
Volume 15 No. 2. June 2026        https://ejournal.unibabwi.ac.id/index.php/sosioedukasi/index 

 

 

2342 
 

ANALYSIS OF THE BOOK MARI BELAJAR BAHASA ARAB BASED ON 

W.F. MACKEY’S THEORY AND THE PRINCIPLES OF DEEP LEARNING 
 

Risma Pebriyani1a*, Yusuf Ali Tantowi2b 

 
1,2Pendidikan Bahasa Arab, Universitas Pendidikan Indonesia, Bandung, Indonesia 

 

rismapebriyani.6@upi.edu 

yusuf_tantowi@upi.edu 

 

(*) Corresponding Author 

rismapebriyani.6@upi.edu 

 

ARTICLE HISTORY 

Received  : 20-04-2026 

Revised    : 07-05-2026 

Accepted : 15-06-2026 

 

 

KEYWORDS 

Arabic Language; 

Deep Learning; 

W.F. Mackey’s Theory; 

MDTU; 

Textbook; 

 

ABSTRACT 

This study analyzes the textbook Mari Belajar Bahasa Arab by Drs. H. Maman Abdul 

Djaliel, M.Ag., through the integration of W.F. Mackey’s theory and deep learning 

principles. This study offers a new approach by combining structural-linguistic 

evaluation with psychological-pedagogical dimensions at the Madrasah Diniyah 

Takmiliyah Ula (MDTU) level, an approach that is still rarely employed. The analysis 

results indicate that this textbook systematically fulfills the aspects of selection, 

gradation, presentation, and repetition, and applies the principles of mindful and 

meaningful learning. However, the aspect of joyful learning is not yet optimal due to a 

lack of activity variety, visual appeal, and opportunities for student reflection. To 

address these limitations, it is recommended that the author and publisher improve the 

textbook by including vowel marks, adding independent practice exercises, and 

providing feedback features. Theoretically, this study emphasizes that the evaluation of 

Arabic textbooks must go beyond the structural adequacy of the material and consider 

the quality of students’ affective learning experiences to support deeper learning. 

This is an open access article under the CC–BY-SA license. 

 

 

INTRODUCTION  
The development of Arabic language instruction in elementary-level religious education still faces several 

challenges, including issues related to the curriculum, teacher competence, and textbook quality (Amali et al., 2025). 

Textbooks are an essential component that supports the success of the learning process because they serve as the primary 

guide for determining content, learning objectives, and competency standards (Wahyuni & Suasti, 2024). Textbooks serve 

not only as a source of knowledge but also as a pedagogical tool that presents learning competencies and strategies in a 

structured (Ilmiyah et al., 2023). Therefore, high-quality textbooks play a crucial role in supporting students' success in 

learning Arabic (Khalid et al., 2023). 

In addition, the presentation of content, language, and visual elements must be adapted to the students’ 

developmental level (Srinivasa, 2022). The importance of textbook analysis is increasingly significant, given that 

textbooks play a crucial role in shaping students’ knowledge structures and developing their language skills from the 

earliest stages of learning (Siregar et al., 2022). Thus, evaluating textbooks is a strategic step to ensure optimal, sustainable 

achievement of learning objectives (Wachdah, 2020). 

In his study on the development of instructional materials, Mackey (1965) identified four key aspects in the 

analysis and development of language textbooks: selection, gradation, presentation, and repetition. These four aspects 

serve as key indicators for assessing whether a textbook is systematically and pedagogically organized (Wargadinata et 

al., 2024). From Mackey’s perspective, the quality of a textbook’s content can be analyzed based on the appropriateness 
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of linguistic element selection, the regularity of difficulty-level sequencing, the effectiveness of material presentation, 

and the consistency of exercises and material reinforcement (Wuqu & Arifa, 2024). 

On the other hand, the current educational paradigm in Indonesia positions deep learning as an approach that not 

only emphasizes general mastery of subject matter but also facilitates students in developing conceptual understanding, 

critical thinking skills, the ability to reflect on learning experiences, and the ability to connect knowledge to real-life 

contexts(Mulyani et al., 2025).  Deep learning in Arabic requires textbooks not only to contain vocabulary for 

memorization but also to encourage students to understand meanings, use the language communicatively, and relate it to 

daily life (Suryani, 2025). 

Several previous studies have critically examined Arabic textbook analysis using approaches relevant to this study. 

Notably, Husna et al, (2023) evaluated “Ilmu Nahwu untuk Pemula” through Mackey and Thu’aimah’s theoretical 

frameworks. Their findings highlight the textbook's notable effectiveness for novice Arabic grammar learners, particularly 

its clear grammatical explanations and adherence to the selection, gradation, and repetition principles. Conversely, they 

underscore significant shortcomings, especially the insufficient visual aids and lack of integration of cultural content and 

other language skills, which limit the book’s overall pedagogical impact. 

Second, a study conducted by Siregar et al, (2022) examined the suitability of a 2019 Arabic textbook for ninth-

grade students at MA KMA 183 using Mackey’s theory and the standards of the American Council on the Teaching of 

Foreign Languages (ACTFL). The findings indicate that the textbook met the four aspects of Mackey’s theory (selection, 

gradation, presentation, and repetition) and was at the intermediate proficiency level (low-high) according to ACTFL, 

although there were minor inconsistencies in gradation across certain skills. 

Third, Aulia & Mahliatussikah, (2025) research examined the application of deep learning methods in teaching 

Arabic at Islamic Senior High Schools (MA). The research findings indicate that this method can improve critical thinking 

skills and encourage more contextual learning. However, implementing this method faces several challenges, including 

teachers' limited understanding of deep learning, a lack of ongoing training, limited technological infrastructure, and a 

learning evaluation system still oriented towards memorization. 

Previous studies utilizing Mackey's theory in Arabic textbook analysis have generally focused solely on structural-

linguistic aspects, leaving the psychological dimension of learners largely unaddressed. Meanwhile, research centered on 

deep learning principles has tended to emphasize practical classroom implementation rather than textbook content 

analysis. In terms of educational levels and contexts, prior research has been heavily dominated by general learners and 

the Madrasah Aliyah (MA) level, thereby leaving a distinct gap in research at the MDTU level. To fill this gap, this study 

integrates W.F. Mackey's theory and deep learning principles to analyze MDTU textbooks. W.F. Mackey's theory 

provides a linguistic analytical framework to assess the suitability and effectiveness of the textbook, while deep learning 

principles examine the pedagogical viability of the material alongside the comprehensive cognitive and affective 

engagement of the learners. 

Given the urgency of effective Arabic language instruction, the book Mari Belajar Bahasa Arab by Drs. H. Maman 

Abdul Djaliel, M.Ag., was selected as the focus of this study. This text serves as a primary reference in several MDTUs 

in Bandung, particularly for first-grade students, which corresponds to third grade in elementary school or MI. The book’s 

content includes vocabulary, simple dialogues, and fundamental linguistic rules. Preliminary observations suggest that 

this resource is instrumental in establishing students’ foundational knowledge of Arabic, although several technical issues 

persist in its presentation. A significant concern is the limited use of vowel marks (harakat) in vocabulary and sentence 

examples, which may result in misinterpretation for novice learners. The present study seeks to evaluate the quality of 

both the content and presentation of Mari Belajar Bahasa Arab, utilizing W.F. Mackey’s theoretical framework and the 

principles of deep learning. 

 

RESEARCH METHODS 
This study employs a qualitative approach using content analysis to evaluate the quality of the book Mari Belajar 

Bahasa Arab by Drs. Maman Abdul Djaliel, M.Ag. The analysis is based on W.F. Mackey’s theory (1965) and the deep 

learning approach. This combination of methods was chosen to systematically, objectively, and in-depth understand the 

structure, meaning, and content of the text (Krippendorff, 2013; Oranga & Matere, 2023). In addition to the book as the 

primary data source, supporting data were collected through documentation and a literature review. The research 

instrument consists of analysis tables developed based on the four linguistic aspects according to Mackey’s theory (Table 

1) and the three principles of deep learning (Table 2). 
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Table 1. Analysis Instruments Based on WF Mackey's Theory (1965) 

 

Aspect Component Indicator 

Selection 

Learning objectives Clarity and measurability Clarity of objectives, measurability through 

operational verbs, and conformity with the 

applicable curriculum 

Student Ability Level Material suitability Relevance of sound, appropriateness of 

vocabulary, frequency of use, contextualization, 

simple structure, selection, and balance of 

maharah 

Time Allocation Timeliness Compliance of learning time allocation with 

applicable Ministry of Religion regulations 

Types of Language Use of language Arabic is the main language, and Indonesian is 

the explanatory language 

Gradation 

Grouping Organization of material Unity of theme per chapter, vocabulary grouping, 

structure grouping, skill grouping, and unity of 

meaning between parts 

Sequencing Order of material Simple to complex, easy to difficult, concrete to 

abstract sequence, inter-chapter 

interconnections, continuity of learning, 

consistency of sequence throughout the book 

Presentation 

Presentation Procedure How to present the material Differential procedures (language of instruction), 

ostensive procedures (real context), pictorial 

procedures (visual illustrations), contextual 

procedures (communicative situations); 

consistency of format; integration of skills; 

variety of exercises 

Repetition 

Repetition Reinforcement of material Availability of exercises ( tadribat ), repetition of 

vocabulary across chapters, repetition of 

language structures, variation in exercise forms, 

connection of exercises to the material, 

opportunities for active use of language 

Table 2. Analysis Instruments Based on Principles of Deep Learning 

 

Component Findings in the Book Interpretation 

Mindful Learning (Langer, 2016) 

Openness and 

contextualization of material 

New vocabulary is introduced through 

dialogue and illustrations before being 

summarized in a vocabulary table. The 

themes raised are close to the lives of 

madrasah students. 

The material is not presented as 

memorization, but is linked to the 

context of real language use. 

Avoidance of premature 

cognitive commitment 

Tarkīb is always placed after istima', kalam, 

mufradat, and qira'ah consistently 

throughout the chapters. 

Language rules are introduced after 

students have been exposed to the 

natural use of language, rather than 

being memorized from the start. 
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Independent language 

production 

Almost all of the exercises are guided by an 

example pattern. No exercises have been 

found that ask for language use in new 

situations 

Books do not encourage students to 

produce independently, contrary to 

Langer's (2016) mindful learning 

principle. 

Meaningful Learning (Ausubel, 1968) 

Relevance of theme and 

vocabulary 

The book's themes (ta'aruf, school supplies, 

professions, family) are close to students' 

lives. Functional vocabulary appears 

repeatedly in dialogues, texts, and cross-

chapter exercises. 

New material is linked to experiences 

students already have. 

Gradation and integration of 

material 

The material develops from basic dhamir 

(chapter 1) to muttashil dhamir (chapter 7). 

All components of each chapter move 

within one integrated theme. Chapter 8 

functions as an integrative muraja'ah 

Gradation reflects progressive 

differentiation, while integration 

between components reflects 

integrative reconciliation. 

Apperception Each chapter does not begin with a 

provocative question or apperception, but 

instead begins directly with a listening 

activity. 

The absence of advance organizers 

means that students' cognitive 

schemas are not explicitly activated 

before new material is presented. 

Joyful Learning (Csikszentmihalyi, 1990) 

Balance of challenges and 

clarity of goals 

The level of difficulty is tailored to the 

student's level. Each chapter includes 

explicit learning objectives and clear 

Indonesian practice instructions. 

The appropriateness of challenges 

and clarity of goals support the 

creation of initial conditions 

conducive to an enjoyable learning 

experience. 

Active and visual engagement The kalam and kitabah sections encourage 

active student participation. The visual 

illustrations are themed, but predominantly 

black and white with a few accents of color. 

Students not only act as passive 

recipients of information, but visual 

appeal is not yet optimal for 

motivating students at the elementary 

level. 

Feedback and self-reflection No answer keys, self-reflection rubrics, or 

self-assessments were found in the entire 

book. 

The absence of direct feedback is a 

critical weakness because it is a key 

prerequisite for Csikszentmihalyi's 

(1990) flow state. 

The validation process examined how each indicator aligned with the relevant theoretical construct: W.F. 

Mackey’s theory (1965) for the first instrument and the principles of deep learning by Langer (2016), Ausubel (1968), 

and Csikszentmihalyi (1990) for the second. The findings from this review informed the refinement of the instruments 

prior to data analysis. After refining the instruments, the assessment involved a thorough review of the book using W.F. 

Mackey’s (1965) framework and deep learning principles across four stages. The process included systematic data 

collection, classification of findings into Mackey’s components (selection, gradation, presentation, repetition) and deep 

learning dimensions (mindful, meaningful, and joyful learning), followed by qualitative analysis and interpretation to 

reach comprehensive conclusions. 

 

RESULT AND DISCUSSION 

RESULT 
Book Description 

The book Mari Belajar Bahasa Arab is a textbook for first-grade MDTU students. Although intended for first-

grade MDTU students, the material in this book is at the third-grade level in elementary school (SD/MI). This book was 
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compiled in accordance with the 2020 Madrasah Diniyah Takmiliyah Curriculum Development Guidelines, which 

emphasize the holistic development of students’ abilities. 

This book is designed as a learning resource to help students master the basics of Arabic by developing four key 

skills: listening, reading, speaking, and writing at a basic level. The material covers vocabulary (mufradat), conversation 

(hiwar), grammar (qawaid), and exercises tailored to the students’ abilities. The material is organized systematically and 

progressively, making each learning concept easy to understand. The use of simple, communicative language enhances 

effectiveness and facilitates learning Arabic (Alsubhi et al., 2023). 

Analysis of the Book Mari Belajar Bahasa Arab Based on Mackey’s Theory 

Based on the analysis, this book meets the criteria for content quality. The material is organized on a scientific 

basis, has adequate content accuracy, appropriate coverage, and is supported by relevant theory. 

 

Table 3. Analysis of the Book  Mari Belajar Bahasa Arab Based on Mackey's Theory 

 

Component Picture Explanation 

Selection  

 

Objectives are designed according to basic 

competencies and indicators. 

 

 

 

  

 

 

 

 

 

The material and tadribāt are arranged based 

on the students' ability level, starting from 

easy, medium, to difficult. 

 

 

 

 

 

  Description of learning time allocation 

 

 

 

 

  

 

 

 

 

 

Fusḥa Arabic and Indonesian. 
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Component Picture Explanation 

Gradation  

 

 

 

 

 

The grouping of each chapter/theme has four 

components: mahārah 

Lugawiyyah, tarākib about material and 

tadribāt 

 

 

 

  

 

 

 

 

 

 

Gradation of material and tadribāt 

in deductive and inductive forms 

 

 

 

 

 

 

 

 

 

Presentation  

 

 

 

 

 

 

This book applies differential procedures by 

utilizing Indonesian as a supporting language 

to improve students' understanding. 

 

 

 

  

 

 

 

 

 

 

Ostensive and contextual procedures are 

applied through the presentation of dialogues 

and texts that are close to the students' daily 

lives. 

 

 

  The book applies illustrated procedures 

through visual illustrations that are relevant 

to the learning theme to clarify the meaning 

and context of the material. 

 

 

 

  Repetition is seen in the reuse of vocabulary 

and sentence patterns in dialogue, exercises, 

and four Arabic language skills. 

 

 

 

 

 

  

Based on Table 3, this book fulfills the four main components of instructional material development according to 

Mackey: selection, gradation, presentation, and repetition. Regarding selection, the learning objectives are clearly 
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formulated using operational verbs; the material is organized in stages; the time allocation complies with Ministry of 

Religious Affairs regulations; and Fusḥa Arabic is used alongside Indonesian for clarification. The aspect of gradation is 

reflected in the systematic, step-by-step organization of the material, progressing from simple to complex concepts and 

grouped by theme and language skills, though the text is not fully vocalized. The presentation aspect is realized through 

differential procedures using Indonesian, ostensive, and contextual procedures via dialogues relevant to daily life, and 

pictorial procedures through visual illustrations appropriate to the theme. The repetition aspect is applied through the 

repetition of vocabulary and sentence patterns in dialogues and exercises to reinforce students’ memory. Overall, the book 

Mari Belajar Bahasa Arab has effectively incorporated Mackey’s principles, but further development is needed in terms 

of exercise variety and supporting media. 

Analysis of the Book Mari Belajar Bahasa Arab Based on the Principles of Deep Learning 

Beyond analysis using Mackey’s theoretical framework, the textbook was evaluated against three deep learning 

principles: mindful learning, meaningful learning, and joyful learning. These principles served to determine whether the 

textbook meets technical content development standards and enhances the quality of students’ learning experiences. Table 

4 presents the findings. 

 

Table 4. Analysis of the Book  Mari Belajar Bahasa Arab Based on the Principles of Deep Learning 

 

Component Findings in the Book Interpretation 

Mindful learning (Langer, 2016) 

Contextualization of material Vocabulary is introduced through 

dialogue and illustrations before 

being summarized in a vocabulary 

table. 

The material is linked to the context 

of real language use, not just 

memorization. 

Avoidance of premature cognitive 

commitment 

Tarkīb is placed after istima', kalam, 

mufradat, and qira'ah consistently. 

Language rules are introduced after 

students are exposed to natural 

language use. 

Independent language production All exercises are guided and follow 

an example pattern. 

Books have not encouraged students 

to produce independently. 

Meaningful Learning (Ausubel, 1968) 

Relevance of theme and vocabulary The themes (ta'aruf, school tools, 

professions) are close to the students' 

lives, and functional vocabulary 

appears across chapters. 

New material is linked to the 

experiences that students already 

have. 

Gradation and integration of material The material develops from basic 

dhamir to muttashil dhamir. Chapter 

8 functions as an integrative 

muraja'ah. 

Gradation reflects progressive 

differentiation; integration between 

components reflects integrative 

reconciliation. 

Apperception There are no probing questions at the 

beginning of the chapter; it starts 

straight away with listening activities. 

Learners' cognitive schemas are not 

explicitly activated before new 

material is presented. 

Joyful Learning (Csikszentmihalyi, 1990) 

Balance of challenges and clarity of 

goals 

The level of difficulty is graded. 

Learning objectives and practice 

instructions are explicitly formulated. 

Supporting the creation of conducive 

and enjoyable learning conditions. 

Active and visual engagement The kalam and kitabah sections 

encourage active participation. The 

illustrations are relevant, but 

predominantly black and white. 

Students are not merely passive, but 

their visual appeal is not yet optimal 

for the basic level. 

Feedback and self-reflection 

 

 

No answer keys, self-reflection 

rubrics, or self-assessments were 

found. 

The absence of direct feedback is a 

critical weakness for achieving a state 

of flow. 
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Component Findings in the Book Interpretation 

 

Based on Table 4, the Mari Belajar Bahasa Arab textbook demonstrates the principles of deep learning, with 

particular emphasis on mindful and meaningful learning, and aims to promote joyful learning. For mindful learning, the 

material is presented in context through relevant dialogues and illustrations, and grammatical rules are introduced only 

after students have been exposed to the language. This approach encourages understanding rather than rote memorization. 

However, the exercises primarily consist of guided activities, which restrict opportunities for independent language use. 

Regarding meaningful learning, the content connects to students’ experiences and is organized progressively and in an 

integrated fashion. Vocabulary repetition and murāja‘ah support the connection of new knowledge, yet the textbook does 

not provide perception activities or prompts for student questions. In terms of joyful learning, the book aligns the difficulty 

level with students’ abilities and establishes clear objectives to foster engagement. Nevertheless, its visual appeal is 

limited, and it lacks features such as feedback, self-reflection, and self-assessment, which are necessary to fully support 

an enjoyable learning experience. 

 

DISCUSSION 
Analysis of the Book Mari Belajar Bahasa Arab Based on W.F. Mackey’s Theory 

Selection 

The process of selecting instructional materials is based on three interrelated components: learning objectives, 

students’ ability levels, and available time (Melikuziyevna, 2025). In developing language learning textbooks, the 

selection process is crucial because not all material can be taught at once, and not all material is appropriate for students’ 

ability levels at every stage. Based on W.F. Mackey’s selection theory, there are four aspects that serve as guidelines for 

evaluating the selection of material in this textbook, namely: 

 

Learning Objectives 

The learning objectives in this book are clear and measurable, using operational verbs that align with Decision No. 

973 of 2020 of the Kepala Kanwil Kemenag Jawa Barat regarding the MDTU Curriculum. This alignment is consistent 

with the view of (Ida Purwani, Irvan Iswandi, 2025). A good textbook must serve as a structured and operational 

elaboration of the curriculum. However, a far more crucial and pressing finding is the existence of a fundamental 

pedagogical gap between the textbook content and the direction of the 2025 MDTU Curriculum. While the latest 

curriculum has shifted entirely toward foundational literacy, focusing on phoneme mastery, pronunciation imitation, and 

basic writing, this textbook skips those stages altogether by emphasizing higher-level productive competencies such as 

sentence construction based on tarkīb. This stark contrast in orientation risks overburdening students’ cognitive capacities, 

making adjustments or adaptations to the textbook’s content an absolute necessity if it is to remain in the current 

curriculum. 

Students’ Proficiency Level 

The book’s content covers basic themes relevant to daily life and is organized into two semesters: the first semester 

covers the themes of تعارف and أدوات مدرسية. Meanwhile, the second semester covers   الأشياء في المدرسة، المهنة، تعريف بعض
 Each chapter includes vocabulary, conversations, exercises, and an introduction to Arabic grammar. The .مراجعة and بالاسم

material is organized systematically and progressively, starting with simple concepts and progressing to more complex 

ones. This approach to organizing the material helps students improve their basic language skills, including listening, 

speaking, reading, and writing  (AlfiaInsyah et al., 2025). The simple language and communicative exercises make this 

book more adaptable to the characteristics of beginner learners (Bujuri et al., 2022). This aligns with Tomlinson’s (2023) 

principle that learning materials should be organized progressively based on linguistic principles. 

Allocation Of Learning Time 

The lesson time in this book has been adjusted to align with the Kementerian Agama’ 2025 guidelines on the 

MDTU course load. At this level, the course load is set at 18 class hours per week, with each class lasting 30 minutes. Of 

this total, the Arabic language subject is allocated 3 class hours per week, or 90 minutes. Given the limited time, the 
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material must be organized effectively, structurally, and proportionally according to the students’ abilities to ensure 

optimal learning. 

Language Type 

This book uses Classical Arabic as the primary language for the dialogues, vocabulary, and reading passages, and 

Indonesian for instructions and vocabulary explanations. This division of roles demonstrates the appropriate selection of 

language types: Arabic, as the target language, remains dominant, while Indonesian serves only to aid comprehension. 

 

Gradation 

Gradation is a principle of organizing learning materials that emphasizes a gradual progression from simple to 

more complex content. Materials need to be organized systematically and interconnected so that students can grasp the 

material step by step. Mackey divides gradation into two aspects: grouping and sequencing. 

Organization 

In terms of grouping, the material in the Mari Belajar Bahasa Arab textbook demonstrates thematic unity and 

inter-chapter coherence. The themes focus on school life, ranging from التعارف, أدوات مدرسية, بعض الأشياء في المدرسة, المهنة, to 

 ,and concludes with murāja'ah as reinforcement. Each chapter covers four language skills: istimā', kalām ,تعريف بالاسم

qirā'ah, and kitābah, along with tarkīb material adapted to the needs of learners. The thematic organization of materials 

and exercises supports directed learning. However, the istimā' skill is not yet supported by audio media, several qirā'ah 

texts lack harakat, and the exercise variations have not fully encouraged independent language use. Furthermore, the 

placement of  تعريف بالاسم in Chapter VII is considered disproportionate and would be more systematic if positioned after 

Chapter III. 

Sequencing 

The material progresses from simple to complex structures, starting with basic pronouns (  أنت  then ,(أنا، 

demonstrative nouns, interrogative sentences, and concluding with attached pronouns. Coherence is maintained by 

situating each chapter within the broader school environment. Skills such as listening, speaking, vocabulary, reading, 

sentence structure, and writing are presented consistently, helping students follow the learning sequence. The review in 

Chapter VIII further reinforces structured learning and aligns with Mackey’s (1965) principle of gradation. 

Presentation 

The presentation aspect of W.F. Mackey’s theory concerns how language material is conveyed effectively, 

systematically, and in an easily understandable manner. Mackey (1965) states that effective language textbook 

presentation requires more than just a linear presentation of material. The presentation must take into account appropriate 

presentation procedures based on the learners’ background and learning outcomes, with a focus on four main procedures: 

differential, ostensive, pictorial, and contextual. The following analysis examines the presentation aspects of the textbook 

Mari Belajar Bahasa Arab using these procedures. 

Differential Procedures 

The differential procedures refer to using the mother tongue to facilitate understanding of the target language 

(Alqahtani, 2024). Buku Mari Belajar Bahasa Arab applies the differential procedure by using Indonesian as a support to 

explain learning objectives, exercise instructions, and vocabulary notes in tarkīb lessons. Meanwhile, Arabic remains the 

primary language in dialogues, reading texts, and core material. This proportional division of functions positions 

Indonesian solely as a support for understanding, without diminishing Arabic's dominance as the target language. 

Ostensive Procedures 

Ostensive procedures are evident in dialogues and texts depicting real-life communication situations, such as self-

introductions, school supplies, and professions, as well as in paired dialogue practice in maharah kalām. This approach 

has proven to be more effective than translation alone in the early stages of language skill acquisition (Astina et al., 2024). 

However, the book does not yet include guidelines for using real objects, so the application of ostensive procedures 

remains limited to presenting texts and dialogues. 

Illustrated Procedures 

This book employs consistent visual illustrations in each chapter: images of students getting acquainted (Chapters 

I–III), the classroom and its equipment (Chapters IV–V), various professions (Chapter VI), and student dialogues (Chapter 
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VII). Relevant and thematic illustrations have been shown to help elementary-level students understand the meaning and 

context of communication more concretely (Safitriani et al., 2025). 

Contextual Procedures 

Contextual procedures are evident in dialogues and texts relevant to students’ daily lives, such as self-

introductions, objects in the school environment, and professions. Contextual presentation is more effective at building 

students’ communicative competence than instruction that focuses solely on memorizing grammatical rules. 

Repetition 

Repetition plays a key role in ensuring that students truly master the material, rather than merely understanding it 

momentarily. In this book, repetition is evident through the exercises that follow the presentation of the material, such as 

answering questions, practicing dialogues, completing sentences, matching items, and rewriting. These exercises help 

students recall and apply the material both orally and in writing. Repetition is also evident in vocabulary and language 

structures. Basic vocabulary words such as هو, تلميذ ,  ,reappear in dialogues, vocabulary lists, exercises مدرس and ,أنا, أنت 

and writing activities. Simple sentence patterns like ؟  are also used repeatedly in exercises and conversation أنا and م نْ أ نْت 

practice. This indicates that learners are not merely introduced to the material once but are also given opportunities to 

reuse it in various activities, in accordance with Mackey’s principle of repetition. Nevertheless, the variety of exercises 

still needs to be enriched so that repetition is not merely mechanical but also encourages more productive language use 

(Kord et al., 2025). 

Analysis of the Book Mari Belajar Bahasa Arab Based on the Principles of Deep Learning 

This study analyzes the quality of the book Mari Belajar Bahasa Arab through three principles of deep learning: 

conscious, meaningful, and enjoyable learning. This evaluation aims to measure the extent to which the book supports 

learners’ awareness of their learning, understanding of the content, and comfort with the process of mastering the material. 

The results of the analysis show that the fulfillment of these three principles is uneven, with the principle of meaningful 

learning being the most fully realized, while the principle of enjoyable learning still has significant shortcomings, 

particularly regarding the lack of visual appeal, variety of activities, self-reflection, and feedback. 

Principles of Mindful Learning 

According to Langer (2016), deep learning is a process that necessitates learners’ active engagement in 

comprehending new information, attending to context, and considering multiple perspectives rather than quickly 

restricting understanding to a single viewpoint. In the context of Arabic language learning, this approach implies that 

learners should not only memorize grammar rules and vocabulary but also develop understanding through active 

engagement with diverse language-use situations (Baharun & Masnun, 2025). 

The textbook employs the principle of mindful learning by introducing vocabulary in context through dialogues 

and illustrations, followed by summarization in vocabulary tables. Its relevance to MDTU students' daily experiences is 

demonstrated through the selection of familiar themes, including introductions, school supplies, and professions. 

Furthermore, the principle of avoiding premature cognitive commitment is systematically applied by positioning sentence 

construction (tarkīb) after listening (istimā’), speaking (kalām), vocabulary (mufradat), and reading (qirā’ah) activities. 

This approach enables students to internalize the language before engaging with its grammatical rules. The sequence of 

material presentation is illustrated in Figure 1. 
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Figure 1. Sequence of Presentation of Learning Components 

 

 
  

Figure 1. On pages 18–19 of the book Mari Belajar Bahasa Arab, Section D (Reading/القراءة) is placed before 

Section E (Grammar/التركيب). This indicates that grammatical rules are presented after learners have first been exposed to 

reading texts in context. This finding aligns with the results of a study by Cahyani et al (2023), which showed that 

presenting material that prioritizes language skills before grammar provides students with greater natural and contextual 

exposure to the language, thereby supporting deeper understanding. Nevertheless, this book still has limitations in 

distinguishing between active and independent language production. The variety of contexts for vocabulary use across 

chapters remains relatively uniform, and most exercises are limited to copying, filling in blanks, and following example 

patterns without providing space for students to use language independently in new situations. Therefore, the book needs 

to be enhanced with more open-ended and varied exercises. 

Principles of Meaningful Learning 

According to Ausubel (1968), meaningful learning occurs when new knowledge is integrated into learners’ 

existing cognitive structures, leading to a deeper, more organized understanding. This approach guides the selection of 

themes relevant to students’ daily lives, such as introductions, school supplies, classroom objects, and professions, with 

functional vocabulary supporting the development of the four language skills. Progressive differentiation further 
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reinforces these themes, as seen in the material's progression from basic pronouns (ana, anta, anti) in early chapters to 

more complex structures such as demonstrative nouns and attached pronouns in later chapters, as shown in Figure 2. 

 

Figure 2. Tarkīb Presentation Pattern 

 

 
  

Figure 2 depicts the structured presentation of grammar (التركيب ), progressing from the basic pronoun pattern (isim 

damīr) on page 8 to the more advanced demonstrative noun (isim isyārah) on page 67. This hierarchical sequencing 

indicates that the development of new grammatical rules builds upon cognitive structures already acquired by learners, 

consistent with Ausubel’s (1968) theory. This approach is further validated by Hamida et al (2022), whose systematic 

review found that sequencing material from simple to complex concepts significantly enhances meaningful learning 

among elementary-level students. Beyond the benefits of progressive differentiation, the book also demonstrates effective 

integrative reconciliation by unifying hiwar, mufradāt, qirā’ah, tarkīb, tadrībāt, and kitābah within a single thematic 

framework in each chapter. Nevertheless, the book exhibits certain limitations, such as the absence of an apersepsi or 

trigger question at the start of each chapter to explicitly activate students’ prior knowledge. Additionally, the 

predominance of mechanical exercises in Figure 2 restricts opportunities for students to develop independent 

understanding. 

Principles of Joyful Learning 

In this study, joyful learning is based on Csikszentmihalyi’s (1990) theory of flow, which holds that optimal 

learning occurs when learners are fully engaged through a balance of challenge and ability, clear goals, and adequate 

feedback. This aligns with Krashen’s (1982) affective filter, which addresses the impact of affective factors on language 

acquisition. The book Mari Belajar Bahasa Arab reflects these principles by providing clear learning objectives at the 

start of each chapter, a systematic sequence of material, and concrete illustrations that integrate verbal and visual elements. 

Figure 3 demonstrates these aspects by showing the learning objectives and an illustration of the classroom setting with 

its various objects. 

 

Figure 3. Learning Objectives and Vocabulary Illustrations 
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Figure 3 illustrates that the vocabulary material is presented concretely and is relevant to students’ daily 

experiences. This observation is consistent with Thayyibah et al (2025), who highlight the importance of verbal, visual, 

and design elements in textbooks for motivating students and supporting comprehension. Nevertheless, the book’s visual 

appeal is limited due to the predominance of black-and-white imagery, despite Marwa et al (2025)  noting that color 

illustrations can substantially increase students’ interest in learning and improve retention of Arabic vocabulary. This 

limitation is also apparent in the exercise section, as depicted in Figure 4. 

 

 Figure 4. Presentation of the exercise 

 

 
 

Figure 4 indicates that the exercises in the textbook primarily consist of matching, fill-in-the-blank activities, and 

pattern imitation, with no inclusion of language games, open-ended simulations, or creative tasks. This lack of variety 

impedes the attainment of flow, as a diverse range of challenges matched to learners’ abilities is essential for full 

engagement (Csikszentmihalyi, 1990). Additionally, the absence of answer keys, self-correction guides, and opportunities 

for self-reflection results in feedback being entirely dependent on the teacher. This dependence prevents students from 

independently evaluating their comprehension and limits the development of self-regulation skills. Comparable results 

were observed in Muhaiban (2025) a study of the 12th-grade Arabic textbook under the Merdeka Curriculum, which 

found that insufficient exercise variety and the lack of self-directed feedback are primary barriers to fostering active and 

creative language competencies. 

These three principles constitute an integrated framework for deep learning, functioning synergistically rather than 

as isolated criteria. Mindful learning enhances cognitive awareness, which is sustained only when connected to prior 

knowledge, consistent with the principle of meaningful learning. Both processes are most effective within a positive 

learning environment, referred to as joyful learning, which maintains cognitive engagement. Sutopo et al (2025) found 

that the integration of meaningful, mindful, and joyful learning produces holistic deep learning, rather than a simple 

aggregation of three distinct practices. In Mari Belajar Bahasa Arab, this integration is demonstrated through the use of 

contextual vocabulary in dialogues relevant to students’ daily experiences, such as introductions and school supplies, 

supported by illustrations and explicit learning objectives. Therefore, the observed high level of meaningful learning 
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outcomes and the low level of overall learning outcomes in this book should not be viewed as separate findings; instead, 

they suggest that a strong cognitive foundation has not yet been matched by sufficient affective support to achieve 

comprehensive deep learning. 

Examining the Connection Between W.F. Mackey’s Theory and Deep Learning Principles 

Mackey’s theory and the principles of deep learning possess distinct analytical emphases, yet together they provide 

a comprehensive framework for evaluating textbook quality. Mackey’s theory primarily addresses the structure and 

organization of content, specifically how textbooks select, sequence, present, and review language material, making it 

more structurally descriptive. Conversely, the principles of deep learning, which encompass mindful, meaningful, and 

joyful learning, concentrate on students’ cognitive and affective processes. These principles assess the extent to which 

textbook structure effectively supports mindful, meaningful, and enjoyable learning experiences. 

Several aspects demonstrate the connection between these two frameworks. Mackey’s concept of gradation, which 

emphasizes organizing material from simple to complex, aligns with Ausubel's (1968) principle of progressive 

differentiation in meaningful learning. In this textbook, both principles are realized through the sequencing of material 

from basic pronouns to connected pronouns and the integration of components within each chapter. Mackey’s focus on 

presentation, particularly contextual and ostensive procedures, also corresponds with meaningful learning. While Mackey 

describes how material is presented contextually, Ausubel clarifies the importance of this approach, noting that new 

material is linked to learners’ existing experiences and cognitive structures. 

A clear connection exists between the presentation aspects identified by Mackey and the concept of mindful 

learning described by Langer (2016). The sequencing of tarkīb after exposure to natural language elements such as istimā', 

kalām, mufradat, and qirā'ah demonstrates a systematic approach and the use of strategies designed to prevent premature 

cognitive commitment. These observations highlight both structural and cognitive strengths. Additionally, the repetition 

emphasized by Mackey aligns with mindful learning, as repeated exposure to new vocabulary and sentence patterns can 

enhance students’ active engagement when provided in diverse contexts. However, this book offers limited contextual 

variety and few opportunities for independent language production. Therefore, although the structural criterion of 

repetition is addressed, it does not yet fully support optimal mindful learning. 

The connection between this book and joyful learning remains limited because Mackey’s theory focuses only on 

technical, structural aspects such as selection, gradation, presentation, and repetition, without considering emotional 

aspects. In contrast, joyful learning, based on Csikszentmihalyi’s (1990) flow theory, emphasizes a balance between 

challenge, clarity of purpose, and feedback. Although Mackey’s structure has been well implemented in this book, the 

conditions for flow have not been achieved due to a lack of feedback, self-reflection, and variety in activities. These two 

frameworks complement each other: Mackey’s theory assesses the book’s technical and structural soundness, while the 

principles of deep learning evaluate the quality of students’ conscious, meaningful, and enjoyable learning experiences. 

Adherence to the structure in the book Mari Belajar Bahasa Arab is not sufficient to meet the principles of joyful learning; 

therefore, the evaluation of textbooks must consider their impact on students’ overall learning experiences. 

 

CONCLUSION 
The book Mari Belajar Bahasa Arab demonstrates high-quality content by systematically addressing selection, 

gradation, presentation, and repetition, as outlined in W.F. Mackey’s theory, and by aligning with the curriculum. From 

a deep learning perspective, the book effectively applies principles of mindful and meaningful learning by presenting 

contextual material. However, the joyful learning component is limited due to a narrow range of activities, minimal visual 

appeal, and few opportunities for reflection. These findings suggest that textbook evaluations should consider both the 

material's structural organization and students’ affective learning experiences. It is recommended that the author and 

publisher enhance the book by including vowel marks, expanding independent practice exercises, and incorporating a 

feedback feature. Future research should investigate the effectiveness of this book in classroom settings. 
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