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ABSTRACT
This study aims to provide an overview of the professionalism of elementary school
teachers, the relationship between economic burdens and the level of teacher
professionalism, and what economic burdens are wrapped around and most wrapped
around teachers in rural areas located in the Modoinding sub-district, South
Minahasa district, North Sulawesi, Indonesia. This research uses a descriptive
qualitative method. A total of 92 teachers were selected as the sample of this study
varying between levels D-Il, D-Ill, and D-1V/S1. In-depth interviews were
conducted in this study, and the identification results found that 30 teachers belonged
to class Illa with working periods varying between 10 to 16 years and a salary range
between IDR.3,252,900 to IDR.3,570,100. The research results found several types
of financial burdens experienced by teachers, and the most wrapped around them are
limited salaries, incentives, and debt. It showed that instructors deal with a variety
of financial difficulties, the most common being inadequate pay, little incentives,
and excessive debt. Their inability to pay for necessities is hampered by these
financial difficulties, which also have a negative effect on their concentration and
commitment to their work-related obligations. Particularly when it comes to debt,
teachers are frequently compelled to look for other means of money, which takes
them away from their core responsibility as educators. As a result, these financial
constraints may have a negative impact on the standard of instruction underscoring
the need for more focused interventions to address these problems.
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INTRODUCTIONS

Teachers play a crucial role in determining student learning outcomes (Mercer, 2023). Teachers not only
teach subject matter but also serve as guides to their students. Success in the teaching process is closely tied to the
active contribution of teachers in enhancing educational quality (Zhi & Wang, 2023). Historically, countries have
held varying views on the teaching profession; however, most commonly perceive it as honorable and highly valued
(Christensen et al., 2022). Teachers are also responsible for helping students develop their potential to become
valuable members of society. They must encourage and provide opportunities for students to be involved in their
learning communities (Lakkala et al., 2021). Teaching is recognized as a profession with high levels of stress and
fatigue (Toropova et al., 2021). Despite this, passion and affection for children remain key motivations for entering
the profession (Appel, 2020). A teacher's education plays a vital role in shaping a better society and promoting
future sustainability (Nousheen et al., 2020). Providing relevant teaching strategies that promote creativity is among
the essential interventions (Wu & Wu, 2020). Well-educated teachers who employ effective strategies help students
develop collaboration and communication skills, enabling them to work collectively toward problem-solving (Sun
& Goodyear, 2020). Establishing a shared understanding of teacher quality nationally supports the development of
coherent policies aimed at maintaining and improving teaching standards (Snoek, 2021).

Teachers are primarily responsible for upholding principles of justice and equity among all students. Their
duty to respond to student behaviors, manage classroom dynamics, and deliver instruction enables them to engage
in responsive teaching practices both inside and beyond the classroom (Berger & Girardet, 2021). A stronger sense
of professional responsibility enhances a teacher’s ability to effectively manage their classroom (Berger & Girardet,
2021). This approach helps students recognize factors that support their learning and encourages them to develop
into socially responsible citizens (Webb et al., 2021). Professional teachers must have great ability and commitment
to carry out every task and responsibility as educators (Siri et al., 2020). A professional teacher is one who is an
expert in learning activities and carries out every responsibility in their profession (Ibda et al., 2023). Experienced
teachers need extensive knowledge applicable in complex and unpredictable situations (Warshauer et al., 2021).
Some experts agree that the main factors teachers focus on are interconnected: (1) listening to each event in each
lesson and (2) analyzing and understanding every incident in the learning process (Warshauer et al., 2021).

Teachers generally operate at a middle-level economic status (Li et al., 2021), with income increasing
yearly (Ravago & Mapa, 2020). Competitive and adequate salaries can increase teacher motivation, quality, and
school retention (Popova et al., 2022). Increasing teacher salaries will improve education quality and sustainable
economic development (Shen et al., 2022). Teachers are one of the core factors in achieving the success of
Education for Sustainable Development (ESD) (Kalsoom & Qureshi, 2021). Most countries aim to improve teacher
quality through a shared vision of education. However, governments must still implement interrelated policies
covering all stages of teacher professionalism (Woo et al., 2024). Although teaching ability is present in every
teacher, only some meet the criteria of being a truly professional educator (Ibda et al., 2023). Professionalism
includes two aspects: (1) experience from recognition by others or institutions and (2) adherence to professional
behavior standards (Ibda et al., 2023). Professional teachers are often committed to their duties, though some exhibit
discriminatory, offensive, irresponsible, or dishonest behaviors toward their responsibilities (Eren & Rakicioglu-
Soéylemez, 2021). One such behavior involves shifting primary focus to other jobs due to family needs (Hogg et
al., 2023). This is caused by debt, which is an economic burden on teachers. Financial constraints (Rasénen et al.,
2020) are among the reasons teachers no longer focus on their primary work. Therefore, their economic burden
should not be ignored (Chen & Dong, 2023).

Debt is a significant issue for teachers with small salaries because it affects every aspect of their
professional lives (Rey et al., 2020). Debt impacts professionalism, job satisfaction, and performance (Jackson et
al., 2014). Schools also contribute to this burden by diverting extra income to development projects rather than
paying teachers (Marchand & Weber, 2020). Financial stress from debt reduces effectiveness, prompting teachers
to seek additional employment to meet financial needs (Jackson et al., 2014). Debt negatively affects rural teachers
due to resource limitations (Rodriguez et al., 2021) and increases stress and financial strain (Fu & Zhu, 2020). Debt
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comes in many forms, including mortgages, credit cards (Xiao & Kim, 2022), payday loans, bank loans (Haurin et
al., 2021), car loans, and informal loans from friends and family (Chen et al., 2021; Liu et al., 2021). With such a
wide variety of debts, teachers may take on multiple types to cope with economic burdens. Low salaries compared
to other professions (Suryani, 2020) significantly influence educational outcomes (Lazareva & Zakharov, 2020).
Contributing factors include limited government budgets and demographic changes. Teachers in low- and middle-
income countries must be more skilled in practical teaching activities (Popova et al., 2022). However, the most
influential factor remains low wages (Dolton, 2020). Teachers recognize that higher wages are critical to improving
well-being (Zhao & Jeon, 2023), encouraging them to seek alternative jobs with better pay and security (Suryani,
2020). Even though this subject has been extensively explored, there is still a dearth of research that specifically
focusses on the influence that economic pressures have on the level of professionalism displayed by primary school
teachers working in rural areas. There is a tendency for the majority of research to concentrate on generic concerns
regarding teacher pay, without taking into consideration specific considerations such as the strain of debt and the
rising cost of living in rural areas. In addition, there is a dearth of research that investigates how the additional jobs
that teachers take on as a result of economic pressures could potentially impact the quality of their instruction. In
order to gain a better understanding of the connection between the economic pressures that teachers face and the
amount of professionalism that they exhibit in a rural setting, particularly in the Modoinding region, additional in-
depth studies pertaining to this topic are required. With the purpose of bridging that gap, this research will
investigate the many sorts of economic obligations and the influence those loads have on the performance of
teachers and their dedication to their responsibilities as educators.

This study aims to provide a more comprehensive picture of the professionalism of elementary school
teachers in rural areas located in the Modoinding sub-district, South Minahasa district, North Sulawesi, Indonesia.
In particular, this research will focus on aspects of teacher professionalism in rural environments, which have
different challenges and dynamics from urban environments. This research will also explore the relationship
between the economic burden and teachers' professionalism level in the rural Modoinding sub-district. Through
this approach, it is hoped that the extent to which the financial burden experienced by teachers can affect the quality
of teaching they do in schools. In addition, this study also aims to identify what types of economic burdens are
most significant and severe for teachers in the rural Modoinding sub-district. By knowing the financial burdens
that affect them most, further efforts can be made to provide specific support and assistance to reduce them. Thus,
it is hoped that teachers in the rural Modoinding sub-district can focus more on their professional duties without
being overburdened by the economic problems they may face.

RESEARCH METHODS
Research Design

This study was conducted to determine the economic burden of teachers and the
professionalism of elementary school teachers in rural areas. First, it sought to determine
teachers' professionalism in rural areas. Second, it sought to determine the relationship between
economic burden and the professionalism of rural teachers. Third, it sought to identify the
economic burdens around elementary school teachers in modeling the intensity of their
professional duties. The research method used in this study is descriptive qualitative [40]. The
population studied was all teachers working in the Modoinding sub-district, which has 92
people. The samples in this study were taken using purposive sampling techniques, where
samples were selected based on specific characteristics relevant to the purpose of this study. A
total of 50 teachers were selected as samples for this study.
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The data collection instruments were in-depth interviews, documentation, and
participatory observation. In-depth interviews were conducted to determine the relationship
between economic burdens and teacher professionalism and determine what economic burdens
are wrapped around and most around them. Documentation was used to illustrate the
professionalism of rural primary school teachers in the Modoinding sub-district. Participatory
observation is used to directly observe teachers' interactions and activities in the school
environment to understand their work context better. The data analysis technique used is
triangulation, where data from various sources and data collection methods are combined and
analyzed. Using triangulation, researchers can strengthen the suitability and reliability of
research findings and produce a more comprehensive understanding of the phenomenon under
study.

RESULTS AND DATA ANALYSIS
Overview of the Professionalism of Rural Primary School Teachers in Modoinding Sub-District

Education in rural areas of the Modoinding sub-district, South Minahasa district, North Sulawesi province,
has experienced a very alarming decline. This decline occurs when the portion of the education sector in Anggaran
Pendapatan dan Belanja Negara (APBN) reaches 20%. In the Modoinding sub-district, there are seventeen primary
schools, consisting of two public elementary schools and seven elementary schools INPRES established by the
government, six primary schools GMIM founded by the Christian Evangelical Church in Minahasa, one elementary
school established by the Catholic church, and one Pentecostal Church Primary School founded by Gereja
Pantekosta di Indonesia. Table 1 provides more details.

Table 1 List of Primary Schools in The Modoinding Sub-district

Name Of School Status
SD INPRES Kakenturan Public
SD INPRES Linelean Public
SD INPRES Makaaroyen Public
SD INPRES Palelon Public
SD INPRES Pinasungkulan Public
SD INPRES Sinisir Public
SD INPRES Wulurmaatus Public
SD NEGERI Kakenturan Public
SD NEGERI Mokobang Public
SD GMIM Linelean Private
SD GMIM Makaaroyen Private
SD GMIM Palelon Private
SD GMIM Pinasungkulan Private
SD GMIM Sinisir Private
SD GMIM Wulurmaatus Private
SD KATOLIK SANTA MARIA Sinisir Private
SDGP Mokobang Private

Based on the results of the study, it was found that the distribution of the number of teachers based on the
level of education in seventeen elementary schools in the Modoinding sub-district was Diploma Dua (D-II),
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Diploma Tiga (D-I11), Diploma Empat (D-1V) atau Strata Satu (S1). It can be seen that the teachers in these schools
have an Education level D-1I with a total of 2 teachers. Meanwhile, the number of teachers with education ranks
D-111 and D-1V/S1 41 teachers each for D-111 education level and 49 teachers for D-1V/S1 education level. The
study results also show 2 teachers with D-II education levels each at SD INPRES Wulurmaatus and SD GMIM
Sinisir. Overall, the total number of teachers involved in the study was 92, with the distribution of their education
varying among D-I1l, D-I11, and D-1V/S1 levels. The full details can be seen in table 2 below:

Table 2 Teacher Education Level in The Modoinding Sub-district

School Number of Teachers D-11 D-l111 D-1V/S1

SD INPRES Kakenturan 7 -
SD INPRES Linelean 7 -
SD INPRES Makaaroyen

SD INPRES Palelon

SD INPRES Pinasungkulan

SD INPRES Sinisir

SD INPRES Wulurmaatus

SD NEGERI Kakenturan

SD NEGERI Mokobang

SD GMIM Linelean

SD GMIM Makaaroyen

SD GMIM Palelon

SD GMIM Pinasungkulan

SD GMIM Sinisir

SD GMIM wulurmaatus

SD KATOLIK Santa Maria Sinisir
SDGP Mokobang
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Total 92 2 41 49

According to the provisions, teacher education standards are D-1V or S1 education level graduates. Ideally,
a primary school has nine full-time teachers, including one principal, six classroom teachers, one PE teacher, and
one religious education teacher. From Table 2, it can be seen that the distribution of teachers in 17 schools in the
Modoinding sub-district is not ideal because most schools need to meet the adequacy of teachers, which has an
impact on decreasing the quality of education. After all, the subjects given are only certain subjects that are by the
expertise of teachers in the school. The interview results identified several obstacles, but the biggest obstacle is that
every student enters the class, and the lessons learned always focus on one particular lesson. In addition to research
on the level of teacher education in Modoinding sub-district, this research also found the condition of elementary
school teachers in Modoinding sub-district based on rank groups that have been regulated by Government
Regulation Number 7 of 1977 and listed in the following table:

Table 3. The Condition of Teachers from the Side of the Rank Group by PP. No. 7 of 1977

Rank lla Ilb lic Nd Ila b Hlc lmd Iva Ivb Ive Ivd Ve
Group
Number
of 12 20 5 6 30 9 2 2 6 - - - -
Teachers
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Table 3 shows the number of elementary school teachers in the Modoinding sub-district, which has various ranks
and groups. The highest is group Illa, with 30 teachers, followed by group I1b, with 20 people. The third position
is group lla, with 12 teachers, followed by groups with fewer teachers. Some groups did not even have teachers
when this research data was taken. Table 3 shows that only 49 people are eligible to become teachers, namely those
with ranks and groups Illa to 1Va. The interview identified that the school was forced to accept teachers of rank
and class below Illa who were unfit to become teachers because it was to meet the adequacy of teachers in the
school.
Table 4 The state of teachers is seen from the status of professionalism

Teacher Status

Number Non-Permanent Foundation Permanent

School of Civil Servants Teachers Teacher Honor
Teachers Certification NOt. ¥et Certification NOt. )_/et Certification NOt. )_/et
certified certified certified

SD INPRES

Kakenturan ! 3 ) 1 i i ) 3

SD INPRES Linelean 7 2 - 1 1 - - 3

SD INPRES 10 4 i 3 i i i 3

Makaaroyen

SD INPRES Palelon 5 1 - - - - - 4

S!I) INPRES 5 3 ) i i i ) 5

Pinasungkulan

SD INPRES Sinisir 7 3 - - 3 - - 1

SD INPRES

Wulurmaatus 6 4 ) i i i ) 2

SD NEGERI

Kakenturan 6 1 ) 3 i i ) 2

SD NEGERI

Mokobang ! ! i 2 i i i 4

SD GMIM Linelean 4 1 - - - - - 3

SD GMIM

Makaaroyen ! 3 i i i ! . 2

SD GMIM Palelon 5 2 - - - 1 1 1

S!D GMIM 3 5 i i i i 1

Pinasungkulan

SD GMIM Sinisir 1 - - - - - 1

SD GMIM 3 1 i ) ) 1 i 1

wulurmaatus

SD I-(A'I"QL.IK Santa 3 1 _ i i 1 ) 1

Maria Sinisir

SDGP Mokobang 6 - - - - 1 3 2
Total 92 32 0 10 4 5 6 35

Table 4 shows that out of 92 teachers spread across 17 primary schools in the Modoinding sub-district, 32
civil servant teachers have professional teacher certificates. Non-permanent teachers who have been certified are
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10 people, and permanent teachers of the Foundation who have been approved are 5. So, the total number of
teachers have held professional teacher certificates in 17 elementary schools in the Modoinding sub-district is 47
people. At the same time, those who have yet to be certified are 45 people. The results of interviews with teachers
who did not have professional certificates identified that they did not meet the requirements set by the government
because their educational qualifications needed to meet the standards that had been set.

The Relationship of Economic Burden to the Professionalism of Elementary School Teachers in Rural
Areas

One indicator of the economic burden is the number of family members teachers have to support.
Therefore, researchers made observations and presented data on the number of family members of elementary
school teachers in 17 elementary schools in the Modoinding sub-district. Table 5 provides an overview of the
number of teachers, the range of family members, and the average number of family members in each primary
school in the Modoinding sub-district.

Table 5. Table of Number of Family Members of Rural Teachers in Modoinding Sub-district

Number of Range of Number of Average Number of
School Family Members of the Family Members of
Teachers
Teacher Teachers
SD INPRES Kakenturan 7 1-5 3.14
SD INPRES Linelean 7 2-4 3.00
SD INPRES Makaaroyen 10 2-5 3.30
SD INPRES Palelon 5 2-4 2.80
SD INPRES Pinasungkulan 5 2-4 2.80
SD INPRES Sinisir 7 2-5 3.14
SD INPRES Wulurmaatus 6 1-4 2.67
SD NEGERI Kakenturan 6 2-5 3.00
SD NEGERI Mokobang 7 2-4 3.14
SD GMIM Linelean 4 3 3.00
SD GMIM Makaaroyen 7 2-4 3.14
SD GMIM Palelon 5 2-4 3.20
SD GMIM Pinasungkulan 3 3-5 4.00
SD GMIM Sinisir 1 4 4.00
SD GMIM Wulurmaatus 3 3-4 3.33
SD KATOLIK Santa Maria Sinisir 3 2-4 3.00
SDGP Mokobang 6 2-4 3.00

Table 5, which contains the results of observations on the number of family members of elementary school
teachers in the Modoinding sub-district, shows that the range of family members of elementary school teachers
varies from 1 to 5 family members. SD INPRES Kakenturan and SD INPRES Makaaroyen have the broadest range
of 1-5 family members. The highest average number of family members in SD GMIM Pinasungkulan and SD
GMIM Sinisir each have 4 family members. In contrast, the lowest average family members are found in SD
INPRES Wulurmaatus, with an average score of 2.67. Of the 17 schools in the Modoinding sub-district, SD
INPRES Makaaroyen has the highest number of teachers, while SD GMIM Sinisir has the lowest number of
teachers, namely 1 person. Different school denominations show variations in the average number of family
members, even if the difference found is not too significant because most schools have an average of about 3 family
members.
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Identification of interviews with several teachers revealed that the economic burden borne by the number
of family members can affect their performance in school. Some female teachers with three children admit that the
family's financial needs sometimes affect their focus on teaching. They also expressed the importance of school
and government support in providing facilities and assistance programs for teachers with heavy economic burdens.
This is also in line with what was conveyed by some male teachers who said that sometimes they do not show up
to fulfill their duties at school because they are looking for other income to provide for their families. Some school
principals revealed that awareness of teachers' economic burden is one of the considerations in planning
professional development programs and incentives for teachers in the schools they lead. Sometimes, school
principals allow teachers to refrain from performing their duties in school because they understand the economic
condition of every teacher in their school. According to some school principals, this is a form of support and
assistance to teachers who need it regarding the welfare of teachers' families.

Table 6. Teacher Gender and Age Range of Teachers Per School

Number  Gender Age Range
of 31- 36 - 41 - 46 - 51 -
School Teacher L P fez(r)s 35 40 45 50 55 fei fs
S Years Years Years Years Years

SD INPRES
Kakenturan ! 2.5 i 1 1 2 2 1 i
SD INPRES Linelean 7 3 4 4 - - 1 - 2 -
SD INPRES 10 1 9 - 1 2 - 3 1 3
Makaaroyen
SD INPRES Palelon 5 - 5 1 1 - 1 2 - -
SP INPRES 5 1 4 - 1 1 - - 2 1
Pinasungkulan
SD INPRES Sinisir 7 1 6 2 1 - 2 2 - -
SD INPRES
Wulurmaatus 6 LS i ! i i ) 3 2
SD NEGERI
Kakenturan 6 L5 1 2 i i 3 i i
SD NEGERI
Mokobang 7 -7 - 1 1 2 1 2 -
SD GMIM Linelean 4 - 4 - - - - 2 - 2
SD GMIM 7 -7 1 - - 1 1 3 1
Makaaroyen
SD GMIM Palelon 5 - 5 1 - - - - 2 2
SD GMIM s - 3 - : : : . 12
Pinasungkulan
SD GMIM Sinisir 1 -1 - - - - - 1
SD GMIM
Wulurmaatus 3 -3 1 1 1 i ) i
SDKATOLIKSanta 5 4 5 . . . 1 . 1
Maria Sinisir
SDGP Mokobang 6 1 5 3 1 2 - - - -

Total 92 12 80 15 11 8 9 17 17 15
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Table 6 illustrates the results of a study on the number of teachers present in 17 schools by gender and age
range. The data shows significant variation between schools regarding gender composition and teacher age. The
majority of schools have a higher number of female teachers than male teachers. In addition, the age distribution
of teachers also varies among these schools. Some schools have the most young teachers, while others have older
teachers. Interviews with several teachers showed a relationship between the economic burden and teacher
professionalism. Some female teachers with significant family dependents acknowledge that financial pressures
can affect the quality of teaching and their involvement in school activities. They stated that it is sometimes difficult
to focus on work when considering the family's financial needs. They often help their husbands farm in the garden
because they do not have enough money to hire people to cultivate their farms. Table 7 contains teacher salary
ranges by Government Regulation No. 5 of 2024 concerning the Nineteenth Amendment to Government Regulation
No. 7 of 1977 concerning Civil Servant Salary Regulations.

Table 7. Teacher Salary Range according to Government Regulation Number 5 of 2024

Group Rank Period of Service Minimum Salary(in IDR) Maximum Salary (in IDR)

la 0-26 Years 1.685.700 2.522.600
Ib 3-27 Years 1.840.800 2.670.700
Ic 3-27 Years 1.918.700 2.783.700
Id 3-27 Years 1.999.900 2.901.400
lla 0-33 Years 2.184.000 3.643.400
b 3-33 Years 2.385.000 3.797.500
lic 3-33 Years 2.485.900 3.958.200
lld 3-33 Years 2.591.100 4.125.600
Ia 0-32 Years 2.785.700 4.575.200
I1b 0-32 Years 2.903.600 4.768.800
llic 0-32 Years 3.026.400 4.970.500
Id 0-32 Years 3.154.400 5.180.700
IVa 0-32 Years 3.287.800 5.399.900
IVb 0-32 Years 3.426.900 5.628.300
Ve 0-32 Years 3.571.900 5.866.400
Ivd 0-32 Years 3.723.000 6.114.500
Ve 0-32 Years 3.880.400 6.373.200

Table 7 shows that the higher the class and length of service of a teacher, the higher the salary will be
received. For example, for group la with a working period of 0-26 years, the minimum salary is IDR 1,685,700,
and the maximum salary is IDR 2,522,600, while for group IVe with a working period of 0-32 years, the minimum
salary is IDR 3,880,400 and the maximum salary is IDR 6,373,200. What makes the difference in salaries of these
groups is the level of experience and qualifications of teachers and the rewards that have been received for longer
tenure and advancement in a teacher's career. This makes teachers continue to improve their educational skills and
experience and impacts salary increases. The identification results found that, of the 92 teachers, 30 were in group
Il1a, with varying working periods ranging from 10 to 16 years of work and a salary range between IDR. 3,252,900
to IDR. 3,570,100.

In interviews with several teachers, it was revealed that salary is an essential factor affecting motivation
and well-being in their work. A teacher with 15 years of experience said that although salaries increase with
experience and promotion, economic challenges remain, especially with growing family responsibilities. Some
principals stated that schools were trying to provide additional financial support to needy teachers, especially those
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in lower-income groups with heavy family economic burdens. Assistance, such as recommending bank loans to
teachers and other welfare facilities, was provided to help teachers meet their needs. The interview also highlighted
the importance of rewarding teachers for their dedication and ever-improving performance. Some teachers reveal
that, aside from raises, rewards such as monthly employee awards or special incentives can be an added motivation
to improve the quality of their education and service to students. Table 8 shows the teachers' age ranges and the
teaching length corresponding to each age range. This table provides an overview of rural primary school teachers'
age distribution and teaching experience in the Modoinding sub-district.
Table 8. Teacher Age Range and Length of Teaching

Age Range Number of Teachers According to Age Range of Teaching Length (Years)

<30 Years 15 0-1

31-35 Years 11 1-5

36 - 40 Years 8 6-10
41 - 45 Years 9 11-15
46 - 50 Years 17 16-20
51 - 55 Years 17 21-25
> 55 Years 15 25-30

This table illustrates a group of teachers' age distribution and teaching experience. It can be seen that there
is significant variation in age span and length of teaching among these teachers. Most are aged 46 to 55, the most
considerable being 46-50. Meanwhile, the number of teachers under 30 or over 55 is relatively less. In terms of
teaching experience, most teachers have between 16 to 25 years of teaching experience. The number of teachers
with less than 5 years of teaching experience is also significant, indicating a rejuvenation in this profession.
However, several teachers have taught for over 25 years, signifying their sustainability and dedication to education.
The results of interviews with teachers with an age range of 51 to 55 years stated that long teaching experience
provides confidence and a deep understanding of student needs. However, they also recognize the importance of
integrating a new generation of teachers who bring fresh ideas and creativity into the school environment.

In contrast, some teachers between 28 and 30 highlighted the challenges young people face in the
profession, including the hope to contribute significantly to student learning despite limited experience. The
identification of interview results also shows that most of the teachers identified in this table consider teaching
experience as a valuable asset in improving the quality of teaching. However, they also recognize intergenerational
collaboration’s importance in creating a dynamic and competitive learning environment. The interview
identification results also found that the age range of primary school teachers in rural areas showed significant
variation in their economic burden and professionalism. Young teachers (< 30 years old) often face more significant
economic challenges because they may not have financial stability. Low starting salaries and the need to start an
independent life can be a considerable burden, so some have to find additional work to make ends meet. Despite
their enthusiasm and enthusiasm, their lack of experience often leaves them feeling less confident and requiring
more training and guidance to develop practical teaching skills. On the other hand, middle-aged teachers (31-50
years old) usually achieve better economic stability, although family demands and children's education costs can
still be an additional burden.

Regarding professionalism, teachers in this age range tend to have a good balance of experience and
energy and often serve as mentors to younger teachers. Meanwhile, senior teachers (> 51 years old) generally have
a lighter economic burden, especially if they are nearing retirement and have already completed many financial
obligations. However, health challenges can be an additional expense. Their long experience provides an in-depth
understanding of students' needs and effective teaching strategies. However, they may lack familiarity with the
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latest technology and modern teaching methods, so they must continue to learn and adapt. Table 9 shows the
number of teachers and the average percentage of teachers absent within 20 working days in 17 primary schools in
the Modoinding sub-district. This data is essential to understand teacher absenteeism rates and their impact on
teacher professionalism in each school. By understanding this pattern of absenteeism, steps can be taken to improve
teacher attendance and the quality of education provided.
Table 9. Average Teacher Absence in 20 Working Days
The average teacher is absent within 20

School Number of Teachers working days
Day Percentage

SD INPRES Kakenturan 7 6 28%
SD INPRES Linelean 7 7 35%
SD INPRES Makaaroyen 10 6 29%
SD INPRES Palelon 5 5 26%
SD INPRES Pinasungkulan 5 6 30%
SD INPRES Sinisir 7 5 26%
SD INPRES Wulurmaatus 6 6 30%
SD NEGERI Kakenturan 6 5 23%
SD NEGERI Mokobang 7 5 26%
SD GMIM Linelean 4 7 35%
SD GMIM Makaaroyen 7 6 31%
SD GMIM Palelon 5 6 30%
SD GMIM Pinasungkulan 3 4 22%
SD GMIM Sinisir 1 4 20%
SD GMIM Wulurmaatus 3 5 25%
SD KATOLIK Santa Maria Sinisir 3 7 33%
SDGP Mokobang 6 6 28%

Total 92 6 28%

Table 9 presents data on the number of teachers and the average percentage of teachers absent within 20
working days in different schools. This 20-day working period is equivalent to one month, given that schools have
no learning activities on Saturdays and Sundays. The data presented shows a significant variation in teacher
absenteeism rates in different schools. For example, some schools, such as SD Negeri Kakenturan, have a teacher
absenteeism rate of 23%, while SD Catholic Santa Maria Sinisir has a higher absenteeism rate of 33%. The
interview results found that teachers' school absence rates were influenced by various factors, including health
conditions, transportation, and involvement in activities outside of school, including farming to supplement the
family income and cover family debts.

What Types of Economic Burdens Are Wrapped Around And Are Most Wrapped Around Elementary
School Teachers In Carrying Out Professional Duties?

A substantial number of economic issues are faced by teachers working in primary schools in the
Modoinding Sub-district of the South Minahasa Regency. It is common for families to encounter delays in receiving
their benefits, and they usually find that their earnings are not sufficient to satisfy their requirements. High
transportation expenses are exacerbated by the fact that this situation is characterised by long distances and
inadequate infrastructure. In addition, the rising costs of essential items like as food and clothing put further strain
on their financial ability, which is not in line with the rise in wages. The financial burden is increased by the fact
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that they are responsible for their children's education, particularly for those children who are required to attend
schools located outside of the village. An extra financial strain is imposed by the requirement to take part in
professional development training, which necessitates the expenditure of additional funds. Because schools do not
have sufficient resources for teaching, teachers are forced to utilise their own money to purchase learning aids for
their students. The financial troubles they are experiencing are made worse by the fact that they have debt from a
variety of sources, including relatives, loan sharks, and banks. The instructors' economic stability is further
undermined by the high interest rates that are attached to these loans. Taking everything into consideration, these
intricate economic issues have the potential to have a detrimental impact on both the quality of instruction and the
professionalism of educators working in rural areas. The data from this study can be seen in the summary of the
following table:
Table 10. Types of Economic Burden of Rural Primary School Teachers in The Modoinding Sub-district

Types of Economic Burdens Identification Results

Salaries and Benefits The salary should be increased to meet the family's daily needs.
Benefits often need to be on time.

Transportation Costs The cost of transportation to reach schools in rural areas is
relatively high due to long distances and poor road access.

Cost of Living Needs Necessities such as food, clothing, and shelter that continue to
increase are not worth the salary increase.

Children's Education Fees The burden of their children's education costs is high,

especially if they have to go to school outside the village.
Professional Development Fees ~ The obligation to attend training or seminars for self-development
often requires additional costs.

Limited Work Facilities Lack of school teaching facilities must be overcome with personal
funds, such as buying books or teaching aids.
Debt Burden To meet urgent needs, bank debts, loan sharks, and friends and

family loans must be paid with high interest.

DISCUSSION AND IMPLICATIONS
What Types of Economic Burdens Are Wrapped Around, And What Economic Burdens Are Most Wrapped
Around Elementary School Teachers in Carrying Out Professional Duties?

The results showed that the Modoinding sub-district has 17 elementary schools, 9 of which are public and
8 private. Public schools are educational institutions established by the government, and local governments
currently manage them. In contrast, private schools are established by religious institutions, namely The Christian
Evangelical Church in Minahasa (GMIM), the Catholic Church, and the Pentecostal Church in Indonesia.
Government assistance to public and private elementary schools through the School Operational Assistance
program (Ministry of Education and Culture of Indonesia [MoEC], 2021) contributed to the 17 schools. The study
results found that the teacher education level in the Modoinding sub-district was very concerning. Teachers with
D-111 education levels are still found in almost all existing schools. To become a teacher in Indonesia, a person
must meet several requirements to carry out teaching activities, including having a minimum academic qualification
of Strata One (S1) in education (Suryani, 2020). The teacher education level is very influential for the continuity
of the educational process in schools (Harjanto & Lie et al., 2018). The Indonesian government has made various
efforts to advance the quality of teachers in Indonesia, such as preparing scholarships to continue their education
to a higher level (Widyastuti, 2019). Thus, it is expected that the quality of education in Indonesia can increase
through improving the quality of educators. The effort to advance teacher education is a response to the need to
adapt to the curriculum and education reforms currently being carried out (Kemendikbud, 2013).
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When viewed from the rank group, only 49 out of 92 elementary school teachers in the Modoinding sub-
district meet the eligibility criteria to be considered professional educators. In Indonesia, a teacher's rank is typically
determined by their highest level of education. Teachers categorized under Groups Ila to 1ld have educational
backgrounds ranging from Vocational High School (SMK), previously known as Teacher Training Schools (SPG),
up to the Diploma Il (DIII) level at certain universities (Kemendikbud, 2013). However, according to national
regulations, teachers in Indonesia are expected to be professional educators with academic qualifications equivalent
to university graduates—specifically, those who have completed undergraduate (S1) or Diploma IV (D4)
programs—and must demonstrate mastery of pedagogical competencies (Widyastuti, 2019).

The study results found that out of 92 teachers across 17 elementary schools in the Modoinding sub-
district, 47 already hold professional teacher certificates, while 45 have yet to obtain certification. The primary
reason for this gap is that many teachers still need to fulfill the educational requirements set by the government.
Becoming a qualified teacher requires continuous effort and commitment to professional development (Widyastuti,
2019). Teaching is a profession that demands growth across multiple dimensions. A profession refers to work that
is based on specialized knowledge, skills, and training (Darling-Hammond et al., 2020). It involves not only
intellectual ability but also technical expertise and procedural understanding (Shulman, 2004). Considering the
broader responsibilities of teachers—including knowledge transfer, value transmission, cultural preservation, and
skill development—it is essential that they perform their duties professionally (Darling-Hammond et al., 2020).

When viewed from the rank group, only 49 out of 92 elementary school teachers in the Modoinding sub-
district meet the eligibility criteria to be considered professional educators. In Indonesia, a teacher's rank is typically
determined by their highest level of education. Teachers categorized under Groups lla to Ild have educational
backgrounds ranging from Vocational High School (SMK), previously known as Teacher Training Schools (SPG),
up to the Diploma 111 (DI11) level at certain universities (Novita, 2022). However, according to national regulations,
teachers in Indonesia are expected to be professional educators with academic qualifications equivalent to
university graduates—specifically, those who have completed undergraduate (S1) or Diploma IV (D4) programs—
and must demonstrate mastery of pedagogical competencies (Harjanto & Lie et al., 2018).

The study results found that out of 92 teachers across 17 elementary schools in the Modoinding sub-
district, 47 already hold professional teacher certificates, while 45 have yet to obtain certification. The primary
reason for this gap is that many teachers still need to fulfill the educational requirements set by the government.
Becoming a qualified teacher requires continuous effort and commitment to professional development (Pinnell et
al., 2021). Teaching is a profession that demands growth across multiple dimensions. A profession refers to work
that is based on specialized knowledge, skills, and training (Darling-Hammond et al., 2020). It involves not only
intellectual ability but also technical expertise and procedural understanding (Shulman, 2004). Considering the
broader responsibilities of teachers—including knowledge transfer, value transmission, cultural preservation, and
skill development—it is essential that they perform their duties professionally (Darling-Hammond et al., 2020).

Competence involves what individuals can do rather than what they merely know (Perrenoud, 2000). In
the workplace, competence encompasses a wide range of attributes, including attitude, motivation, interest,
personal adjustment, responsiveness, acceptance, openness, creativity, social skills, interpersonal maturity,
personal identity, knowledge, understanding, action, and practical skills (Foss & Kristensen, 2006). Competence is
a concept that goes beyond theoretical knowledge and focuses on what an individual is capable of doing effectively.
It includes the idea of "doing better" and expanding one’s boundaries to acquire new skills and abilities, as well as
increasing effectiveness in interactions with the environment (Eraut, 2004). From these perspectives, competence
can be defined as the integration of various abilities that enable effective performance. Therefore, teacher
competence integrates multiple capabilities required for carrying out duties, functions, and responsibilities as
educators. According to Indonesian Law No. 14 of 2005, teacher competence consists of four key domains:
pedagogical competence, personality competence, professional competence, and social competence (Republik
Indonesia, 2005), which are described as follows: Pedagogical competence refers to the ability to manage and
facilitate the learning process effectively (Gazieva & Burashnikova, 2023). Personality competence relates to
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emotional stability, maturity, wisdom, authority, moral integrity, and being a role model. This aspect is crucial for
creating a professional teaching environment that upholds ethical values and promotes a strong professional identity
(Mumpuniarti et al., 2020). Professional competence involves a deep and broad mastery of subject matter and the
ability to apply it in diverse educational contexts (Aretio, 2020). Social competence pertains to the ability of
teachers to communicate and interact effectively with students, fellow educators, parents, and the broader
community (Aretio, 2020). These competencies collectively define the professional standards expected of teachers
and serve as a foundation for delivering high-quality education.

The quality of education provided is considerably impacted by the economic conditions that burden
teachers in rural regions, which in turn undermine their professionalism. Numerous educators are compelled to
pursue secondary employment as a result of significant debt and limited funding, which impedes their concentration
and dedication to effective instruction. Instructors' enthusiasm and commitment to improving their abilities are
diminished by this persistent financial duress, which also compromises the pedagogical integrity they are expected
to uphold. As a consequence, it is unsurprising that the quality of instruction in rural areas is inconsistent, resulting
in the newer generation's reduced access to exceptional education.

The persistent cycle of inequity within the school system is perpetuated by the repercussions of these
economic issues. Teachers are unable to create innovative learning environments that meet the diverse needs of
their students due to their financial instability. Inefficient pedagogical methods and diminished creativity are the
consequences of the failure to satisfy fundamental requirements, which deteriorates the quality of classroom
interactions. The educational challenge in rural regions is further exacerbated by the high prevalence of teacher
absenteeism. In this context, it is imperative to emphasise that the economic crisis that educators are currently
facing not only affects individual welfare but also jeopardises the future of education. This research emphasises the
importance of the government and stakeholders taking immediate action to address the issue of teachers' welfare.
The establishment of psychological support, the provision of adequate professional resources, and the augmentation
of salaries are all essential policies that are designed to improve the economic welfare of teachers. The quality of
education in rural areas will continue to deteriorate in the absence of these measures, thereby perpetuating
educational inequities for future generations.

CONCLUSIONS

The study showed strong economic viability-a positive NPV of 45.2 to 85.4 billion with a BCR ranging
from 1.1 to 1.8 and an IRR of 9.5% at a 30-year horizon-suggesting that the long-term financing scheme is very
promising. On the social side, the public perception index tends to be neutral to positive (3.03 + 1.21), although
demands for fair benefit distribution mechanisms and public participation are increasingly prominent. Through
AHP, the weighting of criteria places the social dimension (0.441) above the environment (0.301) and economy
(0.258), underscoring the importance of social safety nets in the context of developing countries. The LCA analysis
highlighted the trade-off between emissions - steel was highest at 744.95 kg CO-e per unit - and material energy,
recommending the use of recycled steel, local composites and certified wood. Finally, the content analysis
confirmed the primary focus on community well-being and the effectiveness of the community-driven development
approach.

Based on these findings, the proposed strategic policies include the development of a public-private hybrid
funding scheme with a minimum tenor of 20 years, the implementation of a public participation mechanism along
with transparent benefit distribution since the planning stage, the provision of incentives for the use of low carbon
footprint materials, as well as the implementation of training programs and tariff subsidies for low-income groups.
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