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INTRODUCTION

Education is one of the main means of developing the quality of human resources. The success of the
educational process is not only determined by the intellectual ability of students, but also influenced by psychological
factors, one of which is the motivation to achieve. Achievement motivation is the drive in individuals to achieve
success, obtain the best results, and avoid failure in completing academic tasks. Students who have high achievement
motivation tend to show greater effort, perseverance in learning, and are able to face various academic challenges
compared to students who have low achievement motivation.

The phenomenon of low motivation to excel is still a problem found in various educational institutions,
including in Islamic boarding schools. Based on the results of observations made by researchers at Madrasah Aliyah
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Dayah Terpadu Almuslimun Lhoksukon, North Aceh Regency, it was found that some students showed a decrease in
motivation to achieve. This condition is characterized by declining academic scores, low participation in the learning
process, lack of initiative in answering and asking questions to teachers, delays in completing assignments, and low
enthusiasm in memorizing the Qur'an as one of the main programs of Islamic boarding schools. This phenomenon
shows that there are still students who have not been able to optimize their potential to achieve the expected academic
achievements.

According to motivation, achievement is an individual's need to achieve a certain standard of excellence,
complete tasks optimally, and achieve success through the efforts made. Individuals who have high achievement
motivation will try to overcome challenges, set realistic targets, take responsibility for tasks, and always strive to
improve the quality of their achievements. Conversely, low motivation to achieve can have an impact on declining
student involvement in the learning process and academic achievement. McClelland (1987)

One of the internal factors that is suspected to affect achievement motivation is self-efficacy. defines
Bandura (1997) self-efficacy as an individual's belief in his or her ability to organize and carry out the actions necessary
to achieve a specific goal. Individuals who have high self-efficacy will be more confident in facing challenges, have
better perseverance, and do not give up easily when facing difficulties. On the other hand, individuals with low self-
efficacy tend to doubt their abilities so it is easier.

The study, which found that Rahmi et al. (2025) self-efficacy and motivation for achievement had an effect
on student learning independence at MA Private Insan Kesuma Madani with a contribution of 19.5%. The findings
show that increasing self-efficacy not only has an impact on increasing motivation to achieve, but also contributes to
the development of students' learning independence

In addition to internal factors, achievement motivation is also influenced by external factors, one of which is
social support. Social support is an individual's perception of the help, attention, appreciation, and care obtained from
the people around him, such as family, teachers, peers, and people who are considered significant. Positive social
support can increase a sense of security, confidence, and enthusiasm for learning, thereby encouraging students to
achieve better achievements. (Zimet et al., 1991)

Previous research has shown that social support has an important role in increasing motivation to achieve.
stated that students who received high support from parents and teachers showed higher academic engagement and
achievement motivation than students who received low support. Social support also serves as a source of
psychological reinforcement that helps students cope with academic pressure and increase confidence in their abilities.
Wentzel (1998)

The study, which found a positive and significant relationship between social support and achievement
motivation with a significance value of p = 0.000 and a correlation coefficient (r) of 0.381. The findings show that the
higher the social support an individual receives, the higher his motivation to achieve. Nurrahman & Kharunisa,
(2024)

Self-efficacy and social support are two interrelated factors in influencing individual behavior and success.
According to individuals, who have high Bandura, (1997) self-efficacy tend to be more confident in building social
interactions, dare to seek help when facing difficulties, and are better able to take advantage of the resources available
in their environment. On the other hand, social support obtained from family, teachers, peers, and people who are
considered significant can strengthen an individual's confidence in his or her ability to complete tasks and face various
challenges. Such support provides a sense of security, appreciation, and emotional encouragement that increases the
individual's confidence and perseverance in achieving goals. Thus, the higher the self-efficacy a person has, the greater
the tendency to build positive social relationships and make optimal use of social support, so that both strengthen each
other in improving the individual's ability to cope with the demands of academic and daily life.

The study found that Nazri Abdul Rahman (2024) self-efficacy and social support had an effect on school
well-being in Islamic boarding school students in Kutacane with an effect of 16.2%. The findings show that self-
efficacy and social support are interrelated psychological factors in improving student well-being in the school
environment. The similarity of the results of this study strengthens that students who have high confidence in their
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abilities will be better able to build positive social interactions and utilize the support provided by the environment as
a source of strength in facing academic and social demands.

Based on this description, self-efficacy is estimated not only to have a direct effect on motivation to achieve,
but also indirectly through social support as a mediating variable. Social support can strengthen the influence of self-
confidence on the emergence of motivation to achieve academic achievement. However, research examining the
mediating role of social support in the relationship between self-efficacy and achievement motivation in students in
Islamic boarding schools is still relatively limited.

Therefore, this study aims to analyze the effect of self-efficacy on motivation to achieve with social support
as a mediating variable in students of Madrasah Aliyah Dayah Terpadu Almuslimun Lhoksukon, North Aceh Regency.
The results of this study are expected to contribute to the development of educational psychology studies, especially
regarding factors that affect students' motivation to excel, as well as become the basis for the preparation of
intervention programs to improve academic achievement through strengthening self-efficacy and social support.

METHOD

This study uses a quantitative approach with a survey method. Survey research was conducted to obtain data
from respondents without giving treatment to the variables studied. Based on its objectives, this research is an applied
research, which aims to produce information that can be used as a basis for solving problems in the context being
researched.

This study involved three variables, namely self-efficacy as an independent variable (X), motivation to
achieve as a dependent variable (Y), and social support as a mediating variable (M). The research population is all
students of Madrasah Aliyah Dayah Terpadu Almuslimun Lhoksukon, North Aceh Regency, which totals 448
students. The research sample amounted to 200 students who were selected using random sampling techniques, so
that each member of the population had an equal opportunity to become a respondent. Data collection was carried out
online using a Google Form-based questionnaire.

Achievement motivation is measured using the Achievement Motivation Scale based on a theory adapted by
. This scale consists of 32 items that measure six aspects, namely (McClelland, 1987)  (Isnaini, 2022) personal
responsibility, moderate risk taking, need for feedback, creative-innovative, time orientation/future orientation, and
striving for excellence. Self-efficacy is measured using the General Self-Efficacy Scale (GSE) developed by and
adapted into Indonesian by . This scale consists of 10 items that cover three aspects, namely  (Schwarzer &
Jesrusalem, 1993) (Novrianto et al., 2019) level (magnitude), strength, and generality. Social support is measured
using the Multidimensional Scale of Perceived Social Support (MSPSS) developed by and adapted into Indonesian
by This scale consists of 12 items that measure three dimensions, namely (Zimetet al., 1991) (Radde & Nur Aulia
Saudi, 2021) perceived support from family, perceived support from friends, and perceived support from a significant
other.

All instruments use a four-choice Likert scale. The Achievement Motivation Scale consists of favorable and

unfavorable items, while GSE and MSPSS consist entirely of favorable items. Higher scores indicate higher levels of
achievement motivation, self-efficacy, and social support.
Data analysis was performed using the JASP program version 0.19.3.0. The analysis included descriptive statistics,
instrument validity and reliability tests, and Structural Equation Modeling—Partial Least Squares (SEM-PLS) analysis
to test the direct influence of self-efficacy on achievement motivation, the effect of self-efficacy on social support, the
effect of social support on achievement motivation, and the indirect influence of self-efficacy on achievement
motivation through social support as a mediating variable
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Results and Discussion
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Gambar.1. Diagram Loading Factor

Description:

OR = Self Efficacy

X1 = Level

X2 = Strength

X3 = Generality

MP = Motivation to Perform
Y1 = Responsibility

Y2 = Medium risk

Y3 = Feedback

Y4 = Creative Inovative

Y5 = Future Orientation

Y6 = Be the best

DS = Social Support

M1 = Support from Family
M2 = Support from friends
M3 = Support from the closest people

The results of the convergent validity test showed that the Self-Efficacy variable had met the criteria well. All
indicators have a loading factor value above 0.70, namely Strength (0.848), Level (0.796), and Generality (0.709),
so that they are able to adequately represent the self-efficacy construct. In the Achievement Motivation variable, most
of the indicators met the convergent validity criteria, namely Creative-Innovative (0.706), Future Orientation (0.700),
Striving for Excellence (0.654), Moderate Risk Taking (0.613), and Personal Responsibility (0.564). However, the
Need for Feedback indicator has a loading factor of 0.310 so it does not meet the recommended minimum limit and
needs to be considered for revision or elimination. Meanwhile, in the Social Support variable, only the Perceived
Support from Family indicator showed excellent convergent validity (loading = 0.895), while Perceived Support from
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Friends (0.486) and Perceived Support from Significant Other (0.474) had a loading value below 0.50 so it was not
able to represent the construct optimally. Although all indicators were statistically significant (p < 0.001), the
evaluation of convergent validity was still based on the magnitude of the factor loading value according to the
model's measurement criteria.

Tabel.1. Tabel Heterotrait Monotrait Ratio

Heterotrait-monotrait ratio

Motivation to Excel. Self-Efficacy Social Support
1.000

0.813 1.000

0.549 0.487 1.000

The discriminant validity test was conducted using the Heterotrait-Monotrait Ratio (HTMT) (Table.1). According to
a construct, it is stated to have good discriminant validity if the Hair et al (2021) HTMT value < 0.90.
Based on the results of the analysis, the HTMT value was obtained (Table.1.) The entire HTMT value is below the
0.90 limit, thus indicating that each construct has adequate differences and is able to measure concepts that differ from
each other.

Tabel.2. R-Squared

R-Squared
Outcome R? Adjusted R?
Social Support 0.382 0.379
Motivation to Excel. 0.640 0.636

The analysis of the determination coefficient (R?) aims to find out how much ability exogenous variables are in
explaining the variation of endogenous variables in the research model. The higher the R? value, the greater the
proportion of variations in endogenous variables that the model can explain.
Based on the results of the analysis, the R? value of the Social Support variable was 0.382 with the Adjusted R? of
0.379. This suggests that 38.2% of Social Support variations can be explained by Self-Efficacy, while the remaining
61.8% can be explained by factors outside of the research model.
Furthermore, the Achievement Motivation variable has an R? value of 0.640 with an Adjusted R? of 0.636. This shows
that 64.0% of the variation in Achievement Motivation can be explained together by Self-Efficacy and Social Support,
while the remaining 36.0% are influenced by other variables that were not included in the research model.
Referring to the criteria put forward by Joseph F. Hair Jr. et al. (2022), the R? value of 0.382 is included in the moderate
category, while the R? value of 0.640 is also included in the moderate category and shows a fairly strong model
explanation ability for the Achievement Motivation variable.

Table.3. Hypothesis Results Between Variables

Path coefficients

95% Confidence Interval

Std. Std. z-

estimate error value p Lower Upper
Dukungan = Motivasi 0.239 0.059 4.084 <.001 0.124 0.354
Sosial Berprestasi
Self-Efficacy - Motivasi 0.508 0.053 9.540 <.001 0.404 0.613
Berprestasi
Self-Efficacy — Dukungan Sosial 0.417 0.058 7.138 <.001 0.302 0.531

Note. Estimator is ML.
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Table.4. Hypothesis Results of Intervariable Path Analysis Through Mediators

Indirect effects

95% Confidence Interval

Std. Std. z Lower Upper

estimate error value p pp
Self- - Dukungan - Motivasi 0.100 0.028 3.536 <.001 0.044 0.155
Efficacy Sosial Berprestasi

Note. Estimator is ML.

The results of the pathway analysis (Table.1.3) show that the entire research hypothesis is supported by data.
Social Support had a positive and significant effect on Achievement Motivation (f = 0.239; z = 4.084; p < 0.001),
which shows that the higher the social support students receive, the higher their motivation to excel. Self-Efficacy also
had a positive and significant effect on Achievement Motivation (f = 0.508; z=9.540; p < 0.001). This coefficient is
the largest in the model, suggesting that self-efficacy is the strongest predictor of achievement motivation. In addition,
Self-Efficacy had a positive and significant effect on Social Support (B =0.417; z=7.138; p <0.001), which indicates
that the higher the student's confidence in his or her abilities, the higher their perception of the social support they
receive.

The results of the indirect influence analysis showed that Social Support mediated the relationship between
Self-Efficacy and Achievement Motivation with an indirect path coefficient of B = 0.100, z = 3.536, and p < 0.001.
These findings suggest that self-efficacy increases motivation to perform not only directly, but also through increased
students' perception of social support. Because the direct influence of self-efficacy on achievement motivation remains
significant after the mediating variables are included in the model, the role of social support is categorized as partial
mediation.

CONCLUSION
This study showed that self-efficacy had a positive and significant effect on achievement motivation (f = 0.508; p <
0.001), so that the higher the student's confidence in his abilities, the higher his motivation to achieve. In addition,
self-efficacy also had a positive and significant effect on social support (B = 0.417; p < 0.001), while social support
had a positive and significant effect on achievement motivation (f = 0.239; p < 0.001). The results of the mediation
analysis showed that social support partially mediated the relationship between self-efficacy and achievement
motivation (B = 0.100; p < 0.001). These findings indicate that the increase in students' motivation to excel is
influenced by internal factors in the form of self-efficacy and strengthened by external factors in the form of social
support from family, teachers, and peers.
ADVICE

Madrasah is expected to develop programs that can increase students' self-efficacy and social support through
academic coaching, providing constructive feedback, rewards for achievements, and creating a supportive learning
environment. Teachers and parents are expected to provide emotional and academic support on an ongoing basis to
strengthen students' self-confidence and motivation to excel. The next study is recommended to examine other
variables that have the potential to affect achievement motivation, such as self-regulation, learning environment,
emotional intelligence, or parenting, by involving a wider sample so that a more comprehensive understanding is
obtained.
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