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ABSTRACT 
This study aims to describe the concept of immersive learning in Arabic language education, 

analyze its theoretical foundations from the perspective of second language acquisition, and 

explain its implementation within the Indonesian context. The research employs a 

qualitative library research method, in which data were collected through documentation 

techniques from books, journal articles, dissertations, and other credible academic sources, 

then analyzed using content analysis to identify, categorize, and synthesize relevant 

concepts and theoretical propositions. This study argues that immersive learning positions 

Arabic as the primary medium of instruction rather than merely an object of study, requiring 

intensive exposure, comprehensible input, meaningful interaction, and active language 

production. Theoretically, this approach is firmly grounded in Krashen's comprehensible 

input theory, Vygotsky's sociocultural theory, Swain's comprehensible output theory, and 

the Interaction Hypothesis, all of which emphasize a balance between input, guided 

assistance, and output. In the Indonesian context, implementation may be more feasibly 

pursued through a partial immersion model developed gradually across planning, language 

environment building, and skill-based practice, particularly for maharah istimāʿ and 

maharah kalām. This study contributes theoretically and practically to the development of 

more communicative and contextual Arabic instruction. 
This is an open access article under the CC–BY-SA license. 

 

 

INTRODUCTION 
 In reality, Arabic language learning in various Islamic educational institutions in Indonesia continues to face 

persistent challenges, particularly in the development of active language skills such as maharah kalām (speaking) and 

maharah istimāʿ (listening). One recurring issue is the dominance of instruction oriented toward rote memorization of 
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grammatical rules and text translation. While this pattern helps learners understand linguistic structure, it does not necessarily 

foster the ability to use Arabic spontaneously and communicatively. 

 As a consequence, learners often appear to understand the material only theoretically, while lacking the confidence 

to actually use Arabic in conversation or classroom activities. Arabic instruction in some settings tends to remain passive and 

overly theoretical, treating the language as an object of study separated from real classroom interaction rather than as a living 

medium used within it. 

 This condition suggests that Arabic language teaching may still require an approach that is more effective, 

contextual, and capable of encouraging learners' direct involvement with the target language. The situation observed in the 

field points to a need for an approach that immerses learners in an environment where Arabic is not merely taught, but 

genuinely experienced. 

 Ideally, however, second language acquisition should not remain trapped in this passive, grammar-translation-

dominated condition. Comprehensible input theory holds that learners require language input that is understandable and 

situated slightly above their current competence level in order for acquisition to occur, Krashen, cited in (Buchari et al., 

2024)). From a sociocultural perspective, meaningful language development depends heavily on social interaction and 

scaffolding provided by teachers or peers, Vygotsky, cited in (Murtadho et al., 2025). Furthermore, learners are held to require 

genuine opportunities to produce the target language through speaking and writing so that they become aware of the gaps in 

their own linguistic competence, rather than functioning solely as passive recipients of input, Swain, cited in (Motley et al., 

2024). These theoretical positions converge on the idea that effective language pedagogy should integrate input, interaction, 

scaffolding, and output in a balanced manner, rather than privileging memorization and translation alone. Taken together, 

these three perspectives can be synthesized into a single conceptual model of immersive learning: comprehensible input 

provides the linguistic material learners are exposed to, sociocultural scaffolding provides the interactional support through 

which that input becomes meaningful, and comprehensible output provides the mechanism through which learners actively 

test and consolidate their competence. Within this integrated model, immersive learning functions not as a single technique 

but as a pedagogical environment in which input, guided interaction, and output continuously reinforce one another. 

 A clear gap thus emerges between what these theories prescribe and what commonly occurs in practice. While the 

ideal condition calls for a communicative, interactive, and immersive learning process capable of producing confident and 

active language users, the reality observed in many classrooms still shows learners who are grammatically knowledgeable 

yet communicatively hesitant, taught through methods that rarely place Arabic itself at the center of classroom interaction. 

This discrepancy indicates that the concept of immersive learning, though theoretically well-established as a solution, has 

not been adequately understood or systematically examined within the context of Arabic language education. 

 This gap between the demands of second language acquisition theory and the persistent reality of passive, 

translation-oriented Arabic instruction gives rise to the central problem this research seeks to address: how the concept of 

immersive learning can be theoretically understood, grounded, and meaningfully implemented within Arabic language 

education, particularly in the Indonesian context. This raises the question of what immersive learning actually entails as a 

pedagogical concept, on what theoretical foundations it rests, and how it can realistically be applied given the conditions of 

Arabic instruction in Indonesia. 

 Several prior studies have examined aspects that intersect with this concern. Research has addressed the formation 

of an Arabic-speaking environment to develop speaking skills, innovations in immersive and virtual-reality-based learning 

for beginner Arabic communication, and empirical improvements in English competence through immersion programs at the 

tertiary level (Abdullah et al., 2020; Azisi et al., 2025; Buchari et al., 2024). Other studies have explored the effectiveness of 

high school English immersion programs on graduates' communicative competence, the amplification of Arabic proficiency 

in bilingual environments through immersive learning, and the general definition and conceptual mapping of immersive 

learning itself (Motley et al., 2024; Murtadho et al., 2025; Pamungkas et al., 2025). Additional work has investigated the role 

of the language environment in improving Arabic learning ability, strategies and techniques of Arabic instruction through the 

language immersion method, and technology-rich immersive environments for Arabic viewed through a CEFR perspective 

(Pikri, 2022; Robbani, 2024; Sovinaz & Setiyawan, 2023). 
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 These studies collectively demonstrate that immersive and immersion-based approaches have been widely 

examined, either in the context of general language learning, English instruction, or partial dimensions of Arabic pedagogy 

such as environment-building, technology integration, or specific skill outcomes. However, a theoretical study that 

specifically maps the concept of immersive learning within Arabic language education, connects it systematically to second 

language acquisition theory, and formulates its implementation model for the Indonesian context remains limited. Most 

existing studies tend to be either empirically narrow, focused on a single institution or skill, or conceptually general without 

a specific theoretical anchoring in Arabic pedagogy. This gap positions the present study as an integrative synthesis rather 

than a repetition of prior work, offering a theoretical and analytical treatment that connects concept, theory, and 

implementation into a single coherent framework. 

 The contribution of this research lies in its effort to construct an integrated theoretical analysis of immersive learning 

specifically situated within Arabic language education, linking conceptual definition, second language acquisition theory, 

and a realistic implementation model tailored to the Indonesian context, an approach that has received limited attention in 

prior literature. This positioning allows the study to move beyond fragmented discussions of immersion in isolated skills or 

institutions toward a more holistic theoretical framework applicable across diverse educational settings. 

 The urgency of this research is closely tied to its contribution to the broader agenda of quality education, particularly 

Sustainable Development Goal 4 (Quality Education), which emphasizes inclusive, effective, and lifelong learning 

opportunities for all. By strengthening the theoretical and practical foundation for more communicative and contextual Arabic 

instruction, this study contributes to efforts aimed at improving the quality of language education within Islamic educational 

institutions, ultimately supporting learners' active participation in both academic and religious life through a more meaningful 

command of the Arabic language. 

 Based on the elaboration above, this research seeks to answer three central and interrelated questions: (1) how can 

the concept of immersive learning be understood within the context of Arabic language education; (2) how is this concept 

theoretically grounded from the perspective of second language acquisition; and (3) how can immersive learning be 

realistically implemented within Arabic language education in Indonesia. 

 

METHOD 
 This study employs a qualitative approach using the library research (kajian kepustakaan) method, as the data 

required to address the research problems are sourced entirely from written and documented literature rather than from direct 

field observation. This approach is considered appropriate given that the focus of the research lies in constructing a theoretical 

understanding of the concept of immersive learning, examining its grounding in second language acquisition theory, and 

formulating its implementation model within Arabic language education, all of which are matters that can be systematically 

analyzed through the study of relevant scholarly sources rather than empirical fieldwork.  

 Data for this research were collected through documentation techniques, drawing from books, journal articles, 

dissertations, and other credible academic sources relevant to immersive learning, second language acquisition theories, and 

Arabic language pedagogy. The literature search was conducted through academic databases, covering publications from 

2015–2025 to ensure the currency and relevance of the sources used, using the keywords "immersive learning," "language 

immersion," "Arabic language education," "second language acquisition," and "Arabic language environment." Sources were 

selected based on three criteria: relevance to the research objectives, academic credibility, and direct contribution to the 

discussion of immersion, second language acquisition, or Arabic pedagogy. 

 The collected data were then analyzed using content analysis, in which relevant concepts and theoretical propositions 

from the literature were identified, categorized, compared, and synthesized to produce a coherent theoretical framework, 

through four stages: identification, categorization, comparison, and synthesis. Through this process, the researcher sought to 

connect the conceptual dimension of immersive learning with its theoretical foundations and its potential application in the 

context of Arabic language education in Indonesia, ensuring that the resulting analysis remains grounded in credible and up-

to-date scholarly sources. As this study relies solely on documented literature rather than human informants, validity was 

maintained through the consistency and cross-comparison of sources during the categorization and synthesis stages, rather 

than through member checking, which is not applicable to a non-fieldwork, document-based design. 
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Figure 1. Research Methodology Framework 

Source: Researcher with AI Assisted, 2026 

 

RESULT AND DISCUSSION 

The Concept of Immersive Learning in Arabic Language Education 

 Based on the analysis, immersive learning in Arabic language education is understood as an approach that positions 

Arabic not merely as a subject of study but as the primary medium through which teaching and learning activities take place. 

In this approach, learners are continuously exposed to the target language so that Arabic becomes part of their everyday 

learning experience rather than an isolated object separated from classroom activity. This condition distinguishes immersive 

learning from conventional instruction, which tends to place the language solely as material to be memorized. Immersive 

learning is characterized by the dominant use of the target language throughout instruction, conversation, exercises, and 

classroom interaction, so that learners are consistently confronted with Arabic in a natural and recurring manner. 

 Beyond the dominance of language use, immersive learning is also marked by the presence of an authentic learning 

context and active learner participation. Learners are not merely taught the language abstractly; they are placed in situations 

that resemble real-life language use, requiring them to be directly involved in practicing the language rather than passively 

receiving information. This relevance is particularly strong in Arabic language education because Arabic demands continuous 

practice across its phonological, lexical, morphological, and syntactic systems. An immersive environment that allows 

learners to consistently listen, read, speak, and write in Arabic creates the conditions necessary for mastering these complex 

linguistic elements. Furthermore, immersion in the context of Arabic education is not to be understood merely as the use of 
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sophisticated technology, but as the creation of a language-rich environment that actively encourages learners to use Arabic 

meaningfully, addressing the long-standing problem of passive and overly theoretical Arabic instruction by giving learners 

real opportunities to interact, build confidence, and develop natural language habits. 

Theoretical Foundations of Immersive Learning from the Perspective of Second Language Acquisition 

 The analysis demonstrates that immersive learning finds strong theoretical grounding in second language acquisition 

theory, particularly through four interconnected frameworks. Krashen's comprehensible input theory establishes that 

language acquisition develops when learners receive input that is understandable yet positioned slightly above their current 

competence, meaning that immersive learning in Arabic must prioritize the quality of input over the sheer quantity of 

language exposure; input becomes comprehensible through the use of simple expressions, clear intonation, gestures, images, 

concrete objects, repetition, and situational context, rather than through excessive reliance on translation (Krashen, 1985). 

Vygotsky's sociocultural theory, centered on the concept of the zone of proximal development, indicates that learners should 

not be left to acquire language independently but require structured assistance, scaffolding, in the form of modeled 

expressions, sentence patterns, guiding questions, and collaborative practice provided by educators or peers, with this 

assistance gradually withdrawn as learner competence increases (Vygotsky & Cole, 1978) 

 Complementing these two frameworks, Swain's comprehensible output theory asserts that acquisition depends not 

only on input but also on learners' opportunities to produce the target language through speaking and writing, a process 

through which learners become aware of gaps in their own vocabulary, grammar, and pronunciation; this indicates that an 

effective immersive environment must balance input with genuine opportunities for language production, rather than allowing 

learners to remain passive recipients (Swain, 2005). Meanwhile, the Interaction Hypothesis emphasizes that acquisition is 

further strengthened through the negotiation of meaning that occurs when learners and interlocutors work to resolve 

misunderstanding in communication, whether through requests for repetition, clarification, or confirmation (Long, 1996). 

Taken together, these four theoretical foundations indicate that immersive learning is not simply a matter of maximizing 

Arabic exposure, but rather a carefully balanced integration of comprehensible input, guided social interaction, meaningful 

output, and negotiated communication, all of which must operate in harmony to support the effective acquisition of Arabic 

as a second or foreign language. 

Implementation of Immersive Learning in Arabic Language Education in Indonesia 

 The analysis of the literature indicates that the implementation of immersive learning in the Indonesian context can 

be reasonably approached through a partial immersion model based on a supportive language environment and 

communicative activities, rather than a model demanding full and immediate use of Arabic. Such a model has in fact already 

been discussed in existing literature on Arabic instruction within Indonesian Islamic higher education institutions (Nurrahma 

& Suryanto, 2025), and is drawn upon here as an established conceptual framework rather than a new discovery of this study. 

This model proceeds gradually, beginning with the use of Arabic expressions in classroom openings, instructions, and 

closings, followed by the provision of vocabulary and sentence patterns suited to specific themes, listening exercises 

grounded in context, paired conversations and role-play, project-based activities, the establishment of language environment 

programs, the use of technology as a source of input and language production, and performance- and communication-based 

assessment (Abdurrahman et al., 2026). This gradual structure is considered more appropriate for Indonesian learners, who 

generally use Indonesian as their first language, as it allows educators to continue providing supportive explanations for 

complex material without diminishing the position of Arabic as the primary target language. 

 At the practical level, implementation spans several interconnected dimensions as discussed in the literature. In 

terms of instructional planning, educators are required to formulate operational learning objectives centered on the functional 

use of Arabic and to calibrate the level of Arabic usage according to learners' proficiency, from simple classroom expressions 

and concrete vocabulary at the beginner level to discussion, presentation, and project-based activities at more advanced levels 

(Basmala & Herdah, 2026). In terms of environment-building, immersion extends beyond the classroom through both formal 

and informal means, including the use of Arabic in daily instructions and greetings, as well as institutional support through 

Arabic-language days, morning conversation sessions, language clubs, speech competitions, and other habituation programs 

(Pikri, 2022; Sovinaz & Setiyawan, 2023). In terms of skill development, immersive strategies for maharah istimāʿ rely on 
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structured and repeated oral input supported by images, gestures, and concrete objects, progressing toward comprehension-

based listening tasks, while immersive strategies for maharah kalām are built through paired conversation, role-play, 

interviews, group discussion, and simulation, beginning with guided sentence patterns before encouraging spontaneous, 

unscripted communication (Abdullah et al., 2020; Azisi et al., 2025). Across all these dimensions, technology is treated as a 

supporting tool for expanding input and interaction rather than as the primary determinant of success, and its effectiveness 

depends on being integrated with activities that require response, discussion, and language production rather than passive 

viewing (Robbani, 2024). Drawing on the literature reviewed, the success of implementation as a whole appears to be shaped 

by supporting factors such as educators' active language competence, learner motivation and courage, institutional support, 

and the availability of a conducive language environment, while it may be constrained by factors such as limited active 

competence among educators, learners' restricted vocabulary, low motivation, language anxiety, limited instructional time, 

and the continued dominance of Indonesian outside the classroom (Awang et al., 2025), all of which indicate that immersion 

must be applied gradually and accompanied by adequate scaffolding rather than imposed abruptly. 

 

CONCLUSION 
 This study concludes that immersive learning can be conceptually and theoretically positioned as a relevant approach 

for Arabic language education, one that frames Arabic as the primary medium of instruction rather than merely an object of 

study. Grounded in comprehensible input, sociocultural interaction, comprehensible output, and negotiation of meaning, this 

concept points toward a careful balance between exposure, guided assistance, and active language production as the 

theoretical basis for immersive practice. In the Indonesian context, this concept may be more feasibly approached through a 

partial immersion model that develops gradually, combining classroom practice with a supportive language environment 

suited to learners' proficiency levels. 

 These conclusions carry meaningful implications for the broader agenda of quality education, particularly 

Sustainable Development Goal 4, which calls for inclusive and effective lifelong learning. By offering a coherent theoretical 

framework for more communicative and contextual Arabic instruction, this study contributes to strengthening the conceptual 

foundation of language education within Islamic educational institutions. Ultimately, a well-designed immersive approach is 

expected to support learners in developing not only linguistic competence but also the confidence and communicative 

capacity needed for meaningful participation in both academic and religious life. 
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