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ABSTRACT 
This study aims to critically analyze the professional competence of teachers in 

Pancasila education in developing the character of responsibility in elementary 

school students. The qualitative research method with a case study design at 

SDN Sidamulya 03. The main subjects were class teachers and 21 fourth-grade 

students (10 boys and 11 girls) who experienced the learning process and the 

principal as a supporting data source. Data collection techniques were carried 

out through observation, interviews, and documentation. Data were analyzed 

using an interactive model including data condensation, data presentation, and 

drawing conclusions. Data validity was tested through triangulation of sources 

and techniques. The results of the study indicate that the professional 

competence of teachers in Pancasila Education learning, which includes 

mastery of material, goal-based planning, development of creative and 

innovative teaching materials, continuous professionalism, and utilization of 

media and learning resources, plays a role in creating directed and meaningful 

learning. This has an impact on the development of students' character of 

responsibility, which is evident from the awareness of obligations as students, 

independence in the learning process, completing assignments well, not 

cheating, and punctuality in completing and submitting assignments. The 

implication is that strengthening teachers' professional competence is important 

in supporting character formation, especially responsibility, so that teachers and 

schools need to continue to develop contextual and character-oriented learning 

in a sustainable manner. 
 

This is an open access article under the CC–BY-SA license. 

 

 

https://ejournal.unibabwi.ac.id/index.php/sosioedukasi/index
mailto:binepascapendas@gmail.com
http://creativecommons.org/licenses/by-sa/4.0/


1777 

          
Volume 15 No. 2. June 2026        https://ejournal.unibabwi.ac.id/index.php/sosioedukasi/index 

 

 

 

Introductions 
Pancasila education, or civic education, plays a strategic role as the foundation for character formation in 

students from elementary school (Anugrah & Rahmat, 2024; Sartika & Ndona, 2024; Sunaryati et al., 2025). 

Pancasila education instills moral and social values while simultaneously shaping students' responsible character 

through discipline, independence, self-control, and commitment to obligations (Mulyadi, 2019; Muzarohmah, 

2021; Taufiqurrahman, 2021; Herlian, 2023; Krisna, 2024). Pancasila education is also aimed at strengthening 

the Pancasila student profile so that learning does not only focus on cognitive aspects but also on the formation 

of attitudes and behavior as a whole (Kemdikbudristek, 2023; Wibowo & Mubarok, 2025). This is reinforced by 

the view that values-based and citizenship education is the foundation for developing social awareness and 

positive attitudes in students (Anggoro et al., 2017; Aryani & Susatin, 2019; Aryani, 2023). 

However, the implementation of character education through Pancasila Education in elementary schools 

still faces various challenges. Several studies indicate that learning tends to be conventional and focused on 

delivering material, thus providing little space for students to actively internalize character values (Mar & Hercz, 

2024; Puspita & Andriani, 2025; Putri et al., 2025; Nurbaiti & Marhadi, 2025). This situation impacts the 

suboptimal development of students' sense of responsibility, as evidenced by low discipline, lack of awareness 

in completing assignments, and limited student engagement in the learning process (Handayani & Risanti, 2024; 

Khairi et al., 2024; Handhayani et al., 2025). 

One of the main factors influencing the success of learning and the formation of student character is 

teacher professional competence. Teacher professional competence includes the ability to master learning 

materials, develop effective learning strategies, and integrate character values into the learning process (Bagou 

& Suking, 2020; Mia & Sulastri, 2023; Aryani, 2024). Furthermore, based on the standards set by the Ministry 

of National Education of the Republic of Indonesia through Regulation of the Minister of National Education 

Number 16 of 2007, teachers are required to have adequate professional competence to create quality learning. 

Teachers not only act as material deliverers but also as facilitators, guides, and role models in the formation of 

student character (Agustin & Maryani, 2021; Istiyono et al., 2021; Suyitno, 2021; Mutia et al., 2022; Enrique et 

al., 2025). 

Teachers' professional competence in Pancasila Education plays a crucial role in creating contextual, 

interactive learning that is oriented toward strengthening students' character (Nursalim, 2017; Damanik et al., 

2021; Syahrudin et al., 2023; Khoriidah et al., 2025). Teachers who master the material, manage learning, and 

utilize technology and learning resources appropriately can encourage students' active involvement in the 

learning process while instilling character values through various learning activities (Kuntarto et al., 2019; 

Ratnawati & Gumiandari, 2021). Furthermore, teacher role models and a conducive learning environment 

contribute to the development of responsible character in students by fostering discipline, independence, and 

commitment in fulfilling their obligations as students (Pramasanti et al., 2020; Dasor & Sennen, 2021; Fajri & 

Trisuryanti, 2021; Muzakki, 2021; Ariyani et al., 2025). 

Previous research has also shown that teacher professional competence impacts the quality of learning 

and student development. Adim and Nafi'ah (2025) found that teacher professional competence contributes to 

student learning outcomes in Pancasila Education. Other research also shows that teacher professionalism in 

designing and implementing learning plays a role in student character development (Khoriidah et al., 2025). 

However, most research focuses on the influence of teacher professional competence on learning outcomes or 

character development in general. Studies specifically analyzing teacher professional competence in Pancasila 

education learning and its implications for the development of responsible character in elementary school 

students are still relatively limited. 

Based on these conditions, there is a need to examine in more depth how teacher professional competence 
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is implemented in Pancasila education learning and its implications for the development of students' responsible 

character. This study offers a different perspective by analyzing teacher professional competence based on the 

Bagou and Suking (2020) framework, which includes mastery of learning materials, mastery of learning 

outcomes and objectives, creative and innovative development of teaching materials, continuous professional 

development, and the use of information and communication technology in learning. Furthermore, this study 

links teacher professional competence with the development of students' responsible character based on 

indicators proposed by Krisna (2024), namely awareness of obligations as learners, independence in learning, 

ability to complete assignments well, honesty in learning, and punctuality in completing and submitting 

assignments. 

The research problem is formulated as follows: "How does teacher professional competence in Pancasila 

Education learning affect the development of students' responsible character in elementary schools?" This study 

aims to analyze teacher professional competence in Pancasila Education learning and the development of 

students' responsible character in elementary schools. The results are expected to provide theoretical 

contributions to the development of studies on teacher professional competence and character education at the 

elementary school level. Practically, the findings of this study can be reflection material for teachers in improving 

the quality of Pancasila education learning, for schools in strengthening student character development programs, 

and for further researchers as a reference for developing relevant research in the context of basic education. 

 

Research Method 
This research method is qualitative, using a case study design. This is a qualitative research approach used 

to examine a case in depth, in detail, and comprehensively within a real-life context. Creswell (2019) explains 

that a case study is a qualitative research strategy that explores a bounded system through the collection of rich 

and diverse data in one or more specific cases. This concept aligns with Moleong (2018) and Fadhlani (2021), 

who emphasize that qualitative research aims to understand phenomena holistically within a natural context. In 

this study, the case studied is teacher professional competence in Pancasila education learning and its impact on 

the development of students' responsible character.  

This research was conducted from February to April 2026 at SDN Sidamulya 03, Sidareja, Cilacap, due 

to its direct relevance to the research focus on Pancasila education learning and the development of responsible 

student character. The research subjects consisted of one fourth-grade teacher, 21 fourth-grade students (10 boys 

and 11 girls), and one principal. Subjects or participants were selected using a purposive sampling technique 

based on their direct involvement in the Pancasila Education learning process. The class teacher was chosen 

because he plays the primary role in implementing the learning, while the students directly experience the 

learning process, and the principal served as a supporting participant who provided information regarding school 

policies and culture. Research ethics were observed by obtaining official permission from the school, maintaining 

the confidentiality of participants' identities, and ensuring that all data were used solely for academic purposes 

and without harming any parties involved. 

Data collection techniques included observation, semi-structured interviews, and documentation. 

Nonparticipatory observations were conducted during the fourth-grade Pancasila Education learning process, 

observing teacher activities, teacher-student interactions, and students' responsible behavior. These observations 

were systematically recorded on observation sheets and field notes. Interviews were conducted face-to-face with 

the fourth-grade teacher, several students, and the principal using a questionnaire. Interviews with the teacher 

included questions such as "How do you integrate the value of responsibility into Pancasila Education learning?" 

with students, "What do you do when you receive an assignment from the teacher in class?" and, with the 

principal, "What is the role of teachers in developing students' sense of responsibility in this school?" The entire 
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process was then recorded with the participants' permission for transcription. Documentation was used to 

supplement the data, including learning materials, teacher notes, and student work. This technique aligns with 

Sugiyono (2021), who stated that qualitative data collection is conducted triangulating to obtain valid and in-

depth data. 

Data were validated through triangulation of sources and techniques. Source triangulation was conducted 

by comparing information obtained from the fourth-grade teacher, students, and the principal regarding teacher 

professional competence and the development of students' sense of responsibility. Then, matching and 

discrepancies were identified to obtain the most consistent data. Technical triangulation was conducted by 

comparing the results of observations of the classroom learning process, the results of interviews with all 

participants, and documentation data in the form of learning tools, teacher notes, and student work, so that each 

finding was verified through more than one data collection technique. In accordance with Marshall & Rossman 

(2016), the process of comparing and checking between sources and techniques was used to increase the 

credibility and validity of research data. 

Data analysis used the interactive model from Miles, Huberman, & Saldaña (2018), which includes data 

condensation, data presentation, and drawing and verifying conclusions. The analysis process was conducted 

cyclically from data collection until valid and meaningful conclusions were obtained. The focus was on two main 

aspects as analysis categories: teacher professional competence in Pancasila education learning and student 

character responsibility. The focus of the analysis of teacher professional competence refers to Bagou & Suking 

(2020), which includes material mastery, material development, learning strategies, media utilization, and 

learning evaluation. Meanwhile, student character responsibility was analyzed based on Krisna (2024), which 

includes the ability to complete tasks, punctuality, initiative in carrying out tasks, honesty, and awareness of 

obligations as students. These two focuses were used as references in the data reduction process, data 

presentation, and conclusion drawing to examine the meaningful relationship between teacher competence and 

student character development in elementary schools. 

 

RESULTS AND DISCUSSION 

Result 
This research analysis focuses on teacher professional competence in Pancasila Education learning as a 

basis for developing the responsible character of fourth-grade students at SDN Sidamulya 03. Teacher 

professional competence includes: (1) mastery of Pancasila Education material (concepts, values, and civic 

mindset); (2) understanding of learning outcomes and objectives (as a reference in planning, implementing, and 

assessing learning); (3) creative and innovative development of teaching materials; (4) continuous development 

of teacher professionalism; and (5) utilization of information and communication technology, learning media, 

and learning resources in the learning process. 

All of these indicators are used as the basis for analysis to see how teacher professional competence is 

implemented in Pancasila Education learning and how this process contributes to strengthening students' 

responsible character. The analysis of the impact of character development in this study is based on the 

responsible character indicators, which include self-awareness of obligations as students, independence in 

learning, the ability to complete assignments well, an attitude of not cheating, and punctuality in completing and 

submitting assignments. Therefore, teacher professional competence is understood not only as pedagogical ability 

but also as a crucial factor contributing to the formation of student character through meaningful and contextual 

Pancasila education learning. The results of this analysis provide a more systematic overview of empirical 

findings in the field and are presented in Table 1 below. 

Table 1. Analysis of Teacher Professional Competence in Pancasila Education Learning to Develop a 
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Character of Responsibility 

Teacher 

Professional 

Competency 

Indicators 

Observation Documentation Interview Implications 

for Students’ 

Responsibilit

y Character 

Meaning of Findings 

Mastery of 

subject matter 

(concepts, 

values, and 

civic mindset) 

The teacher 

prepares and 

explains Pancasila 

Education material 

systematically, 

clearly, and 

conceptually while 

connecting 

responsibility 

values to students’ 

daily lives. 

Lesson plans 

and teaching 

modules show 

structured 

material, 

concepts, and 

Pancasila values 

integrated with 

responsibility 

character. 

The teacher 

demonstrates 

strong mastery 

of the 

material, 

delivers it 

clearly, and 

relates it to 

students’ roles 

as responsible 

learners. 

Students 

develop 

awareness of 

their 

obligations as 

learners and 

become more 

independent in 

the learning 

process. 

Strong subject mastery 

enables teachers to 

convey responsibility 

values accurately and 

clearly, helping 

students better 

understand their 

obligations, become 

more independent in 

learning, and complete 

tasks effectively. 

Understanding 

learning 

outcomes and 

objectives (as 

the basis for 

instruction) 

The teacher 

formulates learning 

outcomes and 

objectives, 

implements 

learning activities, 

and conducts 

assessments aligned 

with Pancasila 

Education goals. 

Teaching 

instruments and 

assessment tools 

are aligned with 

Pancasila 

Education 

learning 

outcomes and 

objectives. 

Learning 

outcomes 

serve as the 

foundation for 

designing 

instruction and 

assessment; 

evaluation is 

used to 

measure both 

academic 

achievement 

and character 

development. 

Students 

become more 

independent in 

learning, 

complete tasks 

properly, 

avoid 

cheating, and 

submit work 

on time. 

Learning outcomes 

(CP) serve as the 

primary direction of 

instruction, ensuring 

that learning is not only 

cognitively focused but 

also supports 

responsibility character 

development through 

independent learning, 

proper task completion, 

honesty, and 

punctuality. 

Creative and 

innovative 

development 

of teaching 

materials 

The teacher 

develops contextual 

teaching materials 

by linking Pancasila 

Education content 

to students’ real-life 

responsibilities at 

home and school. 

Teaching 

materials, 

worksheets, and 

modules include 

contextual 

examples 

related to 

responsibility 

values. 

Teaching 

materials 

closely 

connected to 

students’ 

experiences 

make learning 

more 

meaningful 

and easier to 

understand. 

Students 

become more 

independent in 

learning and 

complete tasks 

effectively. 

Contextual teaching 

materials make 

learning more 

understandable, 

encourage 

independence, and 

improve students’ 

ability to complete 

tasks responsibly. 

Continuous 

professional 

development 

in Pancasila 

Education 

instruction 

The teacher designs 

instructional tools, 

implements lessons, 

evaluates learning 

outcomes, reflects 

on practice, and 

Revised lesson 

plans, teaching 

journals, student 

assignments/eva

luations, 

assessment 

Planning and 

implementing 

instruction 

that integrates 

responsibility 

values, along 

Students 

develop self-

awareness, 

learning 

independence, 

proper task 

Continuous 

professional 

development supports 

more effective 

character-building 

instruction. Students 
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Teacher 

Professional 

Competency 

Indicators 

Observation Documentation Interview Implications 

for Students’ 

Responsibilit

y Character 

Meaning of Findings 

collaborates with 

colleagues for 

improvement. 

instruments, and 

reflection notes. 

with 

evaluation and 

reflection with 

colleagues, 

improve both 

instructional 

quality and 

students’ 

responsibility 

character. 

completion, 

honesty, and 

punctuality in 

completing 

and submitting 

assignments. 

become more self-

aware, independent, 

honest, punctual, and 

responsible in 

completing both 

individual and group 

tasks. 

Utilization of 

ICT, media, 

and learning 

resources in 

instruction 

The teacher uses 

varied media and 

learning resources 

(e.g., videos, 

images, 

PowerPoint, books, 

and the 

environment) to 

deliver Pancasila 

Education content 

and responsibility 

values. 

Documentation 

of digital media 

and learning 

resource usage 

For example, 

YouTube video: 

https://youtu.be/

vmqBlyBB82M

?si=2piAkjvibT

wi-j5s 

The teacher 

explains that 

media helps 

students learn 

more 

systematically 

and 

independently 

so they can 

complete tasks 

effectively. 

Students 

become more 

independent in 

learning and 

complete tasks 

properly. 

The use of ICT, media, 

and learning resources 

increases student 

engagement, facilitates 

understanding, and 

strengthens 

responsibility values by 

promoting 

independence and 

initiative without 

excessive dependence 

on the teacher. 

 

Based on the data triangulation results presented in the table above, it can be seen that teacher professional 

competence in Pancasila Education learning makes a significant contribution to strengthening the responsible 

character of fourth-grade elementary school students. All indicators of teacher professional competence 

demonstrate a close relationship with the emergence of responsible student behavior during the learning process, 

including aspects of awareness, independence, discipline, honesty, and punctuality. For further clarification, an 

explanation of the indicators is provided below: 

Mastery of Material (Concepts, Values, and Civic Mindset) 

Teachers' mastery of Pancasila Education material is a crucial factor in creating meaningful and character-

oriented learning experiences. A teacher's ability to connect concepts to the realities of students' lives not only 

demonstrates academic competence but also serves as a pedagogical mechanism for transforming values into 

behavior. In this context, material mastery serves as a primary prerequisite for the internalization of the value of 

responsibility in learning. 

Research findings indicate that when material is presented contextually, Pancasila values do not stop at 

the cognitive level but move into the affective and behavioral realms. The integration of values into learning 

activities such as discipline, completing assignments, and maintaining classroom order demonstrates a structured 

process of instilling values through learning design. This situation emphasizes that learning is no longer merely 

informative but transformative. 

Interviews with teachers reinforce this finding: connecting the material to students' lives enhances 

understanding and facilitates the application of the value of responsibility. A teacher stated that "Pancasila 

education material is not only explained, but also linked to students' lives, making it easier for them to understand 
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and implement their responsibilities." (Interview with teacher, 02/03/2026). This demonstrates that strong 

mastery of the material not only impacts the effectiveness of delivery but also the quality of the internalization 

of values received by students. 

The impact is evident in changes in learning behavior, leading to greater independence and responsibility. 

One student stated, "Now, when I have an assignment, I do it right away so I don't forget and am not late" 

(Interview with student (S1), 04/03/2026). Other students also revealed that they are starting to become more 

independent in their learning without always needing teacher guidance. This demonstrates that the value of 

responsibility is beginning to develop through contextual learning. The principal also emphasized that the 

teachers' mastery of the material is good and supports meaningful learning oriented toward character 

development. Thus, mastery of the material not only impacts conceptual understanding but also contributes to 

the development of students' responsible character, particularly in the aspects of independence, discipline, and 

punctuality in completing assignments. 

Understanding Learning Outcomes and Objectives as a Learning Reference 

Teachers' understanding of learning outcomes and objectives in Pancasila Education plays a key role in 

determining the direction and quality of the classroom learning process. When teachers accurately understand 

these two components, lesson planning becomes more focused and does not operate independently of the desired 

objectives, particularly in developing student character. 

This situation results in systematically structured learning activities, where each learning activity is 

directed towards achieving the stated objectives. As a result, learning not only focuses on mastering the material 

but also directly guides students towards developing responsible attitudes, such as completing assignments, 

working together, and being disciplined with time. 

Observations and documentation show that learning materials structured based on learning outcomes and 

objectives create a consistent and directed flow of classroom learning. This orderliness impacts teachers' ability 

to control the learning process to ensure it remains on track with the established objectives. This is reinforced by 

a teacher's statement that "Every lesson is tailored to the desired objectives, including how students can learn to 

be more responsible" (Interview with teacher, 02/03/2026). 

The impact of this situation is evident in changes in student learning behavior. Students have become 

more independent in understanding assignments, more disciplined in submitting work, and more active in group 

work without relying entirely on teacher direction. Student S6 stated, "When working in groups, I now help more 

so that assignments are completed quickly" (Interview with student (S6), 04/03/2026). This change demonstrates 

that the direction of learning objectives directly encourages the development of responsible learning habits. 

Based on these findings, understanding learning outcomes and objectives not only helps teachers organize 

the learning process but also impacts the development of responsible student character. This is evident in 

increased discipline, punctuality in completing assignments, and the growing attitude of honesty and 

responsibility in the learning process, both individually and in groups. 

Creative and Innovative Development of Teaching Materials 

The development of teaching materials in Pancasila Education is directed at connecting the material to 

students' real-life experiences, particularly those related to developing a sense of responsibility at school and at 

home. This approach no longer positions teaching materials merely as a means of delivering material but also as 

a medium that helps students understand values through everyday situations. 

In practice, the use of student worksheets, teaching modules, and contextual examples such as classroom 

cleanliness, on-duty activities, and punctuality in submitting assignments helps students grasp the material more 

easily because they can see the direct connection to their lives. This connection ultimately makes students more 

engaged in the learning process, not just as listeners but also as active participants. The same is evident in teaching 

materials designed with illustrations and contextual activities, which encourage students not only to understand 

the material but also to begin to consider how the value of responsibility is applied in everyday life. Thus, the 

learning process progresses from simply understanding concepts to understanding values. 
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Similarly, a teacher stated that "Teaching materials that are contextual to students' daily lives, enable 

students to understand more quickly and be able to apply them directly" (Interview with teacher, 02/03/2026). 

This statement demonstrates that contextual proximity not only accelerates understanding but also helps students 

connect knowledge to real-life actions. This results in more active student responses, greater independence in 

completing assignments, and greater responsibility in participating in the learning process. Student S4 added, "If 

the assignments are like everyday life, I'm more enthusiastic about doing them" (Interview with student (S4), 

04/03/2026). This means that contextualized teaching materials not only influence understanding but also 

contribute to the development of more disciplined and responsible learning habits. 

These findings demonstrate that developing creative and contextual teaching materials not only facilitates 

conceptual understanding but also encourages the growth of student independence in learning. This is reflected 

in increased student initiative in completing assignments, the ability to connect material to real-life experiences, 

and a strengthened sense of responsibility in daily learning. 

 The Continuous Development of Teacher Professionalism in Pancasila Education  

The continuous development of teacher professionalism in Pancasila education learning is evident in the 

ongoing link between planning, implementation, evaluation, and reflection. This process does not stop with 

classroom teaching but continues with conscious improvement efforts through evaluation of learning outcomes 

and discussions with colleagues. 

Throughout the process, teachers consistently evaluate the ongoing learning process and then use these 

evaluation results as a basis for improving learning strategies for subsequent sessions. This improvement also 

includes how teachers instil the value of responsibility to be more effective and appropriate to the students' 

conditions in the classroom. 

Learning documents such as revised teaching materials, teaching journals, evaluation results, and 

reflection notes demonstrate that this professional process is iterative and continuous. This pattern illustrates a 

teacher's work cycle that is not static but continually evolves according to the learning needs and character of the 

students. 

This is further reinforced by a teacher's statement that, "After a lesson, I usually review what went well and then 

discuss it with my colleagues so that the next lesson can be better and the students can be more responsible" 

(Interview with teacher, 02/03/2026). This statement demonstrates that reflection serves not only as a technical 

evaluation but also as a conscious effort to strengthen students' character development. 

From this process, it is clear that changes in student behaviour did not occur suddenly but rather gradually. 

Students showed a tendency to be more disciplined in completing assignments, more independent in learning, 

and more careful about cheating. In fact, some students began to demonstrate an awareness of completing 

assignments immediately without repeated reminders. Student stated, "If I get an assignment, I do it right away 

so it doesn't pile up" (Interview with student (S2), 04/03/2026). Student (S3) added, "I try not to cheat because 

the teacher has often reminded me" (Interview with student (S3), 04/03/2026). 

These findings demonstrate that ongoing teacher professional development not only impacts the quality 

of learning but also plays a role in fostering a sense of responsibility in students. In classroom practice, this 

emphasises the need for teachers to maintain a reflective cycle in their learning, as consistency in evaluation and 

strategy improvement has been shown to have a direct impact on student character development. 

Utilization of Information Communications Technology (ICT), Media, and Learning Resources in 

Pancasila Education 

Teachers utilize information and communication technology, media, and learning resources in Pancasila 

Education to help students understand the material more concretely through its connection to everyday life. 

Teachers utilize media such as videos, images, and PowerPoint presentations while also optimizing textbooks 

and the surrounding environment as learning resources to strengthen students' understanding of the value of 

responsibility. 

The use of these media makes the material easier to understand because it is not only presented verbally 
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but also visualized through real-life examples that relate to students' experiences. This results in increased student 

attention during learning and increased engagement when asked to relate the material to everyday life. 

The media used are also reflected in learning materials such as PowerPoint presentations, YouTube videos 

(for example, at https://youtu.be/vmqBlyBB82M?si=2piAkjvibTwi-j5s), and illustrations that consistently 

emphasize the concept of responsibility. This variety prevents monotony and helps students focus on the learning 

process. This is reinforced by a teacher's statement that "Through the use of images or videos, students usually 

find it easier to understand examples of responsibility in everyday life" (Interview with teacher, 02/03/2026). 

This statement demonstrates that media acts as a bridge between abstract concepts and students' real-life 

experiences. 

From the students' perspective, learning media also has a direct impact on their understanding. One student 

stated, "With the examples in the videos, I understand better and know how to do them" (Interview with student 

(S5), 04/03/2026). Other students expressed similar sentiments, stating that the images in PowerPoint helped 

them understand the assignments they had to complete. This demonstrates that visualizing the material makes it 

easier for students to grasp the meaning of the learning. This impact is evident in changes in students' learning 

behavior, who are becoming more independent, more active, and more responsible in completing assignments. 

These findings demonstrate that the use of ICT, media, and learning resources in Pancasila Education 

provides a more meaningful learning experience for students. The use of varied media not only helps students 

understand the material more concretely but also encourages student engagement in the learning process. This 

condition is related to the emergence of students' responsible attitudes, which are seen through independence in 

learning, initiative in completing assignments, and awareness to follow learning in a more orderly and directed 

manner. 

 

Discussion 
Research results indicate that teacher professional competence in Pancasila education learning is not only 

related to technical teaching skills but also closely linked to the process of developing students' responsible 

character. In practice, the five indicators of teacher professional competence: material mastery, understanding of 

learning outcomes, development of teaching materials, continuous professional development, and utilization of 

Information Communication Technology (ICT) are interconnected in creating a more meaningful learning 

experience for students. 

Teachers' mastery of the material in Pancasila Education learning plays a crucial role in helping students 

understand the value of responsibility more easily and effectively. When teachers master the material well, the 

delivery of values is not limited to concepts but also connected to students' real-life experiences, making them 

more meaningful. This aligns with Adim & Nafi'ah (2025), who stated that teacher professional competence 

influences the quality of Pancasila Education learning. Furthermore, Agustin & Maryani (2021) also emphasized 

that teachers play a central role in shaping students' character through the learning process. The difference is that 

previous research emphasized the relationship between teacher competence and general learning outcomes, while 

this study shows that material mastery also directly contributes to students' sense of responsibility in learning 

activities, such as independence and completing assignments. 

Regarding learning outcomes, teachers use these as the primary direction in designing and implementing 

learning. The learning process is not only directed at cognitive achievement but also at developing students' 

responsible character through structured learning activities. This finding is similar to Anugrah & Rahmat (2024), 

who stated that Pancasila education needs to be directed at strengthening character through systematic learning 

design. However, that research was still conceptual in nature, whereas this study demonstrates actual classroom 

implementation and the impact of learning outcomes on student behaviors such as discipline, honesty, and 

punctuality in submitting assignments. 
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The development of contextual teaching materials was also an important part of this research. Teachers 

developed teaching materials that linked the material to students' daily lives, making it easier to understand and 

apply. This is relevant to Sari & Wardani (2021), who stated that contextual-based teaching materials can 

strengthen the sense of responsibility in elementary school students. Furthermore, Handayani & Risanti (2024) 

also emphasized that learning linked to real-life experiences is more effective in shaping character. The difference 

is that previous research focused more on the effectiveness of media or teaching materials, while this study 

emphasizes the teacher's process of developing teaching materials as a means to encourage student independence 

in learning and completing assignments. 

The continuous development of teacher professionalism in this research was evident through reflection, 

evaluation, and discussions with colleagues. This process helps teachers refine their teaching strategies to be 

more effective in instilling the value of responsibility. This aligns with Bagou & Suking (2020), who explain that 

teacher professional competence develops through a process of continuous evaluation and reflection. 

Furthermore, Khoriidah et al. (2025) demonstrated that teacher professionalism in learning contributes to 

strengthening student character. The difference is that the previous study focused more on improving teacher 

competency in general, while this study demonstrates the direct impact of teacher reflection on fostering 

responsible student behavior in the classroom. 

In utilizing of Information Communication Technology (ICT), media, and learning resources, teachers 

use videos, images, and PowerPoint presentations to help students understand the material more concretely. 

Learning media makes it easier for students to grasp concrete examples of responsible behavior in everyday life. 

This aligns with Wibowo & Mubarok (2025), who stated that technology integration in civics learning supports 

character development in the digital age. Furthermore, Pramasanti et al. (2020) also found that the use of 

interactive media can increase student engagement and responsibility in the learning process. However, previous 

research focused more on the effectiveness of media in learning, while this study demonstrates that learning 

media also plays a role in fostering student independence, such as learning initiative and the ability to complete 

assignments without relying entirely on the teacher. 

 

CONCLUSION 
Teachers' professional competence in Pancasila education plays a crucial role in guiding a meaningful and 

structured learning process, thus contributing to the development of responsible character in elementary school 

students. This role is evident in teachers' ability to master the material, design objective-based learning, develop 

contextual teaching materials, conduct reflection and continuous professional development, and utilize a variety of 

media and learning resources. All of these aspects support each other in fostering students' awareness of their 

obligations as learners, independence in learning, thoroughness in completing assignments, honesty, and punctuality 

in submitting individual and group assignments. 

Consequently, teachers' professional competence not only impacts the quality of the learning process but 

also serves as a key link in students' internalization of the value of responsibility through Pancasila Education 

learning. Therefore, strengthening teachers' professional competence needs to be continuously carried out through 

training, learning innovation, and pedagogical reflection, accompanied by school support through a character-based 

culture, habituation, supervision, and parental involvement. Students also need to be guided to consistently apply 

the value of responsibility in their learning activities and daily lives.  

This study is limited by its scope, involving only one elementary school, making it difficult to generalize. 

Furthermore, the limited observation timeframe does not fully reflect the dynamics of sustainable character 

formation. Future research is recommended to expand the research context with a comparative or mixed methods 

design and examine innovative learning models that are more effective in integrating teacher professional 

competence and strengthening students' responsible character. 

https://ejournal.unibabwi.ac.id/index.php/sosioedukasi/index


1786 

          
Volume 15 No. 2. June 2026        https://ejournal.unibabwi.ac.id/index.php/sosioedukasi/index 

 

 

 

 

REFERENCES 
Adim, A., & Nafi'ah, J. (2025). Pengaruh Kompetensi Profesional Guru terhadap Hasil Belajar Siswa pada Pendidikan 

Pancasila. Pedagogik Journal of Islamic Elementary School, 8(2), 694–707. 

https://doi.org/10.24256/pijies.v8i2.7800 

Agustin,  N.,  &  Maryani,  I.  (2021). Peran  Guru  dalam  Membentuk  Karakter  Siswa  (Antologi  Esai Mahasiswa 

Pendidikan Guru Sekolah Dasar). Yogyakarta: Universitas Ahmad Dahlan perss 

Anggoro, S., Sopandi, W., & Solehuddin, M. (2017). Influence of Joyful Learning on Elementary School Students’ 

Attitudes Toward Science. Journal of Physics: Conference Series, 812(1), 1–7. https://doi.org/10.1088/1742-

6596/812/1/012001 

Anugrah, A., & Rahmat, R. (2024). Pendidikan Karakter dalam Perspektif Kurikulum Pendidikan Pancasila dan 

Kewarganegaraan (PPKn). Jurnal Pendidikan dan Pembelajaran Indonesia (JPPI), 4(1), 22–34. 

https://doi.org/10.53299/jppi.v4i1.403 

Ariyani, E. Z., Lasmawan, I. W., & Sujana, I. P. W. M. (2025). Peran Guru dalam Penanaman Karakter Tanggung Jawab 

melalui Pembelajaran Pendidikan Pancasila. Edu Society: Jurnal Pendidikan, Ilmu Sosial dan Pengabdian 

Kepada Masyarakat, 5(1), 468–472. https://doi.org/10.56832/edu.v5i1.818 

Aryani, D. (2024). Peran Kompetensi Guru dalam Meningkatkan Kualitas Pembelajaran. Bandung: Alfabeta. 

Aryani, I. K. (2023). Nilai dalam Pendidikan Kewarganegaraan. Yogyakarta: SIP Publishing 

Aryani, I. K., & Susatin, M. (2019). Pendidikan Kewarganegaraan Berbasis Nilai. Bogor: Ghalia Indonesia. 

Bagou, D. Y., & Suking, A. (2020). Analisis Kompetensi Profesional Guru. Jambura Journal of Educational 

Management, 122–130. https://doi.org/10.37411/jjem.v1i2.522 

Creswell, J. W. (2019). Research design: Pendekatan Metode Kualitatif, Kuantitatif, dan Campuran (6th ed.). 

Yogyakarta: Pustaka Pelajar. 

Damanik, R., Siregar, S., & Lubis, A. (2021). Keterampilan Mengajar Guru dalam Pembelajaran Interaktif di Sekolah 

Dasar. Medan: Universitas Negeri Medan Press. 

Dasor, A., & Sennen, R. (2021). Tanggung Jawab Sosial dalam Perspektif Pendidikan Moral. Jakarta: Prenadamedia 

Group. 

Enrique, L. E. P., Canchano, R. M. M., Sierra, C. A. S., & Velásquez, I. M. C. (2025). Competencias Pedagógicas 

Docentes en Educación Básica: Estudio de Caracterización y Diagnóstico. Dialogos Abiertos, 4(2), 40–50. 

https://doi.org/10.32654/DialogosAbiertos.4-2.3 

Fadhlani, R. (2021). Metodologi Penelitian Kualitatif dalam Pendidikan. Bandung, Indonesia: Alfabeta. 

Fajri, R., & Trisuryanti, I. (2021). Pemikiran Ki Hajar Dewantara dan Relevansinya Terhadap Pendidikan Karakter. 

Yogyakarta: Deepublish. 

Handayani, R., & Risanti, M. (2024). Penguatan Nilai Tanggung Jawab dalam Pembelajaran di Sekolah Dasar. 

Surabaya: Universitas Islam Negeri Sunan Ampel Press. 

Handhayani, N., Putra, D., & Wulandari, E. (2025). Implementasi Nilai Tanggung Jawab dalam Pendidikan Karakter 

Siswa SD. Jakarta: Kencana. 

Herlian, P. J. (2023). Motivasi Internal dan Kontrol Diri dalam Pembentukan Tanggung Jawab Individu. Yogyakarta: 

Andi Offset. 

Istiyono, E., Kartowagiran, B., Retnawati, H., Cahyo Adi Kistoro, H., & Putranta, H. (2021). Effective Teachers' 

Personality in Strengthening Character Education. International Journal of Evaluation and Research in 

Education, 10(2), 512–521. https://eric.ed.gov/?id=EJ1299226 

Kementerian Pendidikan Nasional Republik Indonesia. (2007). Peraturan Menteri Pendidikan Nasional Nomor 16 Tahun 

2007 tentang Standar Kualifikasi Akademik dan Kompetensi Guru. Jakarta: Depdiknas. 

Kementerian Pendidikan, Kebudayaan, Riset, dan Teknologi. (2023). Panduan Pembelajaran Pendidikan Pancasila dan 

https://ejournal.unibabwi.ac.id/index.php/sosioedukasi/index


1787 

          
Volume 15 No. 2. June 2026        https://ejournal.unibabwi.ac.id/index.php/sosioedukasi/index 

 

 

 

Panduan Projek Penguatan Profil Pelajar Pancasila. Jakarta: Kemdikbudristek. 

Khairi, A., Novianti, S., & Tohar, M. (2024). Pengaruh Lingkungan Sekolah terhadap Pembentukan Tanggung Jawab 

Sosial Siswa. Padang, Indonesia: UNP Press. 

Khoriidah, N., Arzeki, S., & Munawir, M. (2025). Analisis Profesionalisme Guru dalam Implementasi Media 

Pembelajaran untuk Meningkatkan Karakter Siswa Sekolah Dasar. Didaktika Dwija Indria, 13(2), 168–178. 

https://jurnal.uns.ac.id/JDDI/article/view/101101/50028 

Krisna, B. (2024). Dimensi dan Indikator Tanggung Jawab dalam Pendidikan Karakter. Bandung: Pustaka Ilmu. 

Kuntarto, E., Susilo, H., & Suryadi, T. (2019). Perencanaan Pembelajaran Efektif di Sekolah Dasar. Jakarta: Kencana. 

Mar, T. T., & Hercz, M. (2024). Preliminary Study: Exploring the Perception and Experiences of Using Character 

Strengths in Student Teachers. Journal of Educational Sciences, 25, 163–178. 

https://www.ceeol.com/search/article-detail?id=1254725 

Marshall, C., & Rossman, G. B. (2016). Designing Qualitative Research (6th ed.). Thousand Oaks, California: Sage 

Publications. 

Mia, Y. G., & Sulastri, S. (2023). Analisis Kompetensi Profesional Guru. Journal of Practice Learning and Educational 

Development, 3(1), 49–55. https://doi.org/10.58737/jpled.v3i1.93 

Miles, M. B., Huberman, A. M., & Saldaña, J. (2018). Qualitative Data Analysis: A Methods Sourcebook (4th ed.). 

Thousand Oaks, California: Sage Publications. 

Moleong, L. J. (2018). Metodologi Penelitian Kualitatif (Edisi revisi, Cet. 38). Bandung: PT Remaja Rosdakarya. 

Mulyadi, H. (2019). Karakter Tanggung Jawab dalam Perspektif Psikologi Pendidikan. Bandung: Alfabeta. 

Mutia, L., Rahmad, S., & Ningsih, R. (2022). Keteladanan Guru dalam Perspektif Falsafah Ki Hajar Dewantara. Jakarta: 

Universitas Islam Negeri Syarif Hidayatullah Press. 

Muzakki, M. (2021). Humanisme dalam Pemikiran Ki Hajar Dewantara. Surabaya: Universitas Islam Negeri Sunan 

Ampel. Press. 

Muzarohmah, N. (2021). Dimensi Moral dan Sosial Tanggung Jawab dalam Pendidikan Karakter Anak. Yogyakarta: 

Deepublish. 

Nursalim, N. (2017). Profesionalisme Guru SD/MI. Lentera Pendidikan: Jurnal Ilmu Tarbiyah dan Keguruan, 20(2), 

250–256. https://doi.org/10.24252/lp.2017v20n2i10 

Nurbaiti, S., & Marhadi, H. (2025). Analisis Kompetensi Profesional Guru pada Pembelajaran PPKn di Sekolah Dasar 

Rayon II Kecamatan Mandau. Didaktik: Jurnal Ilmiah PGSD STKIP Subang, 11(03), 263–272. 

https://doi.org/10.36989/didaktik.v11i03.7896 

Peraturan Pemerintah Republik Indonesia Nomor 4 Tahun 2022 tentang Standar Nasional Pendidikan. 

Pramasanti, R., Bramasta, D., & Anggoro, S. (2020). Implementasi Pendidikan Karakter Tanggung Jawab dan Kerja 

Sama dalam Pembelajaran Tematik Kurikulum 2013 di SD Negeri 2 Berkoh. Jurnal Papeda: Jurnal Publikasi 

Pendidikan Dasar, 2(1), 43–48. https://e-

journal.unimudasorong.ac.id/index.php/jurnalpendidikandasar/article/view/1744 

Puspita, D. J., & Andriani, O. (2025). Analisis Penanaman Pendidikan Karakter Oleh Guru dalam Pembelajaran 

Pendidikan Pancasila pada Siswa Kelas IV SDN 104/II Sungai Pinang. JPPD: Jurnal Penelitian Pendidikan 

Dasar, 2(3), 156–167. https://journal.publicationcenter.id/index.php/jppd/article/view/37 

Putri, M. A., Novarinda, N. A., Pradayanti, U., & Putri, V. A. (2025). Analisis Evaluasi Pembelajaran Pendidikan 

Pancasila Kelas II Sekolah Dasar. Jurnal Pendidikan dan Pembelajaran, 4(2), 2521–2530. 

https://ojs.smkmerahputih.com/index.php/juperan/article/view/1810 

Ratnawati, D., & Gumiandari, E. (2021). Etika Profesi Dan Sikap Profesional Guru di Era Digital. Malang: Universitas 

Brawijaya Press 

Sari, L. D. K., & Wardani, K. W. (2021). Pengembangan Buku Cerita Bergambar Digital untuk Meningkatkan Karakter 

Tanggung Jawab Siswa di Sekolah Dasar. Jurnal Basicedu, 5(4), 1968–1977. 

https://ejournal.unibabwi.ac.id/index.php/sosioedukasi/index
https://journal.publicationcenter.id/index.php/jppd/article/view/37


1788 

          
Volume 15 No. 2. June 2026        https://ejournal.unibabwi.ac.id/index.php/sosioedukasi/index 

 

 

 

https://doi.org/10.31004/basicedu.v5i4.1138 

Sartika, R., & Ndona, J. (2024). Peran Pendidikan Pancasila dalam Implementasi Pendidikan Karakter di era 4.0. Pendas: 

Jurnal Ilmiah Pendidikan Dasar, 9(04), 121–134. https://doi.org/10.23969/jp.v9i04.19326 

Sugiyono. (2021). Metode Penelitian Kualitatif, Kuantitatif, dan R&D (Edisi 2, Cetakan ke-3). Bandung: Alfabeta. 

Sunaryati, T., Sudharsono, M., Kurnia, I. R., & Rayyan, M. F. (2025). Analisis Peran Pendidikan Pancasila dalam 

Mengembangkan Kompetensi Abad 21 pada Siswa Sekolah Dasar. Jurnal JanacittA, 8(2), 336–345. 

https://doi.org/10.35473/janacitta.v8i2.4031 

Suyitno, Y. (2021). Landasan Pedagogik. Bandung: Universitas Pendidikan Indonesia Press. 

Syahrudin, D., Hidayat, T., & Munawar, A. (2023). Evaluasi Pembelajaran dan Pengembangan Kompetensi Guru. 

Bandung: Universitas Pendidikan Indonesia Press. 

Taufiqurrahman, M. (2021). Nilai Moral dan Tanggung Jawab dalam Pendidikan Karakter Siswa. Yogyakarta: 

Deepublish. 

Wibowo, R. D. A., & Mubarok, H. (2025). Transformasi Pendidikan Kewarganegaraan di Era Society 5.0: Mengintegrasi 

Teknologi untuk Membangun Karakter Bangsa. Jurnal Inovasi Pembelajaran Progresif, 6(2), 732–744. 

https://ejurnals.com/ojs/index.php/jipp/article/view/2434 

 

. 
 

 

https://ejournal.unibabwi.ac.id/index.php/sosioedukasi/index

