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BOS; used a quantitative survey method. The study population was 14 schools receiving
Learning Quality; BOS Outstanding students in Cilongok Regency, with a sample of three schools: SDN
Teacher Training 1 Pernasidi, SDN 2 Rancamaya, and SDN 2 Sokawera. The number of respondents
Program; was 29, consisting of principals and teachers. Data collection was conducted using a

questionnaire, while data analysis was conducted using SPSS version 25, which
included normality tests, homogeneity tests, t-tests, and Pearson correlation tests. The
results of the study showed that the data were normally distributed and homogeneous,
with a significance value of 0.120 and 0.250 (> 0.05) for the normality test,
respectively, and 0.416 (> 0.05) for the homogeneity test. The t-test results obtained a
significance value of 0.001 and 0.002 (< 0.05) for teacher training and learning quality.
The results of the Pearson correlation test showed a significance value of 0.000 (<
0.05) with a correlation coefficient of 0.804 which is included in the strong category.
This proves that BOS funds have a positive influence on teacher competency training
and improving the quality of learning and teacher training programs have a positive
and significant relationship with improving the quality of learning. The results of this
study provide a scientific contribution in supporting the optimization of the use of BOS
Performance Funds as an effort to improve teacher competency and the quality of
learning in elementary schools.
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INTRODUCTION

Teachers as professionals are always required to be able to adapt to changing times and curriculum. In the
current era of the Independent Curriculum with an in-depth learning approach that is being echoed by the government,
teachers must be able to improve their competence. The four basic competencies that teachers must have are pedagogic
competence, professional competence, personality competence, and social competence (Nur & Fatonah, 2022;
Hawari, 2020; Zulkipli et al., 2022). Many teachers still show low pedagogic competence, limited mastery of learning
technology, and lack of ability to implement the curriculum creatively and adaptively (Wulandari and Akbarjoni,
2025). One way to improve teacher competence is through training activities. As reported from the research of Wati
and Nurhasannah (2024), strengthening teacher competencies requires continuous training, technology integration,
learning community development, and collaboration with external parties as part of the quality improvement
ecosystem. Nearly 90% of teachers who have participated in training or workshops related to educational technology
in the last two years, show teachers' awareness and desire to continue to improve their skills in the face of technological
advances. In research Pratama et al. (2020) and Pratama and Lestari (2020), it was shown that the training that teachers
have participated in so far has an effect on teachers' pedagogic competence in terms of skills. This condition proves
that teacher training can improve teacher competence. However, at the elementary school level, training for teachers
organized by each school/Education Unit is still very rare. This happens due to limited funds available so that schools
do not have the budget to invite expert resource persons from outside the school.

School operational funds in the form of Regular BOSP (Operational Assistance for Education Units) do not
reach schools to carry out independent training in their respective schools. The existence of Performance School
Operational Assistance (BOS Kinerja) is the answer for recipient schools to be able to organize training for teachers
and education personnel (Rubiyati & Ismanto, 2020; Hamirul & Apriana, 2019). It is hoped that with the existence of
BOS Performance, the recipient schools can organize training in their respective schools without being hindered by
cost limitations. Research revealed by Khairunnisa et al. (2024) that training activities should not be based on whether
or not the company's budget is still there, nor is it based on whether other companies have provided certain programs.
Training activities or implementations in companies or organizations are designed based on needs so that they can
become a medium for the realization of superior and competitive human resources.

In addition to these problems, teacher learning in the classroom also needs to be improved so that it is not
monotonous and boring. Based on initial interviews with teachers, there are still many students who lack focus and
are not enthusiastic about learning in the classroom because they feel bored and unwilling to learn. Joyful learning is
one alternative to increase students' motivation to learn (Sufiani & Marzuki, 2021; Yasid, 2025). In addition, to support
the government's priority program in realizing deep learning (Deep Learning), teachers are required to be able to create
an exciting classroom for students. Teacher training activities in schools are expected to create exciting learning in
the classroom. An interesting and learning quality strategy can be an alternative to eliminate boredom experienced by
students while learning. In addition, it can increase students' enthusiasm and enthusiasm to pay attention to the learning
material being studied. Joyful learning is learning that prioritizes a fun learning experience, involves positive
emotions, and encourages students' enthusiasm so as to motivate students to be active (Handayani et al., 2025; Wiyanti
et al., 2025). Joyful learning is fun learning, where the learning process in which there is strong cohesion between
educators and students without any feelings of pressure or force.

The BOS Fund is known to have contributed to improving the quality of learning through the provision of
educational facilities, teaching materials, and support for teacher training and professional development. However,
most of the research still focuses on aspects of management, accountability, and effectiveness of fund use in general,
without specifically examining the causal relationship between the performance of BOS funds, teacher training
programs, and their impact on the quality of learning in elementary schools in an integrated manner (Maliki, 2020;
Nugraha et al., 2023; Soro et al., 2024; Stuart & Scott, 2025; Rosmuliawati & Wasliman, 2026). In addition, several
findings show that the implementation of BOS-funded teacher training has not been optimal and is rarely analyzed as
a mediating variable that links the influence of funds to the quality of learning (Hikma & Abduloh, 2025; Maulida &
Mulawarman, 2025). Therefore, the research gap lies in the absence of an empirical model that tests the direct and
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indirect relationship between BOS fund management performance, the effectiveness of teacher training, and the
quality of learning. The novelty of this research is the integrative approach of teacher training programs in the
relationship between the performance of BOS funds and the quality of learning in elementary schools, so as to provide
a more comprehensive understanding of the mechanism for improving the quality of education based on school
financing.

Interviews with school principals receiving BOS Performance Funds revealed that BOS Performance Funds
significantly assisted in the implementation of teacher training in their schools, impacting teacher competency and
classroom learning. The objectives of this study were: 1) to determine the impact of BOS funds on teacher competency
training programs and learning quality; and 2) to examine the relationship between teacher professionalism,
particularly training activities, and learning quality in the BOS program. It is hoped that the results of this study can
be considered by the government regarding the continuation of the BOS Performance program for schools with the
best progress.

METHOD

This type of research is quantitative with a survey method. The research design uses a survey method with data
collection through questionnaires. The purpose of the study was to determine the influence of BOS funds on teacher
competency training and learning quality as well as the relationship between teacher competency training variables
and learning quality in elementary schools. The population of this study is a public elementary school in Cilongok
Regency. There are 14 schools that received the Best School Achievement (BOS) in 2024 in Cilongok Regency. There
are 3 schools in the sample for this study, namely SDN 1 Pernasidi, SDN 2 Rancamaya and SDN 2 Sokawera in
Cilongok Regency. Sampling applies a purposive sampling technique. Sampling is based on considerations of the
amount of BOS funds received, the availability of human resources, and the competency of training that has been
attended previously. The number of respondents at SDN 1 Pernasidi is 11 people, SDN 2 Rancamaya is 10
respondents, and SDN 2 Sokawera is 8 respondents. The data research instrument in this study uses a questionnaire
to measure the effect of BOS Performance on teacher training programs and the quality of learning provided to the
Principal and teachers who participated in training at SDN 1 Pernasidi, SDN 2 Rancamaya and SDN 2 Sokawera. The
questionnaire used a Likert scale of 1-4. Before the instrument was applied to the study, validation was conducted by
experts in the field of learning evaluation and non-test instruments. The validation test results indicated valid
categories for use in the study. Data analysis techniques included prerequisite tests, namely normality and
homogeneity tests, t-tests, and Pearson correlation tests. Decision-making was based on significance values. If the
significance value is less than 0.05, there is a difference in the average and there is a significant positive relationship.
Data analysis was performed using SPSS Version 25.

RESULT AND DISCUSION
RESULT

This section presents the results of statistical testing to determine the relationship between teacher training
variables and learning quality. Before the hypothesis test, an analysis prerequisite test is first carried out which includes
a normality test. This prerequisite test aims to ensure that the data obtained meets the assumptions required in
parametric statistical analysis. The normality test is carried out to find out whether the data is normally distributed or
not. The normality test in this study uses the Shapiro-Wilk test. The results of the normality test are presented in Table
1 below.

Table 1. Shapiro Wilk Normality Test Results
Variables Statistic df  Sig.

Value Learning quality .841 29 120
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Variables Statistic df  Sig.

Teacher training programs .889 29 250

Source: SPSS Output, 2026
Based on Table 1, the significance value for the teacher training variable was 0.120 and for the learning quality
variable of 0.250. All of these significance values were above 0.05, so it can be concluded that the data on both
variables were normally distributed. Furthermore, a homogeneity test was carried out to determine the similarity of
data variance between groups.
Table 2. Homogeneity Test Results

Levene Statistic ~ dfl  df2 Sig.
Based on Mean 671 1 56 416
Based on Median .641 1 56 427
Based on Median and with adjusted df  .641 1 52.796 427
Based on trimmed mean .663 1 56 419

Source: SPSS Output, 2026

Based on Table 2, the significance value of the homogeneity test was 0.416 (based on mean), while based on
the median was 0.427, and based on the trimmed mean of 0.419. All of these significance values showed a number
greater than 0.05. Thus, it can be concluded that the data has a homogeneous variance. Because the data has met the
assumptions of normality and homogeneity, the analysis can be continued on the hypothesis test using the correlation
test and independent sample t test. The correlation test was conducted to determine the relationship between the
variables of teacher training and learning quality. The results of the correlation test are presented in the following
table. Uji t untuk mengetahui pengaruh dana BOS terhadap pelatihan kompetensi guru dan kualitas pembelajaran.
Table 3. Results of the Person Correlation Test

t Learning quality Teacher training programs
Learning Pearson 1 .804""
quality Correlation

Sig. (2- .000

tailed)

N 29 29
Teacher .804™ 1
training Pearson .

Correlation
programs

Sig. (2- .000

tailed)

N 29 29

Source: SPSS Output, 2026
Based on the correlation test results table 3, it was obtained that the Pearson correlation significance value was
0.000, meaning that the significance value was less than 0.05 so that it can be concluded that teacher training programs
with learning quality have a positive and significant correlation. The correlation coefficient value of 0.804 shows that
the relationship between the two variables is in the strong category. The results of this study show that the better the
teacher training program is implemented, the more the quality of learning quality will increase. Teachers who have

1089


https://ejournal.unibabwi.ac.id/index.php/sosioedukasi/index

Volume 15 No. 2. Juni 2026 https://ejournal.unibabwi.ac.id/index.php/sosioedukasi/index

good competence and skills through training will be better able to create an interactive, interesting, and fun learning
atmosphere, so that it has a positive impact on the learning experience of students. Tabel 4 menjelaskan hasil uji
statistika independent sample t tets.

Table 4. Independent Sample T Test Results

Value Aspects t Sig.(2-tailed)
Learning quality =~ Equal variances 5.132 0.002
assumed
Equal variances not 5.021 0.000
assumed
Teacher trainingEqual variances 5.135 0.001
programs
assumed
Equal variances not 5.812 0.000
assumed

Source: SPSS Output, 2026

Based on table 4, it is explained that the significance value for the learning quality variable is 0.002 in the
aspect of equal variances assumed. These results prove that the significance value of 0.002 is less than 0.05. The same
results were also obtained by the teacher training variable with a significance value of 0.001 which means less than
0.05. Thus, it can be concluded that there are differences before and after getting the BOS funding program. Teacher
training programs and learning quality have improved significantly after obtaining BOS performance funds. The BOS
Fund has a positive influence in its development on teacher professionalism training programs and the quality of
learning in elementary schools.

DISCUSSION

The results of the study show that there is a strong and significant relationship between teacher training
programs and learning quality. This is evidenced by the significance value on the Pearson correlation test of 0.000
which is smaller than 0.05 with a correlation coefficient of 0.804 which is in the strong category. These findings
indicate that the better the quality of the teacher training program implemented, the higher the teacher's ability to
create learning quality. Teacher training provides knowledge, pedagogic skills, and innovative insights that enable
teachers to design more varied, interactive, and student-centered learning. This is in line with research by McChesney
and Aldridge (2021) which states that teacher professional development affects the quality of learning, and is
supported by Nugroho (2021) who emphasizes that effective teacher training can improve learning practices and
student learning outcomes. Uplifting learning is an approach that emphasizes students' emotional and cognitive
involvement through a fun learning experience. Teachers who have participated in training tend to have better abilities
in choosing strategies, methods, and learning media that suit students' characteristics. This allows teachers to create a
conducive, communicative, and participatory learning environment. These findings are in line with the research of
Munna and Kalam (2021) which states that student involvement is influenced by the learning strategies implemented
by teachers, and reinforced by Hsbollah and Hassan (2022). which explains that students' interest in learning can
increase through fun and meaningful learning experiences.

In addition, the strong relationship between the two variables shows that teacher training has a strategic role in
improving the quality of education. Teachers who have good professional and pedagogic competence will be better
able to manage the classroom effectively, build positive interactions, and foster student learning motivation. Learning
quality not only has an impact on improving learning outcomes, but also on students' affective aspects, such as interest,
confidence, and comfort in learning. This is supported by research by Chew and Cerbin (2021) who stated that
effective learning must pay attention to cognitive and affective aspects in a balanced manner, and by Ozcan (2021)
who emphasized that teacher quality is the main factor that affects student learning success.
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The results of this study also show that there is a significant difference between the conditions before and after
the implementation of the BOS performance fund, which is shown by the significance values of learning quality
(0.002) and teacher training (0.001), both of which are smaller than 0.05. This emphasizes that intervention through
school operational financing is able to have a positive impact on improving teacher competence and the quality of the
learning process. These findings are consistent with various studies that state that school-based funding allocated for
teacher professional development and provision of learning resources plays an important role in improving the quality
of education, particularly in developing countries (Lugaz & Grauwe, 2016; James & Joynes, 2018). Furthermore,
continuous training for teachers is recognized as a crucial factor in improving learning practices because it has a direct
impact on improving pedagogic competence in the classroom (Atuhumuze, 2019). Thus, the BOS performance fund
can be seen as a strategic instrument that not only supports school operations, but also strengthens the capacity of
teachers and improves the quality of learning in a sustainable manner at the elementary school level.

The implications of this study's findings show that teacher training programs need to be designed in a
sustainable manner and relevant to the needs of 21st century learning. Strengthening teacher competence through
quality training can be an effective strategy in creating learning quality. Therefore, educational institutions and policy
makers need to pay more attention to teacher professional development, so that the learning process in the classroom
can take place optimally, innovatively, and be able to improve the quality of students' learning experience as a whole.
This is in line with the research of Isa et al. (2024) which emphasizes the importance of teacher professional
development in improving the quality of education, and is supported by Muzaffar et al. (2024) who states that
continuous teacher training contributes to improving learning practices in the classroom.

CONCLUSION

The study concluded that teacher training programs play a crucial role in improving learning quality. This is
evidenced by statistical tests showing a positive and significant relationship between teacher training and learning
quality, with a significance value of 0.000 (<0.05) and a correlation coefficient of 0.804, considered strong.
Furthermore, the BOS performance funds positively impacted teacher competency training programs and the quality
of learning in elementary schools. This suggests that the better the quality of training teachers receive, the greater their
ability to design and implement interactive, engaging, and enjoyable learning. Therefore, teacher training is a crucial
factor in improving the quality of the learning process and providing optimal learning experiences for students.

This research still has limitations, both in terms of the subject aspect and the variables studied. From the subject
aspect, this study only involved 29 respondents so that the results of the study could not be generalized widely. In
addition, the variables studied are still limited to teacher training and learning quality as external factors. Therefore,
further research is recommended to involve a larger and diverse sample number, as well as examine other factors, both
internal and external, such as student learning motivation, teacher creativity, and the use of innovative technology-
based learning models. For example, the application of digital-based learning or joyful learning assisted by interactive
media can be an alternative to improve the quality of more effective and meaningful learning in elementary schools.
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