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KEYWORDS studies teacher, ten eighth-grade students, as well as the principal, the vice principal for student
Anti-violence culture; affairs and curriculum. Data collection was conducted through interviews, observations, and
Social-emotional documentation, then analyzed using the Miles et al. model, which includes data condensation,
learning; data display, and conclusion drawing/verification. The results showed that the process of
Generation Z students; internalizing anti-violence values occurred in three stages: (1) the design of an anti-violence
Project-based culture through the preparation of lesson plans on social conflict material, (2) the
learning; implemer}tation of the design .through the Project Based Learning (PjB.L) approagh integrated
Sustainable with Social Emotional Learning (SEL), and (3) the outcome evaluation stage is conducted
through cognitive, affective, and psychomotor-based assessment. These stages contribute to the
Development Goals development of students’ tolerance, empathy, and ability to resolve conflicts peacefully. The
16.1 integration of PjBL and SEL in Social Studies learning effectively supports the formation of an
anti-violence culture among students. This study contributes to the development of innovative
learning strategies that integrate character education and aligns with SDG 16.1 in reducing
violence.
This is an open access article under the CC—BY-SA license.
INTRODUCTION

Ideally, schools play an important role in shaping students characters so that they develop positive personalities
(Sofiaetal., 2023). However, the reality on the ground shows that violence in schools remains a very serious problem.
According to data from the Indonesian Child Protection Commission (KPAI), in 2024 there were 114 cases of violence

1859


https://ejournal.unibabwi.ac.id/index.php/sosioedukasi/index
mailto:220102110054@student.uin-malang.ac.id
mailto:nurali@uin-malang.ac.id
mailto:220102110054@student.uin-malang.ac.id
http://creativecommons.org/licenses/by-sa/4.0/

Volume 15 No. 1. Maret 2026 https://ejournal.unibabwi.ac.id/index.php/sosioedukasi/index

against children. Of these cases, 48% were incidents of violence that occurred in schools and 46 cases resulted in
students committing suicide (KPAI, 2024). This is certainly not in line with the role of schools as places for shaping
good character in students. Schools often become a place for bullying, physical violence, and psychological violence,
which will certainly have an impact on students mental and emotional health, as well as their ability to manage conflict.
The phenomenon of violence in schools becomes even more complex when it occurs among Gen Z students, because
this generation grew up in a digital environment influenced by direct social interaction and social media (Adiarsi et
al., 2024). In addition to fostering social participation, these conditions can also trigger conflict if they are not
grounded in values-based education. Therefore, fostering a culture of non-violence among Gen Z students is an urgent
need in schools.

Reflecting on these conditions, the internalization of anti-violence values becomes a key process that is in line
with the development of students' social and emotional competencies in shaping an anti-violence culture among Gen
Z students. This is done as an effort to respond to the problem of violence in the school environment. This effort is in
line with previous research conducted by Lester et al. (2017), that one of the schools in Australia that has a SEL (Social
and Emotional Learning) program can reduce aggressive behavior in students and improve their social relationships.
This is reinforced by Marope (2020), that moral values in the curriculum can strengthen students character against the
potential for violence. Various studies show that to build a safe and peaceful school environment that supports student
character education, the internalization of anti-violence values can be used as an important foundation in shaping an
anti-violence culture in schools. Thus, the formation of an anti-violence culture can be understood as the result of a
systematic process of internalizing anti-violence values within the scope of education.

Previous studies have not specifically examined the process of internalizing anti-violence values integrated
into specific subjects, one of which is Social Studies (IPS). However, Social Studies has great potential to instill social
and moral values in students through their daily lives. This is relevant to previous studies showing that social studies
teachers at the junior high school level play an active role in developing prosocial behavior, thereby reducing bullying
among students (Fitriana Zakaria, 2016). The study shows that social studies teachers play an active role in instilling
anti-violence values. As a subject that covers several disciplines, social studies plays a role in shaping social values in
students, including anti-violence values. This can be seen from the materials taught in social studies, such as social
conflict, which is taught to eighth-grade junior high school/MTs students (Supardi et al., 2021). The material is
considered highly relevant because eighth-grade students belong to Gen Z, who are in the phase of self-discovery and
are therefore prone to conflicts that can lead to violence if they are not equipped with values of peace at school. Given
this situation, social studies has a strong opportunity to shape anti-violence character through learning approaches
such as Project Based Learning (PjBL), which, according to Alni et al. (2024), can improve students' critical thinking
skills making it relevant to apply to material that contains anti-violence values. However, previous studies tend to
focus more on the outcomes of value-based education rather than examining in depth the process of internalizing anti-
violence values within classroom learning. In addition, there is still limited research that integrates Project Based
Learning (PjBL) and Social Emotional Learning (SEL) as a combined approach to support the internalization of anti-
violence values, particularly within specific subjects such as Social Studies. Therefore, a more comprehensive
investigation into this process is needed.

Social studies education that incorporates anti-violence values is not only relevant on a national scale, but also
aligns with the global scale, namely the Sustainable Development Goals (SDGs). The SDGs are a global agenda
launched by the United Nations (UN) to address global challenges in order to achieve world peace through 17 goals.
One of the important goals is SDG 16, which discusses the development of a peace, justice, and strong institutions.
SDG 16 is further divided into several targets, but this study focuses on target 16.1, which concerns the reduction of
all forms of violence and death worldwide (Mendelson, 2025). This is supported by research conducted by Ekawati et
al. (2025) that the integration of social studies learning with SDGs can build empathy, social awareness, and

1860


https://ejournal.unibabwi.ac.id/index.php/sosioedukasi/index

Volume 15 No. 1. Maret 2026 https://ejournal.unibabwi.ac.id/index.php/sosioedukasi/index

responsibility among students. Meanwhile, Suciantari et al. (2025) also added that the implementation of SDGs in
social studies learning can strengthen students' critical awareness of peace and social justice through the development
of social-emotional values. Based on this, SDG 16.1 is most relevant to use in this study because it is in line with
research that focuses on efforts to reduce violence, especially in schools.

Furthermore, although previous studies have discussed the relationship between social studies and SDGs, there
has been no specific study examining the process of internalizing anti-violence values in Social Studies learning
through the integration of PjBL and SEL to support the achievement of SDG 16.1, particularly in the context of
Islamic-based international schools. Based on this, this study will be conducted at Al-Hikmah International Islamic
Boarding School (IIBS) in Batu City. The selection of the research location was based on the researcher's initial
observations, which showed that the students at this school come from various cultural backgrounds. These differences
have the potential to cause conflict and violence if not managed wisely by the school through values-based education
and the strengthening of social-emotional competencies. Therefore, the urgency of this study lies in the need to
thoroughly examine the process of internalizing anti-violence values in social studies learning as an effort to build a
culture of anti-violence among Gen Z students.

The purpose of this paper is to describe the process of internalizing anti-violence values through Project Based
Learning and Social Emotional Learning in social studies as an effort to foster a culture of anti-violence among Gen
Z students, particularly those in grade VIII at Al-Hikmah IIBS Batu Junior High School, in order to support the
achievement of SDG 16.1. In this study, Social Emotional Learning is positioned as a supporting approach that
strengthens the effectiveness of Project Based Learning in the process of internalizing anti-violence values. This
approach to internalizing anti-violence values is based on Thomas Lickona's character education theory because,
according to Assidiqi & Sutarmi (2021), character education oriented towards Thomas Lickona can be applied in
social studies learning to shape positive social behavior. With the support of this theory, social studies learning is
expected to contribute to providing input related to the development of project-based learning strategies in social
studies that focus on the internalization of anti-violence values that support the achievement of SDG 16.1.

METHOD

The approach used in this study is a qualitative approach with a case study design. This approach was chosen
because the results obtained from qualitative research emphasize the meaning contained in the data, not just statistical
calculations (Sugiyono, 2013). The case study research type was also chosen because the researcher explored a case
that was studied over time through detailed data collection and involved many sources of information relevant to the
research context (Creswell, 2013). This study specifically focuses on examining the process of forming an anti-
violence culture through the internalization of anti-violence values in Social Studies learning by implementing Project
Based Learning (PjBL) integrated with Social Emotional Learning (SEL). The location of this research is at AL-
HIKMAH IIBS Junior High School, Batu, which is located in Bumiaji District, Batu City, East Java.

The subjects of this study consisted of social studies teachers as the main informants who were directly involved
in the learning process, ten students from classes VIII A, B, and C as recipients of social conflict material that
supported anti-violence values, and school officials, namely the principal and vice principals in charge of curriculum
and student affairs as supporting informants who provided information related to school policies and culture. The
criteria for selecting subjects were based on their relevance to the research objectives, using purposive sampling
techniques (Sidiq & Choiri, 2019). The research data sources are divided into two categories: primary data obtained
directly in the field, and secondary data obtained indirectly, such as official school documents supporting anti-violence
values. The data collection techniques used in this study were interviews, observation, and documentation (Abrar,
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2024). These techniques were employed to obtain in-depth data related to the stages of the anti-violence culture design,
implementation, and outcome evaluation.

Figure 1. Interactive Model of Data Analysis.
Source: Miles et al. (2014).

Data — Data

Data
condensation

This study uses the data analysis model by Miles et al. (2014), which is divided into three stages, namely data
condensation, data display, and conclusion drawing and verification. These components are conducted in an
interactive and cyclical process that continuously occurs alongside the data collection process. Data condensation
involves selecting, focusing, and simplifying data relevant to the research objectives, particularly data related to the
process of internalizing anti-violence values through PjBL and SEL. Data display is presented in the form of
systematic narratives to facilitate the identification of patterns, relationships, and key findings. Furthermore,
conclusions are drawn by identifying emerging themes and patterns, and are continuously verified through source and
technique triangulation to ensure the credibility of the data. Next is data validity in research. Data validity is very
important because it can be used to determine whether the data obtained is valid or not. Therefore, to ensure that the
data obtained is valid in accordance with the findings in the field, researchers use source and technique triangulation
(Nurfajriani et al., 2024). Source triangulation was conducted by comparing information obtained from different
informants, while technique triangulation was carried out by comparing data collected through interviews,
observations, and documentation. This strategy was used to enhance the credibility and trustworthiness of the research
findings. This validation process ensures that the findings accurately reflect the process of forming an anti-violence
culture through the integration of PjBL and SEL in Social Studies learning.

RESULT AND DISCUSSION
RESULT

The formation of an anti-violence culture among Gen Z students, particularly eighth graders at Al-Hikmah
IIBS Batu Junior High School, can be seen through the process of internalizing anti-violence values in social studies
learning, which is implemented through the Project-Based Learning (PjBL) model with reinforcement from Social
Emotional Learning (SEL). The process of internalizing anti-violence values can be explained through three stages,
namely the design of an anti-violence culture, the implementation of the design, and the outcome evaluation stage. In
the anti-violence culture design stage, researchers analyzed teachers' strategies in preparing project-based learning
materials that emphasized the strengthening of SEL as part of efforts to foster an anti-violence culture. The design
implementation stage consisted of three main elements of value internalization, namely value transformation, value
transaction, and value transinternalization in PjBL. The final stage is the outcome evaluation stage, which focuses on
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teachers' assessment and observation of the extent to which anti-violence values have been well internalized in Gen Z
students in grade VIII. These findings indicate that the internalization process occurs progressively, moving from
instructional design toward behavioral outcomes, which reflects a systematic pattern of value formation (Hall, 2006).
Thus, the three stages collectively reflect a structured mechanism through which cognitive understanding is gradually
transformed into observable social behavior aligned with SDGs 16.1.

Anti-Violence Culture Design

In the anti-violence culture design stage, social studies teachers systematically design lessons using the Project
Based Learning (PjBL) model and Social Emotional Learning (SEL) reinforcement so that students are able to
understand materials that contain anti-violence values. In addition to understanding the material, teachers strive to
ensure that students internalize anti-violence values in their daily lives. Based on an interview with a social studies
teacher with the initials KH, who explained that: "We adjust social studies learning to the existing lesson hour
allocation as stated in the lesson plan. For example, one lesson hour is allocated to a specific topic so that the
distribution of material is more effective."”

Based on the interview excerpt, it indicates that social studies teachers have developed a well-structured Lesson
Plan (RPP) that considers time effectiveness, which implies that instructional planning is intentionally organized to
optimize not only content delivery but also value integration within limited classroom time. This suggests that the
planning stage functions not only as administrative preparation but also as a strategic phase for embedding values
within the learning process, particularly through the intentional design of value-oriented and digitally supported
learning activities (Hidayah et al., 2026). In addition to time, the learning design is also designed so that students can
truly understand social issues related to violence through the Project Based Learning (PjBL) model. In this case, the
social studies teacher also added that: "We discuss phenomena that occur in the students' environment, such as
conflicts that arise due to cultural differences, interactions between friends, or minor cases that have occurred at
school. In this way, students can learn to analyze real situations and develop their emotional intelligence."

The above findings are reinforced by the results of the researcher's observations, indicating consistency
between the planned curriculum and its implementation in the classroom. Such alignment between planning and
practice indicates that the internalization of values is systematically designed rather than incidental. This is also
supported by the lesson plan documentation prepared by social studies teachers. The lesson plan includes learning
steps that integrate social conflict material with project-based learning. Social studies teachers have designed the
learning process to be in line with material that emphasizes the formation of an anti-violence culture. Thus, the findings
indicate that the design stage provides a structured foundation for embedding anti-violence values in learning,
particularly through the alignment between lesson planning and instructional practices. Teachers have incorporated
values that support anti-violence into learning, supported by systematic lesson plans that integrate them into the PjBL
model and SEL reinforcement. Thus, the anti-violence culture design stage can be used as a basis for the
implementation stage of the design as an effort to foster an anti-violence culture among Gen Z students in the eighth
grade at Al-Hikmah IIBS Batu Junior High School.

Implementation of Anti-Violence Culture Design

The implementation stage is the core stage of internalizing anti-violence values in social studies learning at Al-
Hikmah IIBS Batu Junior High School. There are three main processes in the implementation stage, namely value
transformation, value transaction, and value transinternalization. Each process aims not only to ensure that students
understand social studies materials that contain anti-violence values, but also to ensure that anti-violence values are
formed in the behavior of students, so that the process of internalizing values that shape an anti-violence culture can
be achieved.

The first is the process of value transformation, which is the initial process where teachers convey social studies
learning materials that contain anti-violence values to students. This delivery has been carried out by social studies
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teachers in social conflict materials for eighth-grade students at Al-Hikmah IIBS Batu Junior High School. This is
supported by an interview with a social studies teacher, KH, who explained that: "My teaching method tends to be
flexible. We start with a casual chat, then the students work in groups to complete the module." This statement
indicates that the social studies teacher applies flexible learning strategies, which facilitate student engagement and
create a supportive environment for the internalization of anti-violence values. This condition reflects the initial stage
of value internalization, where students begin to cognitively recognize and understand values through structured value
transformation processes in learning (Faisol et al., 2024). This is reinforced by the researcher's observation, where the
social studies teacher used a lecture method at the beginning of the lesson to emphasize that students should understand
materials containing anti-violence values. The teacher explained the impact of social conflicts that can lead to violence,
and the students paid attention and listened to the social studies teacher's explanation. After the explanation, the
students began working in groups to complete the project given by the teacher.

The second is the value transaction process, which is the second process after value transformation, where there
is reciprocity between teachers and students in learning. Social studies teachers play a role in guiding students to
internalize anti-violence values through project-based learning (PJBL) strategies combined with strengthening Social
Emotional Learning (SEL) in the classroom. An interview with the social studies teacher, KH, revealed the following:
"For example, in the material on social conflict, we use a project approach. Students analyze phenomena around them,
discuss in groups, and create products in the form of posters. In addition, learning is not only about memorization, but
also about understanding the consequences of violent actions and how to deal with them."

The interview results indicate that the teacher implements a value transaction process by actively involving
students, suggesting that interaction plays an important role in strengthening students’ understanding of anti-violence
values. This interaction indicates that values are not only transmitted but also negotiated through social processes,
which strengthens students’ affective engagement through social and cognitive presence in learning environments
(Lyu, 2024). Based on the researcher's observations, it appears that the social studies teacher has given each group the
opportunity to present the results of their analysis from the project in the form of posters and PowerPoint presentations
containing anti-violence values. Students discussed with each other during the question and answer session, indicating
active participation and the development of collaborative and respectful interaction patterns among students.

Figure 2. Student project presentation on social conflict based on PjBL.
Source: Field documentatlon by the researcher (2025).
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The documentation indicates active student involvement, suggesting that students are not only cognitively
engaged but also demonstrate constructive social behavior during learning activities. Finally, there is the process of
transinternalization of values, which is a process where students not only understand the material containing anti-
violence values cognitively, but also begin to internalize and practice them through their behavior. Based on this, the
social studies teacher, KH, said: "The key to learning here is real-life application. Children are given space to think
critically, analyze conflicts, and find creative solutions that are relevant to anti-violence values." This statement shows
that the social studies teacher has made an effort to instill anti-violence values through application and habit formation
in the classroom. Teachers do not only focus on the projects produced by students, but also pay attention to the attitudes
and behaviors of students during the learning process. The results of the researcher's observations also show that the
classroom atmosphere tends to be conducive. Students are seen sitting in a circle while discussing material that
contains anti-violence values, namely Social Conflict. Students seem to respect each other's opinions, work well
together, and do not show attitudes that offend other friends. These findings indicate that the implementation of the
three internalization processes, namely value transformation, value transaction, and value transinternalization,
contributes to shaping an anti-violence culture. Therefore, anti-violence values are not only understood by students
cognitively but are also internalized in the behavior of students who uphold anti-violence values and are in line with
SDG 16.1 regarding the reduction of violence.

Outcome Evaluation Stage

The outcome evaluation stage is the final stage of the anti-violence value internalization process. At this stage,
researchers focus on the extent to which anti-violence values that have been designed and implemented in social
studies learning through the Project Based Learning (PjBL) model with the reinforcement of Social Emotional
Learning (SEL) can be achieved properly. This outcome evaluation stage is a tool used by social studies teachers to
assess whether the internalization of anti-violence values has been properly internalized by students. Based on
interviews with social studies teachers, the evaluation by teachers is carried out digitally through the school website,
namely the “sekolahku” website. The social studies teacher, KH, explained that:

"Teachers conduct evaluations through the website available at the school. On this website, students can search
for additional materials and practice questions independently. There is a special website to support learning, which
contains materials, questions, and assignment guidelines. Teachers assess student performance based on the projects
submitted on the website. In addition to assessing student performance, teachers also assess student attitudes during
learning."

Based on the interview results, it indicates that teachers use evaluation as an indicator of value internalization,
suggesting that assessment is directed not only at academic achievement but also at behavioral development,
particularly through character-based evaluation practices (Wijayanto et al., 2024). Social studies teachers not only
assess the projects produced by students, but as a form of PjBL evaluation reinforced by SEL, social studies teachers
also observe the attitudes and behavior of students during social studies learning. In addition, learning evaluation
already utilizes a digital system, namely through the "sekolahku" website. Through this website, it is easier for teachers
to monitor student performance, indicating the integration of digital tools in supporting continuous assessment of both
cognitive and behavioral aspects. This is also supported by the researcher's observations, where social studies teachers
are active in recording student behavior during the learning process. Social studies teachers always provide feedback
and guidance for improvement to students who do not demonstrate anti-violence behavior. Thus, at the outcome
evaluation stage, learning evaluation is carried out through project assessment, attitude observation, and the use of the
school's digital system. The evaluation results indicate that students not only understand anti-violence values
cognitively but also demonstrate them behaviorally, reflecting the internalization of values into observable actions.
Therefore, learning evaluation contributes to achieving SDG 16.1 related to efforts to reduce violence in the school
environment.
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In addition to the learning evaluation conducted by the social studies teacher, the outcome evaluation stage
were also reinforced by an interview with the principal, MST, who stated that: "Physical violence almost never occurs
here. The school culture is well established. At most, there are minor incidents such as teasing or joking around. But
physical violence is almost non-existent. In the last six years, there have only been one or two instances of students
fighting due to emotional reasons, but that is very rare." This statement from the principal shows that the level of
physical violence at Al-Hikmah IIBS Batu Junior High School is very low, meaning that anti-violence values have
been well internalized in the school culture.

In this study, the researcher conducted interviews with ten students from the eighth grade, but in presenting the
results, the researcher only displayed several quotes from students who were considered representative and described
the main findings as presented by Student A as follows: "I have never experienced physical violence. My friends don't
bully each other either. If someone asks them to fight, they are not interested. If someone knows that a friend has been
asked to fight, there is a teacher, and it is usually reported immediately."

Student A's statement indicates that students have developed awareness to avoid violence and prefer peaceful
conflict resolution, suggesting the internalization of anti-violence norms in daily interactions. This indicates that anti-
violence values are not only embodied in school rules but also become part of students' behavior in their daily lives.
A similar point is made by Student B, who explains that: "I have never been in a fight, and even if someone challenges
me to a fight, I'm not interested. I'd rather stay quiet. To be honest, I don't like social studies, but I think it can reduce
conflict and violence through its subject matter." Student B's statement reinforces the finding that social studies
learning contributes to shaping students’ awareness to reject violence, indicating that learning content can influence
students’ perceptions and attitudes. Although students are less interested in this subject, they show a positive
perception that social studies learning can have a positive effect on their understanding of the internalization of anti-
violence values, which are very important. Students realize that with the material in social studies learning, the
potential for conflict at school can be minimized.

Based on an interview with the Deputy Head of Curriculum, MW, he explained that: "Actually, preventing
violence is not only the responsibility of social studies teachers, but of all teachers and the school system. In addition,
every morning we hold a morning briefing to reinforce school values, including those related to preventing violence."
This statement indicates that the internalization of anti-violence values is supported by a broader school system,
suggesting that value formation is not limited to classroom learning but reinforced through institutional culture. This
reinforces the effectiveness of social studies learning because the values internalized in the classroom are reinforced
by the school culture. Next is an interview with the Vice Principal of Student Affairs, MZA, who stated that: "If
teasing still occurs, that's just kids being kids. But there have never been any cases of fighting that have escalated to
extremes. So, God willing, it is safe here, both for students and teachers. If that happens, we will take action in
accordance with school procedures." The statement from the Deputy Head of Student Affairs indicates that the
potential for conflict is still recognized as part of student dynamics, but the school still has clear control and handling
measures in place so that conflicts do not escalate into physical or psychological violence. This finding is reinforced
by the school rules documented in Article 9 on social interaction, which strictly prohibits any form of violence. The
existence of these written rules shows that anti-violence values have been formally institutionalized in the school
system.

Figure 3. School Rules Book Article 9 on Social Interaction.
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Source: School document (Al-Hikmah IIBS Batu Junior High School, 2025).

Pasal 9
PERGAULAN
A. Pergaulan Antar Siswa

1. Sesama siswa adalah bersaudara.

2. Menerapkan 5 S (Senyum, Salam, Sapa, Sopan dan Santun).

3. Saling membantu dan menjalin kerjasama dalam hal kebaikan.

4. Bersikap jujur dan menghargai pendapat orang lain.

5. Tidak mengambil/mencuri, menyimpan atau menggunakan barang milik teman lain tanpa seizin pemiliknya.

6. Memanggil teman dengan panggilan yang baik sesuai dengan namanya.

7. Interaksi/pergaulan putra putri boleh dilakukan bila ada keperluan sekolah dan tidak berpasangan.

8. Menghindari tindakan yang membahayakan diri sendiri maupun orang lain, seperti berlarian di tangga dan koridor.

9. Adik kelas memanggil "Abang” pada tingkat kelas di atasnya dan kakak kelas memanggil "Adik” pada tingkat kelas di bawahnya.
10. Dilarang colak-colek, berduaan dan berboncengan dengan teman berlainan jenis yang bukan muhrimnya, baik di lingkungan
sekolah maupun di luar lingkungan sekolah.

11. Dilarang berbuat onar, gaduh, berkelahi di dalam dan atau di luar sekolah.

The results of the study show that the formation of an anti-violence culture among Gen Z students in grade
VIII at Al-Hikmah IIBS Batu Junior High School occurs through the process of internalizing anti-violence values in
social studies learning through the Project Based Learning (PjBL) model and is reinforced by Social Emotional
Learning (SEL). This is reflected in the three stages, which include the anti-violence culture design stage, design
implementation, and outcome evaluation stage. These three stages have been carried out effectively and support the
achievement of SDG 16.1 on reducing violence. The anti-violence culture design stage serves as the initial foundation
for instilling students' understanding of anti-violence values through lesson plans created by social studies teachers.
Next is the design implementation stage, which involves three processes of internalizing values that can encourage
students to internalize anti-violence values in their daily lives. Finally, to ensure that anti-violence values have been
properly internalized, social studies teachers conduct learning evaluations, which are reinforced by the school culture
to ensure that the internalization of anti-violence values has been realized. This can be seen through project
assessments and observations of student attitudes in class. Thus, social studies learning integrated with PjBL and SEL
plays a role in creating a safe and peaceful school in line with SDG 16.1, although social studies learning is not the
only factor, as there are other supporting factors, namely the school system that can shape a culture of non-violence.

DISCUSSION

In the discussion section, the researcher analyzes in depth the formation of an anti-violence culture as a process
of internalizing values in social studies learning, particularly through Project Based Learning (PjBL) and the
strengthening of Social Emotional Learning (SEL) to achieve SDG 16.1, which focuses on Gen Z students in grade
VIII at SMP al-Hikmah IIBS Batu. In the discussion section, it is classified into three main stages, namely, the design
of an anti-violence culture, the implementation of the design, and the outcome evaluation stage that can reflect changes
in students' social-emotional and behavioral aspects.
Anti-Violence Culture Design
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The stage of designing an anti-violence culture in social studies learning at SMP Al-Hikmah IIBS Batu can be
seen through the way social studies teachers plan their lessons using a systematic Lesson Plan (RPP) integrated with
Project Based Learning (PjBL) and the strengthening of Social Emotional Learning (SEL). The RPP used in social
studies learning contains material on social conflict that is in line with anti-violence values. Based on this, the anti-
violence culture design in social studies learning is not only oriented towards memorization, but also at a higher level,
namely analyzing the phenomena of conflict that occur in society. This learning design is in line with research
conducted by Halik et al. (2025), which found that linking social conflict issues to students' daily lives can foster
students' awareness of tolerance and the importance of resolving conflicts peacefully. This is reinforced by UNESCO
(2024) through Global Citizenship Education, which shows that learning designs related to the internalization of the
values of peace, justice, and inclusiveness play a strategic role in shaping a culture of peace in the school environment,
thereby directly supporting the objectives of SDG 16.1 on reducing all forms of violence.

Social studies learning designs that emphasize conflict resolution-based education have proven to be very
effective as a preventive measure in reducing aggressive behavior among students. Sagkal et al. (2016), argue that
peace-based education contributes to reducing aggressive attitudes and increasing non-violent behavior among
students. This finding is reinforced by Istianti et al. (2024), who state that conflict resolution values integrated into
social learning can shape students' social skills, such as the ability to dialogue, work together, and even manage
differences constructively. Based on this, the anti-violence culture design developed through social studies learning
at Al-Hikmah IIBS Batu Junior High School is considered to be in line with the achievement of SDG 16.1. This is
demonstrated through the planning stage carried out by social studies teachers, whereby learning is directed at efforts
to prevent violence by strengthening the values of peace during the learning process. Based on these findings, social
studies learning can be used as a means of preventing both physical and non-physical violence through the materials
contained therein, one of which is social conflict.

Implementation of Anti-Violence Culture Design

In the process of internalizing anti-violence values, the implementation stage is the core stage where the
designed learning strategies begin to be implemented through learning activities that emphasize the practical
application of anti-violence values. The researchers obtained key findings covering three internalization processes,
namely value transformation, value transaction, and value transinternalization. The value transformation process is
the process of teachers delivering social conflict material in class so that students can analyze issues that occur around
them and understand the impact of violence in society. This process involves the Project Based Learning (PjBL)
method and the reinforcement of Social Emotional Learning (SEL) to increase students' awareness of anti-violence
values. In line with this, Sholehah et al. (2025) showed that project-based learning integrated with social-emotional
competencies can increase student activity in the classroom and their ability to respond to conflict positively.
Furthermore, the process of value transmission at Al-Hikmah IIBS Batu Junior High School is demonstrated through
a Project-Based Learning (PjBL) strategy, in which students work together in groups to analyze social phenomena
occurring in society and produce posters containing anti-violence values. This approach encourages cooperation,
critical discussion among students, and positive social interaction. Previous research conducted by Qitfirul & Izza
(2023) reinforces that the PjBL approach can improve students' social skills, such as tolerance and social awareness,
which are relevant in shaping a culture of non-violence in the classroom.

Next is the process of value transinternalization, which is the process that occurs when students are able to
internalize and apply anti-violence behavior in real life, not just understand the concept cognitively. The process of
transinternalization of anti-violence values that occurred at Al-Hikmah IIBS Batu Junior High School showed that
students had a high awareness of the violence occurring around them and were able to respond to conflicts peacefully.
This is in line with the findings of Susiawati et al. (2025), which show that the implementation of Social-Emotional
Learning (SEL) can improve emotional regulation and positive social relationships among students, thereby making
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the school environment safer. Research conducted by Koba’a et al. (2022) shows that students who participate in
project-based learning (PjBL) experience a significant improvement in their social character. Therefore, the PjBL
approach can be used as a strategy to strengthen anti-violence character in the school environment. Based on this, a
systematic learning strategy can have an impact on shaping students' character that upholds anti-violence values in
line with SDG 16.1. Thus, the implementation stage of the design in social studies at Al-Hikmah IIBS Batu Junior
High School succeeded in creating an environment that supports the internalization of anti-violence values through
the PjBL and SEL approaches in shaping a culture of anti-violence among students. This can certainly be used as an
effort to achieve SDG 16.1 related to reducing violence in the school environment among Gen Z students, especially
those in grade VIII.

Outcome Evaluation Stage

The outcome evaluation stage is the final stage of the process of internalizing anti-violence values. The outcome
evaluation stage involves evaluating the extent to which the anti-violence values that have been designed and
implemented through social studies learning can be embedded in student behavior. The learning evaluation conducted
by social studies teachers can be categorized as good because teachers do not only focus on the cognitive aspects of
students, but also on the affective and psychomotor aspects that reflect the application of anti-violence values in
students' daily lives. Social studies teachers at Al-Hikmah IIBS Batu Junior High School assess students based on
their understanding of the material taught. In addition, social studies teachers also observe student behavior in class
to ensure that students not only understand the theory of anti-violence values but can also implement them in their
daily lives.

The evaluation was conducted using various methods, including observing students attitudes during learning,
assessing learning products such as posters or presentations, and monitoring through the school's digital system. This
comprehensive evaluation is in line with the principles of character education evaluation, which assesses more than
just cognitive aspects, but also students affective and psychomotor skills in the classroom in their daily social
interactions. Values-based learning evaluation in social studies requires instruments that can capture changes in
students attitudes, behaviors, and character. This is supported by research by Sunaryati et al. (2024) which shows that
effective values-based social studies learning evaluation is not only effective in improving material comprehension
but also in evaluating the development of values such as responsibility, tolerance, and cooperation among students
after values-based learning is implemented. This kind of evaluation is important in determining the extent to which
the internalization of anti-violence values is not only understood theoretically but also applied in the context of school
life.

Similarly, a study conducted by Kanji et al. (2019) shows that the integration of character education evaluation
in social studies learning in elementary schools provides information about the development of students' character in
various aspects, including social awareness and the ability to resolve conflicts without violence. This approach is in
line with the evaluation in this study, where teachers not only assess learning outcomes but also students' behavior
directly during the teaching and learning process. The evaluation of the internalization of anti-violence values also
needs to consider the overall school culture. In their study of character education evaluation, Oktaviani et al. (2024)
state that evaluation must cover broader aspects of learning and the school context, including student relationships,
attitudes of tolerance, and social norms applied in daily interactions. This is relevant to the findings of field research
which show that students behave tolerantly, empathetically, and are able to resolve conflicts peacefully, which are
indicators of the successful internalization of anti-violence values in the context of SDGs 16.1. Thus, the outcome
evaluation stage, shows that learning strategies that combine PjBL with SEL can create tolerant behavior, peaceful
conflict management, and healthy interaction with the social environment, so that the internalization of anti-violence
values can be said to be effective. This shows that the outcome evaluation stage not only serves as a learning
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measurement tool but also as an indicator of the success of forming an anti-violence culture in schools, which directly
supports the achievement of SDG 16.1 on reducing violence and creating a safe and peaceful environment.

Based on the internalization process as an effort to shape an anti-violence culture at Al-Hikmah IIBS Batu
Junior High School, Lickona (1991) emphasizes that character education is only successful if the values taught in the
classroom are reflected in the actual behavior of students. This means that the internalization of anti-violence values
is not enough at the theoretical level, but must be manifested in daily actions. Based on the research findings, Gen Z
students in grade VIII have demonstrated anti-violence behaviors such as tolerance, empathy, fairness, cooperation,
peaceful conflict resolution, respect for human rights, and a sense of security, indicating that the internalization of
anti-violence values has been successful (UNESCO, 2005). This proves that although social studies is not the only
factor in the successful internalization of anti-violence values, social studies that are designed, implemented, and
evaluated through PjBL and SEL can contribute significantly to shaping a culture of anti-violence in international and
Islamic-based education. Thus, SDG 16.1, which concerns the reduction of physical violence in the classroom, deaths
and injuries due to conflict, psychological violence, and safety in the classroom, can be achieved because the learning
that takes place at SMP Al-Hikmah IIBS Batu is conducive and students can truly appreciate anti-violence values,
which are reflected in their behavior (UNSD, 2024)

CONCLUSION

The formation of an anti-violence culture among Gen Z students in grade VIII at Al-Hikmah IIBS Batu Junior
High School through the internalization of anti-violence values in social studies learning integrated with Project Based
Learning (PjBL) and Social Emotional Learning (SEL) contributes to the development of students’ tolerance,
empathy, and peaceful conflict resolution skills. These findings indicate that the success of value internalization is not
only determined by classroom learning strategies but also by the support of school culture that consistently reinforces
anti-violence values. This highlights the importance of a holistic approach that integrates design, implementation, and
outcome evaluation stages in achieving SDG 16.1. Theoretically, this study contributes to the understanding of value
internalization by emphasizing the synergy between PjBL and SEL in shaping students’ social character. Practically,
it suggests that educators and schools should integrate structured learning models with consistent value reinforcement
through school policies and culture to create a sustainable anti-violence environment. However, this study is limited
to a single school context, therefore, future research is recommended to involve broader educational contexts and
explore additional factors influencing the effectiveness of anti-violence value internalization.

REFERENCES

Abrar, M. (2024). Teknik Pengumpulan Data Penelitian Kualitatif: Suatu Pengantar (T. UNJA (Ed.); Cetakan Pe).
UNUJA Publisher. https://repository.unja.ac.id/78244/1/Mukhlash Abrar - Teknik Pengumpulan Data Penelitian
Kualitatif.pdf

Adiarsi, G. R., Putra, A. E., & Raymond, R. (2024). Motivasi Penggunaan Media Sosial di Kalangan Mahasiswa Gen-
Z. Jurnal Nomosleca, 10(2), 269-279. https://doi.org/10.26905/nomosleca.v10i2.14603

Alni, B. D. V., Nurhasanah, & Novitasari, S. (2024). Pengaruh Model Pembelajaran Project Based Learning Terhadap
Kemampuan Berpikir Kritis Ips Kelas V Sdn 31 Ampenan. Pendas: Jurnal Iimiah Pendidikan Dasar, 09(02),
216-228. https://eprints.unram.ac.id/47059/2/ ARTIKEL.pdf

Assidiqi, M., & Sutarmi. (2021). Internalisasi Pendidikan Karakter Thomas Lickona Dalam Pembelajaran Ips
Ditingkat Sekolah Dasar (Sd) Pada Masyarakat 5.0. Jurnal Online Universitas Muhammadiyah Surabaya, 246—
259. http://103.114.35.30/index.php/Pro/article/view/7879

Creswell, J. W. (2013). Qualitative Inquiry and Research Design: Choosing Among Five Approaches (3rd ed, Vol.
17). SAGE Publications, Inc. https://repositorio.ciem.ucr.ac.cr/bitstream/123456789/501/1/Qualitative inquiry

1870


https://ejournal.unibabwi.ac.id/index.php/sosioedukasi/index

Volume 15 No. 1. Maret 2026 https://ejournal.unibabwi.ac.id/index.php/sosioedukasi/index

%26 research design. design _ Choosing among five approaches. %281%29.pdf

Ekawati, D., Adnyani, N. L. S., Widyantari, N. P. S. W., & Susiani, K. (2025). Mengintegrasikan Perspektif SDGs
(Tujuan Pembangunan Berkelanjutan) dalam Pembelajaran Ilmu Pengetahuan Sosial untuk Membangun
Kepedulian dan Rasa Tanggung Jawab Sosial. JPGI (Jurnal Penelitian Guru Indonesia), 10(1), 56—61.
https://doi.org/https://doi.org/10.29210/025727jpgi0005

Faisol, M., Qushwa, F. G., Munawwaroh, 1., Putri, D. F., & Hasanah, R. (2024). Revitalization of Islamic Values in
Forming a Generation with Character in the Era of Social Transformation. Journal of Social Studies and
Education, 02(02), 68-81. https://doi.org/https://doi.org/10.61987/jsse.v2i2.518

Fitriana Zakaria, A. (2016). Studi Tentang Upaya Guru IPS dalam Mengembangkan Perilaku Prososial dan
Mengurangi Perilaku Bullying Siswa dI SMP. Jurnal Pendidikan Ilmu Sosial, 25(1), 117.
https://doi.org/10.17509/jpis.v25i1.3675

Halik, H., Yusuf, R., Idris, J., Darusman, D., Sahlan, M., Fazal, K., & Rusdi, M. (2025). Cultivating Peace Through
Education: a Case Study of Social Studies in Aceh’S Junior High Schools. Jurnal limiah Peuradeun, 13(3),
2171-2194. https://doi.org/10.26811/peuradeun.v13i3.1494

Hall, M. P. (2006). Service-Learning and Intentionality: Creating and Assessing Cognitive Affective Learning
Connections.  Journal of Higher FEducation Outreach and Engagement, 11(2), 33-44.
https://openjournals.libs.uga.edu/jheoe/article/view/563/563

Hidayah, Y. N. P., Suastika, I. N., & Sanjaya, D. B. (2026). Internalization of Character Education Values Through
Civic Education Learning in the Digital Era: Strategies and Multidimensional Collaboration. Journal of
Educational Sciences, 10(1), 1474—1484. https://doi.org/https://doi.org/10.31258/jes.10.1.p.1473-1484

Istianti, Maryani, Maftuh, Gunawan, Janah, & Nurkholiq. (2024). Conflict resolution education in building social
skills of elementary school students.

Kanji, H., Nursalam, Nawir, M., & Suardi. (2019). Model Integrasi Pendidikan Karakter Dalam Pembelajaran Ilmu
Pengetahuan Sosial Di Sekolah Dasar. Jurnal Pendidikan Dasar Perkhasa, 5(2), 104-115.
https://doi.org/https://doi.org/10.31932/jpdp.v5i2.458

Koba’a, H., Jumahir, & Mawaddah. (2022). PENGARUH PEMBELAJARAN BERBASIS PROYEK TERHADAP
PENGEMBANGAN KARAKTER SOSIAL SISWA. Damhil Education Journal, 5(2), 95-107.
https://doi.org/10.37905/dej.v5i2.3039

KPAI (2024). Kasus Kekerasan terhadap Anak pada Satuan Pendidikan Terus Terjadi: KPAI Lakukan FGD dengan
Stakeholder dan Sepakati Beberapa Rekomendasi. https://www.kpai.go.id/publikasi/kasus-kekerasan-
terhadap-anak-pada-satuan-pendidikan-terus-terjadi-kpai-lakukan-fgd-dengan-stakeholder-dan-sepakati-
beberapa-rekomendasi

Lester, S., Lawrence, C., & Ward, C. L. (2017). What do we know about preventing school violence? A systematic
review of  systematic  reviews.  Psychology,  Health  and  Medicine, 22, 187-223.
https://doi.org/10.1080/13548506.2017.1282616

Lickona, T. (1991). Educating for Character: How Our Schools Can Teach Respect and Responsibility. Bantam
Books. https://insuriponorogo.ac.id/digilib-pps/file_buku/37897a748286a9b08b5468e34a6dfa9c.pdf

Lyu, B. (2024). The Effect of Self-Regulated Learning and Community of Inquiry on the Online Learning Engagement
of Chinese as Foreign Language Learners. Education Sciences, 14(7).
https://doi.org/10.3390/educscil4070691

Marope, P. T. M. (2020). Preventing violent extremism through universal values in curriculum. Prospects, 48(1-2),
1-5. https://doi.org/10.1007/s11125-019-09453-1

Mendelson, S. E. (Ed.). (2025). Higher Education and SDGI6 (Fisrt Edit). Emerald Publishing Limited.
https://www.academia.edu/127702850/PEMBELAJARAN IPS Teori_dan Praktik Pembelajaran IPS di_S
D

Miles, M. B., Huberman, A. M., & Saldana, J. (2014). Qualitative Data Analysis: A Methods Sourcebook (K. Perry
& A. Hutchinson (Eds.); 3rd ed.). SAGE Publications, Inc.

1871


https://ejournal.unibabwi.ac.id/index.php/sosioedukasi/index

Volume 15 No. 1. Maret 2026 https://ejournal.unibabwi.ac.id/index.php/sosioedukasi/index

Nurfajriani, W. V., [lhami, M. W., Mahendra, A., Sirodj, R. A., & Afgani, M. W. (2024). Triangulasi Data Dalam
Analisis Data Kualitatif. Jurnal  Ilmiah Wahana Pendidikan, 10(17), 826-833.
https://doi.org/https://doi.org/10.5281/zenodo.13929272

Qitfirul, M., & Izza, R. (2023). Peningkatan Keterampilan Sosial Siswa Melalui Project Based Learning Siswa Kelas
V Sd Muhammadiyah 24 Surabaya. Pintar Harati: Jurnal Pendidikan Dan Psikologi, 19(1), 14-26.
https://doi.org/10.36873/jph.v19i1.9407

Sagkal, A. S., Turnuklu, A., & Totan, T. (2016). Peace Education’s Effects on Aggression: A Mixed Method Study.
Egitim  Arastirmalari -  Eurasian  Jowrnal  of  Educational  Research, 64,  45-68.
https://doi.org/10.14689/ejer.2016.64.3

Sholehah, I. M., Nurfalah, E., & Suadah, Z. (2025). Penerapan Pembelajaran Berbasis Proyek dengan Pendekatan
Kompetensi Sosial Emosional untuk Meningkatkan Partisipasi Aktif Siswa pada Materi Gotong Royong di
Kelas V. Jurnal Penelitian Pendidikan Indonesia, 2(4), 71-76.

Sidiq, U., & Choiri, M. M. (2019). Metode Penelitian Kualitatif di Bidang Pendidikan. In A. Mujahidin (Ed.), Journal
of Chemical Information and Modeling (Cetakan Pe, Vol. 53, Issue 9). CV. Nata Karya.
http://repository.iainponorogo.ac.id/484/1/METODE  PENELITIAN  KUALITATIF DI  BIDANG
PENDIDIKAN.pdf

Sofia, E. M., Purnamasari, V., Purnamasari, 1., & Khuluqul, S. (2023). Metode Pembiasaan Baik Untuk Meningkatkan
Karakter Disiplin Peserta Didik Siswa Sekolah Dasar. Jurnal Educatio FKIP UNMA, 9(2), 931-937.
https://doi.org/10.31949/educatio.v9i2.4820

Suciantari, D., Septia Dewi, M., & Susiani, K. (2025). Integrasi pembelajaran IPS dan pendidikan sosial-emosional
dalam menanggapi isu kekerasan seksual: telaah kontekstual berdasarkan SDGs 5 dan 16. Jurnal Penelitian
Guru Indonesia, 10(1), 45-50. https://doi.org/https://doi.org/10.29210/025728jpgi0005

Sugiyono, D. (2013). Metode penelitian pendidikan pendekatan kuantitatif, kualitatif dan R&D.

Sunaryati, T., Wafa Rifqia, M., Pratomo, 1. F. C., & Riansyah, T. R. (2024). Metode Evaluasi Pembelajaran IPS
Berbasis Nilai di SD. Jurnal Pendidikan Tambusai, 8(2), 36353-36357.

Supardi, Satria, M. R., Oktafiana, S., & Nursa’ban, M. (2021). [lmu Pengetahuan Sosial. In E. Wardana & Hartati
(Eds.), Pusat Perbukuan Badan Standar, Kurikulum, dan Asesmen Pendidikan Kementerian Pendidikan,
Kebudayaan, Riset, dan Teknologi Komplek Kemdikbudristek (1st ed.). Pusat Perbukuan Badan Standar,
Kurikulum, dan Asesmen Pendidikan Kementerian Pendidikan, Kebudayaan, Riset, dan Teknologi Komplek
Kemdikbudristek. https://static.buku.kemdikbud.go.id/content/pdf/bukuteks/kurikulum2 1/IPS-BS-KLS-
VIHLpdf

Susiawati, I., Wildan, A., & Mardani, D. (2025). Implementasi Pembelajaran Sosial Emosional (Social Emotional
Learning) terhadap Kesejahteraan (Well-being) Siswa Sekolah Dasar: Sistematic Literature Review. Jurnal
Basicedu, 5(5), 3(2), 524-532. https://journal.uii.ac.id/ajie/article/view/971

UNESCO. (2005). Peace Education Framework  for Teacher Education. UNESCO.
https://unesdoc.unesco.org/ark:/48223/pf0000150262

UNESCO. (2024). Global citizenship education in a digital age: teacher guidelines. In Global citizenship education in
a digital age: teacher guidelines. https://doi.org/10.54675/bbsj1884

UNSD. (2024). The Sustainable Development Goals Extended Report 2024  (Issue  April).
https://unstats.un.org/sdgs/report/2024/extended-report/Extended-Report Goal-16.pdf

Wijayanto, G., Wahyudi, W., Satyawati, S. T., & Gupta, S. (2024). New Model of Character Education Evaluation
Management Information System Based on Google Workspace in Kindergarten. Journal of Nonformal
Education, 10(1), 62—74. https://doi.org/10.15294/jone.v10i1.1419

1872


https://ejournal.unibabwi.ac.id/index.php/sosioedukasi/index

