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ABSTRACT 
The development of students’ morality and discipline is important in addressing moral 

challenges among adolescents. This study aims to describe the implementation of the 

mentoring program, analyze strategies for fostering students’ morality and discipline, 

and identify the challenges and solutions at SMA Negeri 6 Palembang. This research 

employed a descriptive qualitative approach with a case study design. Data were 

collected through non-participant observation, in-depth interviews, and documentation 

involving five purposively selected informants, consisting of a mentoring program 

supervisor, a mentoring tutor, the principal, and two students. Data were analyzed 

inductively through data reduction, data presentation, and conclusion drawing, with 

source and technique triangulation to ensure validity. The results show that the 

mentoring program is conducted regularly every Tuesday and Thursday after the 

congregational Asr prayer through Qur’anic recitation, religious talks, and material 

delivery by alumni tutors. Students’ morality and discipline are fostered through role 

modeling, advice, special attention, habituation, and rewards and punishment. The 

main challenges include limited time, inconsistent attendance, the absence of external 

mentors, and differences in mentoring materials. Solutions include peer-tutor training, 

strengthened communication with parents, stricter attendance procedures, and 

standardization of mentoring materials. The study implies that structured and flexible 

mentoring can support students’ moral and disciplinary development. 
This is an open access article under the CC–BY-SA license. 

 

 

INTRODUCTION  
Education plays an important role in developing students’ character, morality, and discipline. In the context of 

Islamic education, character formation is not limited to the transfer of religious knowledge but also involves the 
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internalization of religious values through habituation, exemplary behavior, guidance, and continuous supervision. 

Recent studies indicate that religious school culture and habituation can contribute to the development of students’ 

religious and disciplinary character. Fitria and Karnadi (2023), for example, found that school culture involving 

religious activities and routine practices supports the development of students’ religious and disciplinary character. 

Similarly, Haryati et al. (2023) showed that Islamic-based school culture can be implemented through structured 

religious activities, teacher modeling, and habituation to strengthen students’ discipline. 

The need for such efforts is increasingly important because students’ disciplinary and moral behavior remains 

a concern in educational settings. Recent research has identified tardiness, non-compliance with school rules, and 

inadequate responsibility as manifestations of disciplinary problems among students. Auliya (2023) reported that 

strengthening religious and disciplinary character requires clear school policies, consistent implementation, and 

exemplary behavior from educators. Likewise, Priastuti et al. (2023) found that teachers contribute to students’ 

disciplinary character through habituation, direction, supervision, and role modeling. These findings demonstrate that 

character development requires consistent practices rather than relying solely on classroom instruction. 

Mentoring represents one approach that provides opportunities for more intensive interaction between mentors 

and students. Saidi et al. (2025) found that mentoring programs can be used to shape students’ Islamic character 

through interactions involving students, mentors, and school administrators. Previous research has also examined 

Islamic mentoring in higher education and found that mentoring can support the development of Islamic character 

among students (Samudera & Uyun, 2022). However, these studies have generally focused either on mentoring as a 

general mechanism for Islamic character development or on religious character within particular educational contexts. 

Research Gap. Although previous studies have examined mentoring programs, school religious culture, 

habituation, and teacher role modeling, there is still limited qualitative research that specifically examines the 

implementation of a school-based mentoring program in a public senior high school as an integrated strategy for 

developing both morality and discipline. Existing studies tend to discuss religious character, disciplinary character, or 

mentoring separately, while less attention has been given to the interaction between mentoring practices, mentor–

student relationships, behavioral supervision, and the operational challenges that influence program implementation. 

Furthermore, the practical mechanisms used by schools to respond to limited mentoring time, tutor availability, student 

attendance, and differences in mentoring materials remain insufficiently explored. This gap is important because 

recent research suggests that discipline can function as an important behavioral pathway through which school culture 

is translated into consistent moral behavior (Rosadi et al., 2026). 

SMA Negeri 6 Palembang provides a relevant context for examining this issue because the school has 

implemented a mentoring program as part of its Integrated Imtaq activities to strengthen students’ religious character 

outside formal learning hours. The program is conducted through regular religious activities, including congregational 

prayer, Qur’anic recitation, religious talks, and material delivery by tutors. Initial observations indicate, however, that 

the implementation still encounters challenges related to student attendance, limited time, tutor availability, and the 

consistency of mentoring materials. These conditions make it necessary to examine not only the existence of the 

mentoring program but also the strategies used to foster students’ morality and discipline and the solutions developed 

by the school to maintain program continuity. 

Novelty. The novelty of this study lies in its examination of mentoring as an integrated character-development 

strategy that simultaneously connects moral formation and discipline through five practical approaches: role modeling, 

advice, special attention, habituation, and rewards and sanctions. The study further contributes by examining how 

these strategies are implemented within a public senior high school and how the school responds to operational 

challenges through peer-tutor development, communication with parents, attendance regulation, and standardization 

of mentoring materials. Thus, this study does not merely describe mentoring activities but provides a contextual 
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account of the relationship between mentoring practices, moral and disciplinary development, and program 

management at the school level. 

Based on this research gap and novelty, this study aims to: (1) describe the implementation of the mentoring 

program at SMA Negeri 6 Palembang; (2) analyze the strategies used to foster students’ morality and discipline 

through the mentoring program; and (3) identify the challenges encountered and the solutions implemented in 

sustaining the mentoring program. The findings are expected to contribute to the development of practical strategies 

for strengthening students’ moral and disciplinary character through structured, flexible, and sustainable mentoring 

programs in public schools. 

 

METHOD  
This research employed a field study using a descriptive qualitative approach with a case study design to 

obtain an in-depth understanding of the implementation of the mentoring program and the strategies used to foster 

students’ morality and discipline at SMA Negeri 6 Palembang. The research was conducted at SMA Negeri 6 

Palembang for approximately insert research duration, e.g., three months from January to March 2026, covering the 

stages of preparation, data collection, data analysis, and verification. The research population consisted of individuals 

directly involved in or having relevant knowledge of the mentoring program at SMA Negeri 6 Palembang, including 

the mentoring program supervisor, mentoring tutors, school administrators, and students participating in the program. 

The research sample was determined using purposive sampling based on the relevance of informants’ knowledge and 

experience to the research focus. Five informants were selected, consisting of two key informants, namely the 

mentoring program supervisor and a mentoring tutor, and three supporting informants, namely the principal and two 

students. The selection of these informants was intended to obtain information from different perspectives regarding 

program implementation, mentoring strategies, student experiences, and challenges encountered during 

implementation. The researcher served as the primary instrument, assisted by interview guidelines, field notes, and 

documentation equipment. Data were collected through non-participant observation, in-depth interviews, and 

documentation. Observation was conducted to examine the implementation of mentoring activities and students’ 

participation, while interviews were used to obtain detailed information from the selected informants regarding 

mentoring strategies, challenges, and solutions. Documentation was used to complement the observation and interview 

data. Data analysis was conducted inductively through three stages: data reduction, data presentation, and conclusion 

drawing and verification. In the data reduction stage, relevant information from observations, interviews, and 

documentation was selected and organized according to the research focus. The reduced data were then presented 

descriptively to identify patterns related to program implementation, morality and discipline development strategies, 

and implementation challenges. Finally, conclusions were drawn and continuously verified by comparing information 

obtained from different informants and data collection techniques. Data validity was established through source 

triangulation and technique triangulation, by comparing information from different informants and comparing findings 

obtained through observation, interviews, and documentation. 

 

RESULT AND DISCUSSION 
Implementation of the Mentoring Program at SMA Negeri 6 Palembang 

The findings obtained from interviews, observations, and documentation indicate that the mentoring program at 

SMA Negeri 6 Palembang is implemented as one of the school’s spiritual programs within the Integrated Imtaq 

activities. Based on interviews with the principal and mentoring program supervisor, the program is intended to 

strengthen students’ faith and piety (Imtaq) while developing students’ moral character and discipline. The program 

is implemented alongside other religious activities, including da’i-da’iyah, Qur’anic recitation (tadarus), and tahfiz. 

The interview findings show that the mentoring schedule has been systematically arranged through coordination 

among the Vice Principal for Imtaq, program supervisors, Islamic Religious Education teachers, and the principal. 

The program is conducted every Tuesday and Thursday from 4:00 to 5:00 p.m. after the congregational Asr prayer. 
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Mentors are recruited from school alumni, while students are organized into mentoring groups according to gender 

and grade level. The mentoring materials refer to a mentoring guidebook that is periodically updated. 

Observations during mentoring activities showed that the sessions begin with the congregational Asr prayer, 

followed by Qur’anic recitation, religious talks (tausiah), and delivery of mentoring materials. The interview with the 

tutor revealed that conventional lecture and note-taking methods had previously been used but were considered less 

engaging because some students became sleepy. The mentoring activities were therefore developed using group 

discussions to encourage students to participate more actively. 

The findings also show that program evaluation is conducted through students’ self-assessment sheets at the end 

of each semester and monthly monitoring by the Vice Principal for Imtaq. Thus, the mentoring program is not only 

implemented as a routine religious activity but is also accompanied by monitoring and evaluation mechanisms. 

Strategies for Fostering Students’ Morality and Discipline 

The interview and observation findings reveal five strategies used in the mentoring program to foster students’ 

morality and discipline. 

First, role modeling is implemented through the example provided by mentors. Mentors participate in 

congregational Asr prayers with students and share personal experiences concerning discipline, religious commitment, 

and organizational activities. The presence of alumni as mentors also provides students with relatable figures who 

have previously experienced school life. 

Second, advice is provided when students demonstrate behavior that is inconsistent with mentoring rules. Based 

on interviews with tutors, advice is directed toward developing students’ awareness that responsibility is not only 

toward the school but also toward themselves, Allah, and their parents. 

Third, special attention and supervision are carried out through an ibadah record book or amal sheet. The 

instrument records students’ religious practices, including the five daily prayers, Thursday prayer, tahajjud, duha 

prayer, and Qur’anic memorization. Supervision is also supported through communication groups and school 

monitoring facilities. 

Fourth, habituation is developed through congregational prayer, greeting and salutation practices, the 5S culture 

(smile, greeting, salutation, courtesy, and politeness), and learning agreements between students and mentors. These 

activities are repeatedly conducted so that religious and disciplinary behaviors become part of students’ daily routines. 

Fifth, rewards and sanctions are applied to reinforce expected behavior. The findings indicate that tutors do not 

use physical punishment. Instead, they employ reprimands and dialogue as corrective measures. Rewards are 

occasionally given in the form of small Qur’ans or snacks. However, interviews also revealed that the implementation 

of rewards is not yet consistent across all mentoring groups. 

 Challenges and Solutions in the Implementation of the Mentoring Program 

The findings from interviews with the mentoring supervisor and tutors indicate several challenges in 

implementing the program. The first challenge is limited time because mentoring is conducted after formal learning 

activities, when some students are already tired. The second is the dependence on alumni tutors. Tutors may 

occasionally be unable to attend or arrive late, particularly during unfavorable weather conditions. The third challenge 

concerns student attendance, which is not always consistent. Some students are still reluctant to participate fully in 

mentoring activities. The fourth challenge is the lack of uniformity in mentoring materials among groups because 

tutors sometimes deliver different materials or use different approaches. 

In response to these challenges, the school has developed several solutions. One of them is the implementation 

of a Training of Trainers (TOT) program for selected Grade XI students. The program is intended to prepare peer 

tutors who can assist or replace external alumni tutors when necessary. The school also strengthens communication 

with homeroom teachers and parents, applies written agreements and permission procedures, improves reminders 

https://ejournal.unibabwi.ac.id/index.php/sosioedukasi/index


 
Volume 15 No. 3 September  2026            https://ejournal.unibabwi.ac.id/index.php/sosioedukasi/index 

 
 

2502 
 

through mentor–student communication groups, and seeks to standardize weekly mentoring themes. These findings 

indicate that the school has attempted to maintain program continuity by developing internal mentoring resources and 

strengthening coordination among relevant parties. 

   Strategies for Fostering Students’ Morality and Discipline through the Mentoring Program 

The research findings show that strategies for fostering students’ morality and discipline through the mentoring 

program are implemented using five methods. First, role modeling, manifested through the obligation for mentors to 

participate in the congregational Asr prayer with students and share personal experiences as alumni who maintained 

discipline despite being active in organizations. Second, advice, which tutors use to instill an awareness of personal 

responsibility, for example, when addressing students who had attempted to avoid mentoring activities, by conveying 

that responsibility is not only toward the school but also toward oneself, Allah, and one’s parents. Third, special 

attention or supervision, carried out through an “ibadah record book” or “amal sheet” that monitors the performance 

of the five daily prayers, Thursday prayer, tahajjud, duha prayer, and Qur’anic memorization, complemented by 

supervision through communication groups, security personnel, and CCTV recordings. Fourth, habituation, through 

congregational prayer, the culture of greeting others, the 5S culture (smile, greeting, salutation, courtesy, and 

politeness), and learning agreements between students and mentors. Fifth, punishment and rewards, in which tutors 

do not apply physical punishment and instead prefer reprimands and dialogue, accompanied by periodic rewards in 

the form of small Qur’ans or snacks, although the implementation of rewards is acknowledged to be uneven across 

mentoring groups. 

These five strategies are generally consistent with the methods of moral education proposed by Abdullah Nasikh 

Ulwan (2016), namely role modeling, advice, attention, habituation, and punishment. At SMA Negeri 6 Palembang, 

these methods are integrated through congregational worship, personal approaches, written monitoring instruments, a 

culture of politeness, and a graduated reprimand system. These findings reinforce the studies of Syarafina et al. (2025) 

and Aini and Daulai (2024), which indicate that habituation of religious practices and educator role modeling play 

important roles in developing students’ religious character and discipline. This study further complements these 

findings by showing that consistency in reward implementation remains an area requiring attention so that the reward 

strategy can be applied more evenly across all mentoring groups. 

   Challenges and Solutions in Fostering Students’ Morality and Discipline 

The main challenge identified is limited time, as mentoring is conducted after formal learning hours have ended, 

leaving students in a state of fatigue. The second challenge concerns dependence on external mentors (alumni), who 

may occasionally be unable to attend or arrive late, particularly during the rainy season, thereby disrupting the smooth 

implementation of activities. Other challenges include students’ attendance, which is not yet fully consistent, and 

materials that are not yet standardized among tutors. 

To address these challenges, the school has initiated a Training of Trainers (TOT) program lasting two months 

for capable Grade XI students so that they can be prepared to serve as peer mentors as substitutes when external 

mentors are unable to attend. Other solutions include strengthening communication with homeroom teachers and 

parents, implementing written agreements and stricter permission rules, improving reminder systems in mentor-

student communication groups, and proposing the standardization of weekly mentoring themes across groups. These 

efforts demonstrate that the school actively and collaboratively improves the program so that the continuity of 

students’ moral and disciplinary development through mentoring can be maintained despite various operational 

challenges. 

DISCUSSION 

Implementation of the Mentoring Program as a Religious and Character Building Activity 
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The findings demonstrate that mentoring at SMA Negeri 6 Palembang is implemented as a structured religious 

activity rather than merely as additional religious instruction. The fixed schedule, involvement of alumni tutors, 

religious activities, group organization, and periodic evaluation indicate that the program has been institutionalized 

within the school’s religious culture. 

This finding is consistent with Saidi et al. (2025), who found that mentoring programs can function as a structured 

mechanism for shaping students’ Islamic character through interactions among students, mentors, and school 

administrators. Their study also emphasizes the importance of mentoring implementation being supported by 

systematic activities and continuous interaction. The use of group discussions in the mentoring program is also 

important because the findings indicate that lecture-oriented activities were considered less engaging by students. This 

suggests that mentoring requires interactive approaches that allow students to participate rather than merely receive 

religious information. In this context, mentoring functions as a relational learning environment in which religious 

values are communicated through discussion, example, and direct interaction. 

Recent research on religious school culture in public high schools similarly shows that religious routines become 

more meaningful when supported by teacher modeling, student participation, peers, parents, and school leadership. 

Rosenda and Rahmawati (2026) describe this process as an interaction between religious routines and relational 

support in public-school settings. Thus, the mentoring program at SMA Negeri 6 Palembang demonstrates that the 

implementation of religious activities requires not only a fixed schedule but also interaction, participation, supervision, 

and institutional support. 

Integration of Role Modeling, Advice, Attention, Habituation, and Rewards and Sanctions 

The five strategies identified in this study show that the development of morality and discipline is carried out 

through a combination of behavioral example, verbal guidance, supervision, habituation, and behavioral 

reinforcement. Role modeling becomes important because students observe and interact directly with mentors. Advice 

provides a cognitive and moral explanation for expected behavior, while special attention enables mentors to monitor 

students’ religious practices. 

Habituation is particularly evident through congregational prayer, the 5S culture, Qur’anic activities, and other 

repeated religious practices. Recent research by Hidayah et al. (2025) demonstrates that consistent religious 

habituation can strengthen school culture and support the development of students’ religious character. Similarly, 

Bachtiar and Salim (2025) found that discipline can be developed through religious routines, teacher role modeling, 

personal approaches, and consistent habituation. The findings also indicate that discipline and religious character are 

closely connected. Harfi et al. (2025), in a qualitative case study at the senior high school level, found that discipline 

culture is developed through rules, advice, and educational sanctions and is associated with students’ religious 

character. Rosadi et al. (2025) further provide quantitative evidence that school culture is associated with both student 

discipline and religious character, with discipline functioning as an important behavioral pathway between school 

culture and religious character. 

The present findings extend these studies by showing how the various strategies are combined within a mentoring 

setting. The mentoring program does not rely on a single method but integrates example, advice, supervision, 

habituation, and corrective or reinforcing responses. However, the uneven implementation of rewards indicates that 

the reinforcement component still requires greater consistency among mentoring groups. 

Challenges, Adaptive Solutions, and Sustainability of the Mentoring Program 

The findings show that the major challenges are related to time, tutor availability, student attendance, and 

differences in mentoring materials. These challenges indicate that the sustainability of a mentoring program is 

influenced not only by the activities provided but also by the availability of human resources, student participation, 

and consistency in program management. The dependence on alumni tutors, for example, provides an advantage 
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because alumni can become relatable role models for students. However, it can also create a vulnerability when tutors 

are absent or arrive late. The school’s development of a peer-tutor program through Training of Trainers represents 

an adaptive response to this problem. The strategy shifts the program from dependence on external mentors toward 

the development of internal student capacity. 

This approach is relevant to recent research emphasizing the importance of collaboration and shared 

responsibility in developing students’ discipline. Priyanto et al. (2025) found that discipline development is supported 

by teacher role modeling, school culture, and collaboration with parents. Similarly, recent research in Indonesian 

public schools emphasizes that character development becomes stronger when religious routines are reinforced by 

teachers, peers, school leaders, parents, and alumni. Therefore, the solutions developed at SMA Negeri 6 Palembang 

demonstrate an effort to make mentoring more sustainable through peer involvement, parental communication, 

attendance regulation, and material standardization. The findings also indicate that standardization is necessary to 

maintain consistency among mentoring groups while still allowing tutors sufficient flexibility to adapt activities to 

students’ conditions. 

 

CONCLUSION 
Research Contribution 

This study contributes to the discussion of Islamic character education by providing a contextual description of 

how a mentoring program in a public senior high school can integrate moral and disciplinary development within 

structured religious activities. Unlike approaches that examine religious character or discipline separately, this study 

identifies the combination of role modeling, advice, special attention, habituation, and rewards and sanctions as 

interconnected practices within the mentoring process. 

The study also contributes practically by identifying several program-management responses to implementation 

challenges. The development of peer tutors through Training of Trainers, strengthened communication with parents, 

attendance procedures, and standardization of mentoring materials provide practical considerations for schools 

seeking to maintain the continuity of mentoring programs. In addition, the findings highlight that the relational 

dimension of mentoring particularly direct interaction between mentors and students can complement routine religious 

activities in supporting moral and disciplinary development. 

However, this contribution is contextual and should not be interpreted as evidence that the mentoring program 

directly causes changes in students’ morality or discipline. The findings describe the practices, experiences, 

challenges, and solutions identified at SMA Negeri 6 Palembang and therefore provide contextual insights rather than 

generalized causal conclusions. 

Implications and Suggestions for Future Research 

The findings imply that schools implementing mentoring programs should pay attention not only to the 

scheduling of religious activities but also to mentor preparation, consistency of materials, student participation, 

supervision, and communication with parents. The peer-tutor strategy may also provide an alternative mechanism for 

maintaining program continuity when external mentors are unavailable. At the same time, the uneven implementation 

of rewards suggests the need for clearer guidelines so that reinforcement practices are applied consistently while 

remaining educational and non-physical. 

Future research could examine the mentoring program using a longitudinal design to explore changes in students’ 

moral and disciplinary behavior over a longer period. Quantitative or mixed-methods research could also be conducted 

to measure the relationship between participation in mentoring activities and specific indicators of morality and 

discipline. In addition, further studies could investigate the effectiveness and consistency of the reward system, the 

implementation of peer tutoring, and the role of parents in supporting mentoring activities outside school. Comparative 
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research involving several public senior high schools could also provide a broader understanding of how mentoring 

programs are adapted to different school contexts. 

Overall, the mentoring program at SMA Negeri 6 Palembang can be understood as a school-based character 

development mechanism that combines religious routines with interpersonal mentoring. Its contribution lies not 

simply in increasing students’ exposure to religious activities but in creating repeated opportunities for students to 

observe, practice, receive guidance, and reflect on moral and disciplinary behavior. The study therefore provides 

contextual evidence that structured and relational mentoring can be an important component of Islamic character 

development in a public school setting, while further empirical research is needed to examine its measurable and long-

term outcomes. 
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